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Abstract— This study aimed to determine the online strategies of elementary teachers in Casiguran District. The
qualitative method of research was used in the conduct of the study. The main instrument that was used to gather the data
are open ended guestions. The selected teachers in Casiguran District were considered as the respondents or informants.
The presentations and interpretation of the findings were based on the responses of the respondents using thematic
analysis. Thefollowing conclusions are: There were basic social mediaapplicationsthat wereidentified by theinformants
astheir asynchronous online teaching strategies. The top most identified strength of the identified social appsisit easy to
use. Inaccessible internet connectivity is the most identified weakness among the strategies. Most of the informants
considered academic performance and engagement of the learners that was affected in using the intervention. The
guidebook in the utilization of the social media platforms may be use as reference to gain significant information and
insights to better the asynchronous online teaching strategies of the teachers. Contents and other information in the
intervention maybe subjected for critiquing and analysis that would serve as basis for a more improved, acceptable and
usable one. The following recommendations are: Other online teaching strategies that were not often used maybe
employed to address other needs of the teachers and learners. Teachers, parents and the school heads may collaborate
through conferences and meetings to address the weaknesses identified by the teachers in an asynchronous online
teaching.
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1. INTRODUCTION
One of the aims of education is to educate teachers to

improve their teaching competency through effective
strategies because it is a significant factor in students
academic achievement. Online learning is one of the
strategies which transformed the way learnerslearn, and
the teaching methods used by educators. It involves the
use of technology tools such as interactive whiteboards,
online resources, and educational applications to
enhance teaching and learning. Similarly, internets,
emails, facebook and emails are some of the means to
deliver online instructions.

According to Navarro and McGrath (2021) the adoption
of online teaching and learning has increased in recent
years. From early timid experiments using a hybrid
format to fully-fledged online offerings, institutions and
learners have come to recognize the possibilities of this
Mode of Instruction (Mol) as a catalyst to democratize
access to education. Online is now seen as a more
inclusive Mol that aligns with contemporary living
standards and that can be a more suitable solution for
learners who need to balance work obligations and
family commitments while skilling, reskilling, and
upskilling to improve their career perspectives. While
online teaching and learning made significant inroads
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into the mai nstream between 2010 and 2020, it remained
a steady second to on-ground formats. This situation
changed drasticaly in March 2020 with the sudden
change to remote instruction necessitated by the
CQOVID-19 pandemic. Due to public health restrictions
imposed by governments, educational institutions across
the world were required to close campuses and deliver
instruction through whatever remote means they had
available. For some institutions, the situation meant a
shift to an online learning environment that was already
supporting their face-to-face instruction, while for
others, it was more of an emergency intervention.

In addition to technical considerations, teaching faculty
were at various levels of skill in teaching remotely or
online. The reality for most ingtitutions was a diverse
range of learner preparedness and learning preferences,
institutional culture and support, and the ability of
teaching dtaff to upskill for the design and
implementation of online teaching strategies.

Shenoy et a., (2020) stresses that the key to
understanding engagement in online teaching startswith
recognizing that the opportunities to host longer
synchronous sessions are limited by the shorter attention
spanintheonline setting. Even if instructors depart from
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the traditional lecture format and design in-class
sessions that will include attention-grabbing activities,
content presentation, oppocontent packedpractice, and
interactive moments, synchronous online sessions need
to be much shorter and less content-packed.

Archambault et a, (2021) added that the growing shift
toward online learning has brought new expectations for
teachers, including skills needed to combine content
knowledge with engaging pedagogica strategies that
leverage the affordances of technology. As a result,
online pedagogy has become increasingly relevant in
modern-day schools. The challenge is understanding the
nature of online pedagogy, the skills needed for teachers
to succeed in online settings, and the theoretical
underpinnings surrounding why these skills are
essential.

In the Philippines, it is stated in one of the Domains in
Content Knowledge and Pedagogy is the Positive use of
ICT which is stipulated in DepEd Order no. 42 series of
2017, known as the Adoption in the Implementation of
the  Philippine  Professiona Standards  for
Teachers. Effective teaching is crucial in promoting
learning and ensuring students reach their full potential
by using ICT. It requires more than just imparting
knowledge; it entails understanding the needs of
students and utilizing appropriate teaching strategies to
facilitate learning. Teachers need to have a wide range
of teaching strategies at their disposal, which can be
used to engage students, enhance their understanding,
and promote

Furthermore, Dep Ed Order no. 35 s. of 2016 reiterates
that as an ingtitution of learning, the Department of
Education (DepEd) works to protect and promote the
right of Filipinos to quality basic education that is
equitable, culture-based, and compl ete, and allows them
to realize their potential and contribute meaningfully to
building the nation. The investment of the DepEd in the
development of human potential is a commitment it
makes not only to its learners but also its teachers.

Moreover, in accordance with the DepEd Order (2016),
teachersplay acrucial rolein nation building. By having
competent educators, the Philippines hasthe potential to
cultivate well-rounded students who possess strong
moral values, possess the necessary skills for the 21st
century, and contribute to the advancement and growth
of the nation.

Thisisin consonance with the Department of Education
vision of producing: “Filipinos who passionately love
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their country and whose val ues and competencies enable
them to realize their full potential and contribute
meaningfully to building the nation” (DepEd Order No.
36, s. 2013). Having effective teachers is essential for
boosting student achievement and ensuring a top-notch
education.

Elementary teachers in delivering instructional
strategies play a crucia role in ensuring the quality of
education and the overall development of students
(Agung, 2018). To effectively educate and guide
students, teachers must possess a range of skills and
characteristics. These include mastery of learning
theories and principles, the ability to develop and adapt
curriculum, the optimization of student potential, and
the implementation of effective assessment methods.
Without these competencies, teachers may struggle to
create a conducive learning atmosphere and develop
effective dtrategies for managing the classroom
(Fatimah, 2020). The ahility to apply or use a collection
of related knowledge, skills, and abilities needed to
successfully perform critical tasks is known as an
instructional strategy. In each work environment, a job
function or task is performed. Skills requirements that
determine the level of competence, skills, and abilities
needed for performance in the workplace, as well as
assessment metrics for measuring competency
attainment, are often based on instructiona
competencies.

According to Doctolero, A., and Guira, G. (2022, Public
schools have turned to online education as a
supplementary pedagogical technique to augment
classroom ingtruction considering the country's
widespread closures due to the COVID-19 pandemic.
They recommended that, learners must adapt to the
move from face-to-facelearning to fully online learning,
where synchronous video conferencing, social media,
and asynchronous discussion forums become their
principal avenues for knowledge building. Another
recommendation is to have a comprehensive capacity
building towards enhancing the teacher’s competency
towards onlinelearning. Interventionsto prevent teacher
stress should be adapted to support their mental health
and well-being.

The teachers, being central to the achievement of
instructional  strategies, should see to it that
effectiveness is assured, and output is maximized. The
success and failure of the school program rests entirely
in their hands. In them lies the future of the educational
institution that they pledge to serve enthusiastically and
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diligently, considered by all as a moral obligation and
responsibility to the society where they belong.

The main objective of this research was to evaluate the
asynchronous online teaching strategies of elementary
teachers in Casiguran district. The district is somewhat
located in the eastern part of the province of Sorsogon.
The town features a mix of coastal and rural areas, with
scenic views and natura attractions. Importantly, it is
composed of 20 public elementary schools which are
committed to providing quaity education and
promoting holistic development of pupils. Further,
teachers are committed to providing academic
excellence valuing community involvement and
collaboration with parents and stakeholders.
Specificaly, teachers al so focus creativity and nurturing
the environment for young learners through
asynchronous online teaching.

As observed, the teachers in Casiguran especialy in the
elementary level, have chosen options to carry out their
classroom instruction to asynchronous mode using
social mediaplatforms. According to the teachers, using
social media platformsfor asynchronouslearning would
likely offer flexibility, accessibility, personalization,
cost effectiveness and increase pupil engagement. They
mentioned some strategies in this regard such as, group
chats and video lessons.

At this point, the researcher wishes to find out results
and effectiveness of this kind of online instruction
through the social media approach like Facebook,
Messenger and YouTube. Thisis of utmost importance
since teachers have a significant influence on enhancing
students' educational journeys, and their teaching skills
directly affect the efficiency and effectiveness of student
learning. Hence, the researcher opted to carry out this
study with the intention of promoting academic
excellence and delivering high-quality education within
the Public Schools Digtrict of Casiguran. The goal isto
establish a hub of academic brilliance. The study aimed
to ascertain the instructional strategies of primary school
teachers and offer valuable insights for a proposed
effective intervention.

General Objective: This study aimed to determine the
asynchronous online strategies of elementary teachersin
Casiguran District.

Specific objectives:

e To Determine the asynchronous online teaching
strategies utilized by the teachers.
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e |dentify the strengths and weaknesses of the
asynchronous online strategies used by the teachers

e Design a guidebook to enhance the asynchronous
online teaching strategies of the teachers.

o Determine the effectiveness of the guidebook as
assessed by the teachers.

2. LITERATURE REVIEW
The researcher reviewed several related foreign and

local literatures that provided significant information in
the present study. The following are some of the related
literatures related on the focus of the study that served
as the conceptualization of the study.

Jeon and Lee (2023) stated that with the development of
synchronous videoconferencing technology, research on
the professional practices of synchronous online
teaching has been growing a an exponentia rate.
However, little is known about synchronous online
teachers’ use of motivational strategies, despite the
important role of teachers in fostering student
motivation. Methods for how teachers can effectively
support and maintain student motivation in the
classroom have been a central topic in education
research. Self-determination theory (SDT), a macro-
theory of human moetivation, has been widely adopted
by educational scholars becauseit provides aframework
for analyzing teachers motivational styles Particularly,
based on the assumption that students have the three
innate psychological needs of autonomy, competence,
and relatedness, the theory recommends that teachers
employ strategies that support the satisfaction of these
needs in order to enable students to gain motivational.
Building on this theoretical backdrop, SDT researchers,
especiadly in the field of language learning, have
provided empirical evidence and developed informed
teaching practices as to how teachers can become more
motivating.

Amanda (2023) mentioned in their article that most
theories of motivation have largely developed from the
work of scholarsrather than the perspectives of teachers.
This means that athough researchers have many
recommendations to guide the way teachers motivate
students, there is little understanding of what teachers
naturally do to support student motivation. They argued
that all the strategies that teachers identified are align
with recommendations motivation researchers would
make apart from rewards, which, from a research
perspective, are often discouraged. Although
curriculum, pedagogy, and assessment are the core
canon of the teaching profession, teachers also report
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that supporting student motivation is one of their main
responsibilities. To meet their professional obligations,
including that of motivating students, teachers combine
their personal histories and beliefs with professional
learning in areas such as content expertise, pedagogical
decisions, assessment practices, and classroom
management strategies. If teachers choose to access
edited volumes, books, dissertations, and journal articles
on mativation they largely encounter constructs,
theories, and social mediaapplicationsto practice rooted
in research and quite separate from classrooms and
teachers.

Hartnett (2016) describes motivation is the ‘engine’ of
learning. Motivation can influence what we learn how
we learn and when we choose to learn. Research shows
that motivated learners are more likely to undertake
challenging activities, be actively engaged, enjoy and
adopt a deep approach to learning and exhibit enhanced
performance, persistence and creativity. Given the
important reciprocal relationship between motivation
and learning, it isnot surprising that motivation has been
actively researched across a wide range of traditional
educational settings. Despite this, studies that explore
motivation to learn in online contexts are limited in both
number and scope, as others have noted. Of the research
that is available, there has been a tendency to adopt a
limited view of motivation that does not acknowledge
the complexity and dynamic interplay of factors
underlying and influencing motivation to learn.
Comparative studies between online and on-campus
students are common using this approach and findings
indicate that online students are more intrinsically
motivated than their on-campus counterparts.

According to the Code of Ethics for Professional
Teachers, PH (1997) issued by the Board for
Professional Teachers through Resolution No. 435
which states that a professional teacher is a licensed
professional who possesses dignity and areputation with
high moral values as well as technical and professional
competence. She/he adheres to observe, and practice a
set of ethicad and moral principles, standards, and
values. A teacher who possesses a strong ability to
observe and analyze these practices should have a high
level of instructional competency. In general, teachers
must not be in any way negligent of the instructional
competencies that they must have to assure betterment
and quality education on the students’ part.

According to Navarro and Mcgrath (2022), proponents
and critics of online teaching and learning have long
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debated its effectiveness and appropriateness compared
with traditional on-ground settings for a range of
disciplines. The intense debate has created significant
divison among faculty members and academic
administrations, with battle lines also drawn among
learners. Negative opinions are often formed based on
specific approaches to online instruction (e.g., massive
open online courses, self-directed courseware) that
generally provide an unassisted |earning experience that
relies exclusively on the instructional design of the
course to meet |earning outcomes.

Eisenbach and Coleman (2024) stresses that online
teaching and learning has had a presence in K12 public
education since the 1990s. Following the COVID-19
global pandemic, there has been a surge in online
learning and an increase in research surrounding therole
of online teaching and learning within the K12 context.
However, while the inclusion of online pedagogies
flourishes throughout middle-grade  educational
settings, there is limited contemporary research that
speaks specifically to effective online instruction of
young adolescent learners. This scoping review
examines the existing body of literature pertaining to
online pedagogies within the middle grades to map the
current trends, gaps, and overal state of research
pertaining to national and international middle-level
online pedagogy. Researchers screened research and
pedagogically centered peer-reviewed articles published
between 2013 and 2024.

Morales (2023) in her article states that the global shift
to online education, accelerated by the pandemic, has
posed unique challenges for educators, especially those
in private tutoring. Enhancing engagement in the digital
classroom demands innovative approaches that
transcend traditional teaching methods. She added that
there is no right way to do distance learning, especialy
when it comes to private tutoring. Dealing with
individual needs and demands, it is natural that teachers
adapt their approach to students’ goals. With that in
mind, she recommended some strategies that could be
applied to engage students these are: personalize
learning paths, craft meaningful assignments, empower
studentsto own the assessment process, cultivate asense
of community, harness the power of gamification and
adopt materials to enhance engagement beyond the
classroom using the social media platforms.

The cited article gave an essential information about
students’ engagement in an online instruction using the
social media. The mentioned writer posits that
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enhancing engagement in the digital classroom demands
innovative approaches that transcend traditional
teaching methods.

Dunleavy and Endersby (2013) gave several tips on
giving and receiving feedback such as: Start and End
with the Positive, concentrate on the Content not the
Individual, Own the Feedback, Be Redlistic, Be
Specific, respect your Peer’s Time and Consider Sharing
Resources: Receiving Feedback such as: Listen, Ask
Questions and Assume the Best.

According to Durrington Research School (2020)
feedback is recognized as avita part of effective
teaching, with the benefits of providing prompt and
substantive feedback well supported by years of
research. While in the face-to-face classroom feedback
can occur amost naturaly and, in many forms, the
online classroom can appear to severely restrict the
avenues and opportunities for teachers to provide
feedback. There is, perhaps understandably, a shortage
of research regarding online instruction in the primary
and high school setting due to the rarity with which this
OCCUrs.

McCallum (2019) stressesthat the provision of feedback
is necessary for learning. Feedback is an essential
academic activity that is embedded into education
curricula to enable students to learn and improve. One
of the goals of technology tools, either in a fully online
or blended learning environment, is to provide learners
with effective feedback. Now more than ever,
technologies and elLearning applications are
implemented in learning environments to promote
communication practi ces between students and teachers.
Inthelast decade, opportunitiesfor learning online have
grown exponentially. The flexibility and asynchronous
nature of many elLearning platforms is an attractive
option for personalizing learning in many ways.

Jurs and Spehte (2021) argued that in the distance
learning process, teachers, students, parents and
institutions must continue the teaching and learning
process despite the various limitations. During the face-
to-face learning process, instructions, concepts and
feedback can be verbally communicated within a
relatively short period of time; while teachers in the
distance learning process must briefly express their
thoughts in written form so that every student can cl

Colman (2024) stresses that as the world moves online,
countless new opportunities can be found to assess
students in ways that are both convenient and efficient.
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Online tools for formative assessments are a great way
to collect and apply assessment data. She introduced
nine methods of online assessment that are sure to
support training, engage your audience, and help
teachers plan with insight into how their students
learn. Online quizzes, Essay questions, Drag-and-drop
activities, Online interviews, Dialogue
simulations, Online polls, Game-type activities, Peer
evaluation and review and Forum posts

The preceding article of the previous author shed light
to the present study on an online assessment strategy.
The main idea pertains to the use of online tools for
formative assessmentsisagreat way to collect and apply
assessment data.

Nemalynne (2023) stresses that the transition period to
the new normal education has had a significant impact
on the education sector globally, with over one billion
students being held out of school because of quarantine
measures. |n response, education systems had to quickly
shift to online learning to ensure that students could
continue their education. The sudden shift to online
learning has resulted in educators having to adapt to the
use of technology in education rapidly. The COVID-19
pandemic has highlighted the importance of digital
literacy for educators and the need for ongoing training
in digital skills. The pandemic has served as an example
of emerging, more creative methods of teaching
methods, and technology use in education will continue
to evolve. Hybrid learning will be critical to delivering
realistic educational experiences, and teachers must
adapt to become facilitators instead of teachers. The
pandemic experience will affect educators’ attitudes
towards integrating information and communication
technology (ICT) in education, resulting in arise in the
proportion of people who have a favorable opinion of
integrating | CT to education. Ongoing training in digital
abilities is necessary to gain a viable education. The
article highlights the need for educators to embrace
digital literacy and adapt to emerging technologies to
provide a quality education in the post-vaccine world.

According to Barrot et |., (2021), the education system
has faced an unprecedented health crisis that has shaken
up its foundation. Given today’s uncertainties, it is vital
to gain a nuanced understanding of students’ online
learning experience in times of the COVID-19
pandemic. Although many studies haveinvestigated this
area, limited information is available regarding the
challenges and the specific strategies that students
employ to overcome them.
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There were research and studies reviewed that guided
the researcher in the development and improvement of
the present study about online teaching strategies. The
conducted studies of the previous researchers were
considered by the researcher to be of benefit in
discovering the answersto the problems being sought by
the study.

According to Ozen and Karaka (2021), as in many
countries of the world, online education has been
implemented in Turkey in recent years and related
applications are becoming more widespread day by day.
It was revealed in their study that learners in online
education should determine their own goas and
motivate themselves in line with their own studying
principles in this process. They concluded that learners
should take their own learning responsibilitiesin online
environments in line with their own interests and
abilities. It isalso concluded that educators, educational
institutions and instructional designers should obtain
more information about |earner perceptions, motivations
and learning strategies, and they should use the
information they have obtained in online learning
environments to serve the learners to achieve their
learning goals before an online course is started.

The study of Zhou and Zhang (2023) suggests that
online learning activities may not promote students’
motivation and learning performance if those activities
are not well-designed and developed. The learning
activities need to be tailored to the specific coursework,
and continuous improvements and revisions are
necessary to make learning activities more effective in
the course delivery. This study also provides evidence
that extrinsic motivation could play a more crucial role
than intrinsic motivation, and older students could be
more self-motivated in online learning environments.
Besides, motivation may be considered a potential
measure for the healthiness of online classes.

It was revealed in the study of Bezen (2023), that
teachers had teacher student and learning environment
related difficulties and had problems motivating
students online. In this respect, it is believed that the
online learning process, an alternative to face-to-face
learning, should be improved by students' needs for
sustainable teaching. Moreover, vocational
development courses should improve teachers
proficiencies in online environments.

The study of Kaphle & Rana (2023) examines how
primary teachers developed online education and how
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parents helped their kids learn from home during the
COVID-19 pandemic. To investigate the experiences
and subjective perceptions of online classrooms, they
used semi-structured online interviews with teachers,
parents, and students. The results of their study showed
that teachers struggled to handle online learning due to
their insufficient information and communication
technology (ICT) knowledge and skills, unstable
internet, and a lack of administrative support. Students
engagement in interactivities rose because of teachers
ongoing efforts to improve their online pedagogies.
Because of the teachers' efforts to administer online
classes during the pandemic, students were able to
continue their learning at home.

Jiang (2024) showed in their study that students were
generally motivated and engaged in Online language
learning with virtual classrooms (OLLVC) and there
were significant individual differences across age,
English proficiency, gender, academic ranking, and
major. Moreover, student evaluation of their readiness
for OLLVC mediated the relationships between support
and attitude for online learning and student motivation
and engagement in OLLVC. These findings call for
attention to the importance of taking student readiness
as a mediating mechanism in students’ motivation and
engagement in OLLVC. Implications for supporting
virtual-classroom-mediated online language learning
are aso discussed.

Abdellah and Marwa (2023) stated that academic
motivation is fundamental for student interaction in the
educationa process. This led to new questions about
how to explore the effects on students academic
motivation in the virtual classroom. Their research aims
to identify the effectiveness of virtual classrooms in
developing academic motivation across groups of boys
and girlsin the professional master's degree. The results
showed that there were no statistically significant
differences in the use of virtual classes on the
development of academic motivation across groups of
boys and girls.

The results in the research of Sappaile (2024) showed
that gamified learning has a positive impact on student
motivation in elementary schools. Students who
engaged in learning with gamification elements showed
greater increases in their motivation levels compared to
students who received conventional learning. Factors
such as challenge, reward, and self-recognition in the
context of play help increase student interest and
engagement in learning. He concluded that gamified
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learning can be an effective tool for increasing student
motivation in elementary schools. He added that the
integration of game elements such as points, levels, and
challenges in learning can increase student interest,
engagement, and overall motivation. These findings
provide an important contribution to the development of
more innovative and effective learning strategies in the
future.

The findings of Montilla’s (2023) study indicated that
teachers possessed a high level of proficiency in their
pedagogical digital competence, including technical
knowledge, content knowledge, and pedagogical
knowledge. Moreover, the respondents demonstrated a
high level of academic motivation, and most of them
exhibited satisfactory performance in physica
education. Additionally, the study revealed a moderate
to strong correlation between teachers’ pedagogical
digital competence and students’ academic motivation.
This suggests that when teachers are equipped with
strong digital competencies, they are better able to
engage and motivate their students. The findings
highlight the importance of integrating technology and
digital tools effectively into the teaching and learning
process. Furthermore, the study found a significant
correlation between teachers’ content knowledge and
students’ performance in physical education.

The preceding conducted studies by the previous
researchers are closely related to the present study along
motivation of the learners in an online learning. They
emphasize that teachers in an online learning should
obtain more information about learner perceptions,
motivations and learning strategies, as well as designed
and well-developed activities. They also elaborated the
role of teachers’ pedagogical digital competence in
promoting academic motivation and performance
among learners However, the difference between the
current study and the previous ones lies on the details of
recommended strategies on how to motivate the learners
online.

The study of Batala et al, (2023) investigated the
elementary school teachers' practicesin the new normal.
The result indicates that the elementary school teachers
practices are effective in virtual classrooms, making
students more engaged and actively participating in the
class. They recommended that the result be utilized,
improved, and implemented to ensure the effectiveness
of handling the online course.

All rights are reserved by UIJRT.COM.

Volume 06, I ssue 08, 2025 | Open Access | | SSN: 2582-6832

It was revealed in the study of Zakaria et al (2022) that
there are differences in the average student learning
results where students who study with the hybrid
learning system are higher than the face-to-facelearning
system. The hybrid learning system is very reliable in
the 4.0 era as well as learning during the Covid-19
pandemic. However, for the record, it is necessary to
look at the facilities and infrastructure considering that
this system relies on technology, it is necessary to
understand and be able to control the learning media for
both teachers and students so that learning outcomes can
be optima and minimize the occurrence of obstacles.
The present study revealed the implementation of 21st
century learning.

The results in the study of Torregosa and Bargamento
(2023) generated the following themes: preparation
experiences, adjustment experiences, and unpleasant
experiences. Preparations experienced by the
participants were professional development, learning
resource preparations, and aligning lessons to MELCs.
The participants also had adjustment experiences,
including content modification and ICT utilization.
Also, unpleasant experiences by the participantswere an
overwhelming workload, complex communication,
problems with assessment, and poor student learning. he
study concluded that an innovation project onimproving
students’ learning of science subjects is necessary to
equip the Science Teachers of Hilongos National
Vocationa School with skillsto improve the delivery of
science subjects in the new normal. It is also
recommended to alleviate teachers’ workload,
strengthen communications, address problems in
assessment, and improve students’ learning.

The datain the study of Guache et al, (2023), resulted to
the following themes: lack of interaction and
communication, difficulty in understanding technical
terms, consistency of internet connection, and effective
communication. They concluded that the model can help
improve these students educational outcomes and
experiences by providing appropriate instructional
strategies tailored to the needs of multilingual students.
Educators can help mitigate these students' challenges
and difficulties in an online distance learning
environment. Through this, educators can help ensure
that multilingual students can engage with the material,
participate fully in online discussions and activities, and
ultimately achieve their learning goals.

The study of Kundu et Al, (2022) followed a Design-
Based Research (DBR) approach. Comparisons have
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been made to the collected quantitative data from each
teaching method-face-to-face, blended flipped, and fully
online-in respect of students’ learning achievement and
satisfaction. Findings revealed that participants in the
face-to-face group achieved better than the rest two
groups. However, studentsin the flipped group reported
better satisfaction with the course than in the other two
modes, and it happened within 8 weeks. These results
offer implications for selecting the best method of
course delivery for elementary mathematics even in
unequipped schools, echoing an insight for practice to
add effectiveness to the delivery mode.

The research conducted by Siminto et a, (2024) aimsto
explore and identify effective pedagogical strategiesin
the dynamic context of basic education in the 21st era,
with a focus on the integration of technology,
curriculum and multidisciplinary teaching approaches.
Thefindingsfrom their study provide important insights
into teacher excellence in the 21st century, offering
recommendations for educators, policymakers, and
researchers in efforts to improve the quality of basic
education. The results of this study contribute
significantly to the discourse of teacher excellence and
21st century education, highlighting the importance of
responsive and innovative educational adaptations in
elementary schools.

The study of Bedi (2023) exploresthe factorsunderlying
student engagement and the best practices advocated by
students and faculty to engage students. Resultsreveal ed
that student motivation to learn and self-efficacy are
positively associated with student engagement. In
addition, self-efficacy partidly mediated the
relationship between motivation to learn and student
engagement. Finally, both faculty and students
suggested diverse and inclusive techniques to engage
students. Online education may become our new reality,
and adjustment to this new world requires shifting to a
new pedagogica paradigm.

The research of Keyaneshia (2023) explored teachers’
perceptions of the best instructional practices to engage
elementary students learning online. Teachers can set
clear expectations, make connections to the real-world,
build relationships with students and parents,
collaborate with students, and provide feedback to
students. Additionally, research showed that online
learning was not the most conducive learning
environment for some elementary learners. The study
revealed teachers ‘perceptions of the characteristics
elementary students should have to help them be
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successful learning online. He recommended that
students should be disciplined, motivated, have
perseverance, and be technologically savvy to have a
good chance of being successful online learners. In
addition to these characteristics, it is also important for
students to have parental support at home to help them
be successful online learners.

Thefindingsin the study Sharif Niaet a (2023) provide
insight for education policymakers and teachers to
promote the current necessity of online learning
systems. Existing knowledge regarding online learning
emphasizes the importance of factors that improve the
student’s experience of online learning. Although
countries’ experiences of online learning during the
COVID-19 pandemic differed, the results of the present
study till emphasize the importance of empowering
students to improve their e-competencies to be active
learners. Providing an educational atmosphere that
promotes student engagement and selecting suitable
course content, as well asimproving onlineinteractions,
will lead to students’ academic efficacy. Student
engagement can play a critical role in exploring the
relationship between course content, online interaction,
online learning acceptance, and academic efficacy.
These conclusions have both theoretical and practical
implications for educational researchers-who need to
account student engagement in predictive models on
academic efficacy and student satisfaction; aswell asto
higher education officials who need to implement
policies promoting the engagement of students with
their course work.

According to Chaudhary and Bhotta (2024), the
outbreak of COVID-19 pandemic had made imparting
face-to-face classes impossible and educational
institutions worldwide had to move quickly to online
teaching mode. The three research objectives are to
explore the impact of COVID-19 on the dimensions of
student engagement while teaching through online
learning platforms like Facebook, Messenger and
Y outube; to explore the teaching strategies adopted to
enhance student engagement while teaching through
online learning platforms, and to map the teaching
strategies with the impact and the effort required to
implement them. Thiscurrent study isaqualitative study
that collates data from the teachers teaching the
education at tertiary level (higher education) students
during the COVID-19 pandemic through semi-
structured interviews. This insightful study has
multifold implications for academicians, students,
universities, and the government for policymaking. This
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research would also give insights into the edu-tech
industry to develop relevant teaching tools for an online
environment.

Alzahrani et al. (2023) investigated the determinants of
student engagement in online learning with regards to
teaching styles and computer self-efficacy. The results
revedled that teaching styles significantly affect
students' engagement in online learning while students’
computer self-efficacy does not have a significant
impact. As there are only a few studies on factors that
negatively impact student engagement in online learning
settings, this study addresses the gap in literature on
online learning environments. The results provide
practical information for academic administrators,
computer instructors, and students.  Through
highlighting the interplay between the various online
variables and students’ engagement in Jordan, this study
can assist stakeholders in designing professiona
development trai ning sessions, programmes, or manuals
to equip students and instructors with the necessary
knowledge and skills related to integrating technology
into their daily teaching and learning activities. The
study recommends that future studies explore other
personal, environmental and cognitive factors aswell as
involve larger samples of students from severa public
and private universities in Jordan.

The study of Padohinog et al, (2024) aimsto investigate
the self-efficacy of the achievement goals, instructional
strategies, and student engagement of the teachersin the
Philippine setting. Convenience sampling was chosen
with 139 teachers in the Philippines. An online survey
guestionnaire was used in this study, whereas data were
analyzed with weighted mean and one-way analysis of
variance. Analysisrevealed that student engagement has
become the most positive indicator of teacher self-
efficacy among the variables. The results also showed
that teachers indicate a significant positive relationship
among achievement goals, instructional strategies, and
student engagement which assumes their strong
development. The study suggested that teachers may
capitalize on the essential needs and interests of the
students for active and cooperative learning.

This study of Rala (2023), explores the relationship
between student engagement and academic performance
of Junior High School online learners within a private
educational ingtitution. Philippines, during Student
engagement, encompassing behavioral, cognitive, and
emotional dimensions, was found to be high, with
behavioral and emotional engagement being particularly
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prominent. Notably, female students demonstrated
higher engagement levels compared to their male
counterparts. The academic performance of online
learners proved to be consistently very satisfactory
across various subjects. Importantly, a significant
positive correlation was identified between student
engagement and academic performance. Online learners
encountered several challenges, including issues related
to unreliable internet connectivity, environmental
distractions, and the weight of academic workloads. To
enhance  the online learning experience,
recommendations include encouraging students to
actively participate in their education, designing
engaging and interactive lessons for teachers, and
fostering collaboration between parents and educatorsto
monitor students' progress. Curriculum designers should
also explore opportunities for optimizing the use of e-
learning tools. Future research avenues may involve a
more in-depth examination of different dimensions of
student engagement and a focused exploration of
academic performance within specific subjects or
contexts.

Seegebarth (2022) determine the impact of reflective
feedback strategies on learning behaviors of seventh-
grade social studies students. The study was conducted
in an urban middle school in the Midwest region of the
United States and included 37 seventh grade
participants. The theoretical framework used for this
study was supported by constructivist theory using a
self-regulated learning model. Data was collected using
reflection sheetsand quiz scores collected weekly for six
weeks. Students were tasked with reflecting on their
academic behaviorsfollowing their quiz score and asked
to create aplan of action to improve the following week.
Based on the study’s findings, when students reflect on
their academic behaviors and create a plan of action,
students maintain their quiz scores within a margin of
plus or minus five percent. Due to the findings of this
study, future actions include modeling how to use the
reflection sheet and reviewing plans of action prior to
starting the new academic week.

The previous cited study is related to the present study
along feed backing among the teachers and students in
online instruction. The previous one determines the
impact of reflective feedback strategies on learning
behaviors of seventh-grade social studies students based
on the congtructivist theory, while the present study
lifted the concept from the Philippine Professional
Standards for teachers.
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The study of Agtarap et al., (2024) aimed to determine
the assessment tools, strategies, and challenges that
teachers encounter during online learning. Findings
indicate that most teachers apply traditional assessment
strategies to evaluate students in online learning. Some
online assessment applications like Edpuzzle, Google
Classroom, Kahoot, and Quizzes are rarely used to
assess student learning. Teachers, however, frequently
utilized Facebook and Messenger in delivering
assessments. They applied multiple assessment
strategies in online learning to accommodate the
learning styles of their students. However, datarevealed
that most teachers have difficulty ensuring the quality of
participation, integrating authentic assessment into
online learning, and using online assessment
applications. It is recommended for teachers to provide
their students with balanced assessment, timely
communication,  constructive  feedback,  group
multimedia projects, appropriate instructional materials,
and dternative online tools to enable meaningful
learning.

Yuhana et a., (2022) posit that in an online learning
environment, it is important to establish a suitable
assessment approach that can be adapted on the fly to
accommodate the varying learning paces of students. At
the same time, it is essential that assessment criteria
remain compliant with the expected learning outcomes
of the relevant education standard which predominantly
utilizes a competency-based curriculum such as in
Indonesia. The aim of their research is to improve the
adaptiveness of gquestions in the existing Computerized
Adaptive Testing (CAT) model by taking into
consideration multiple aspects of user context. The
experiment results prove the effectiveness of the
proposed model in terms of accuracy in predicting the
appropriateness of the questions in relation to the
students’ ability. This adaptive assessment method
which accurately builds upon the students’ competency
level will support students’ success in the online
learning environment.

The study of Herwin et a., (2022) aims to prove the
effect of mobile assessment on the learning motivation
of elementary school students in online learning. The
study concludesthat mobile assessment has a significant
positive effect on the learning motivation of el ementary
school students in online learning. There is an increase
in students' learning motivation after the application of
mobile assessment in learning activities in online
classes.
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On the other hand, Cubillas et al., (2023) identified the
challenges in implementing online learning classes
among the teachersin the elite private schools of Butuan
City, Philippines, related to technol ogy access, assessing
students' progress, and preparing content for online
learning. The study also ascertained whether there is a
significant difference in the participants level of
challenges when grouped according to participants
profiles. The study's result served as the foundation for
developing a localized training design. This study
utilized aquantitative research design and collected data
through online survey questionnaires for the data
analysis. The results revealed that the participants' level
of challenges related to technology access, assessing
students progress, and preparing content for online
learning is moderately high. In addition, the participants,
as grouped according to school taught and sex, showed
no significant difference in their level of challenges. It
is recommended that addressing and taking action to
address the teachers' concerns about the challenges they
have experienced in implementing online learning
classesisvital to improving the quality of education.

The study of Jubran et a., (2023) indicated that the
English language and a lack of technology constituted
obstacles for teachers. According to the participants,
they identified three future lessons. The researchers
provide recommendations to teachers, students, and
governments.

The study of Abri (2023) aimed to identify the practices
and challenges faced by primary school female teachers
when implementing the distance learning strategy in
teaching mathematics, based on two variables: number
of years of service and the number of technical training
courses and programs. The results showed that there are
some challenges facing teachers when implementing the
distance learning strategy, such as increased workload
and tasks, weak and intermittent internet connectivity,
and the need for greater effort compared to traditional
teaching methods. The results a so showed that teachers
who have received a higher number of technical training
courses and have fewer years of service face fewer
challenges compared to newly appointed teachers who
have not undergone an adequate number of technical
training courses.

The study of Abdelaziz (2023) revealed significant
differences between the surveyed teachers’ as they
recognized their needs, the application of emerging
trendsin online education, and perceived challenges due
to the teacher’s grade levels (educational level). The
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study suggests the need to customize professional
development training for K-12 teachers based on their
grade levels, exposing them to cutting-edge
technologies and other mentoring schemes, as a method
of preparing them to combat the challenges.

Similarly, it was revealed in the study of Valle (2024)
that novice, experienced, and highly experienced
teachers alike had moderate difficulty enriching
mathematical knowledge and utilizing technology in
teaching the subject matter. Moreover, teachers with
more than five years’ experience had moderate difficulty
in the five domains of teaching mathematicsin the post-
pandemic era. The findings emphasize the widespread
impact of the education shift for teachers of all levels of
experience. The paper further emphasizes the
importance of supporting experienced teachers during
this transformative phase of formulating innovative
learning activities and adapting to reimagined
pedagogical concepts. Consequently, this study
underscores the need for additional training
interventions to enhance their mathematical knowledge
and use of technology as an integral teaching tool.

The research conducted by Ondras and Alvero (2023)
presented that elementary teachers faced challenges
such as learners' lack of interest and attention, teachers
overlapping tasks, the complexity of students' learning
needs, and inadequate support from parents or
guardians. Secondary school teachers encountered
difficulties including students' low motivation, teachers’
overlapping tasks, insufficient administrative support,
and the complexity of students' learning needs. These
challenges were found to have potential risksto students
learning, impeding their learning progress and
potentially leading to permanent disconnection from
school. This study concluded that teachers were
struggling in addressing learning gaps among students
after the pandemic. The need of alowing them to
concentrate in teaching struggling learners must be
given importance by school administrators. Strong
collaboration between teachers, parentsor guardiansand
other stakeholders in fostering student motivation to
continue their education must also be prioritized.

It was concluded in the study of Reantaso and Digo
(2022), that the participating teachers were very active
in mentoring the students, assessing the learners, and
designing instructional materials. However, they
encountered varied problems in implementing modular
distance learning modality. They need improvementsin
instructional design, interactive technology, curriculum
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development, learning assessment, and mentoring. The
teachers need the most assistanceininstructional design,
while needing the least in mentoring on the varied
problems encountered in implementing modular
distance learning modality. Keywords: distance
learning, educationa technology, modular learning,
online learning, learning modality.

Based on the revealed findings in the study of De Jesus
and Digo (2024), teacher-writers faced hurdles due to
pandemic limitations, lack of resources, and limited
training in crafting IMs. These challenges made it harder
to gather information and collaborate traditionally.
However, the teacher-writers showed amazing
resilience and resourcefulness. They found alternative
research methods (books, lesson plans, online resources
when possible), embraced collaboration through
messaging platforms, and stayed motivated to create
IMs for their students. This study highlights how
different learning theories were used: connectivism
through building new connections to navigate the
changing knowledge landscape, self-directed learning
through taking initiative to find resources, socia
learning theory through seeking help from colleagues
and using available stimuli, and sociocultural theory
through adapting communication methods for a remote
Setting.

3.METHODOLOGY

3.1 Research Design

This study aimed to determine the asynchronous online
strategies of elementary teachers in Casiguran District.
The researcher employed the qualitative method of
research in the conduct of the study. According Brannan
and Brannan (2022), Qualitative research is a type of
research that provides deep understanding of the
problem by asking participants their experiences,
perceptions, and understanding in relation to a particular
problem. The main instrument that was used to gather
the data are open ended questions. The selected teachers
in Casiguran District were considered as the informants.
The presentations and interpretation of the findings were
based on the responses of the informants using thematic
analysis.

3.2 The Informants

The researcher considered the 6 intermediate teachers as
the informants of the study. The informants were
purposively chosen from the selected schools in the
Casiguran Didtrict. They were taken purposively
because the researcher believed that these teachers were
the best informants who can contribute to the achieve the
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objectives and the readlization of the study. For one
reason, it is because they were the ones who usually use
asynchronous online teaching like the social media
platforms which includes Facebook, Youtube and
messenger. These informants can be considered as
digital literate and can adapt with the present trends in
using the tools and the social media platforms.

3.3 The Instrument

The researcher prepared an open-ended questions to
gather the data needed by the study. Thefirst questionis
al about the online teaching strategies used by the
informantsin an online instruction. The next question is
about the weaknesses and strength in using the
asynchronous online strategies. The third question
focused on the effectiveness of the intervention which
were used by the informants in their delivery of
instruction.

3.4 Data Collection Procedures

In the process of conducting the study, the researcher
wrote a letter first addressed to the Schools Division
Superintendent and District Supervisor to seek approval
to conduct the study. Upon approval, the researcher
immediately approached the 6 teachers one by one
starting on August 26 to August 31, 2024 in Casiguran
District.

Prior to the conduct of the structured interview with the
informants, the researcher asks first permission from
them that they will be the subjects of her research.
Consent forms were provided to the informants for them
to sign that they agree to become the subjects of the
research. To gather the relevant information from the
informants, the researcher visited them one at atimein
six different neighboring schools. Each of the
informants was given an open ended questions to
answer. It took the researcher 1 week to finish the
structured  interview. The interview was done
conveniently as the informants cooperated and
participated promptly. The responses of the informants
were transcribed and categorized according to key and
sub themes. Responses were analyzed and interpreted
thematically and precisely.

3.5 Data Analysis Procedures

The data gathered were analyzed and interpreted
gualitatively. To determine the asynchronous online
strategies used by the teachers, weaknesses, strength and
the effectiveness of the intervention, open ended
guestions were used. To analyze the responses of the
respondents on the strategies used by the teachers,
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weaknesses, strength and the effectiveness of the
intervention, thematic analysis was  utilized.
Transcription and Coding were used to consolidate key
themes and sub themes from the responses and were
presented and discussed thematically.

4. RESULTSAND DISCUSSIONS
The presentation and analysis of the data are guided by

the following: 1. Asynchronous online teaching
strategies utilized by the teachers in online teaching 2.
Strengths and weaknesses of the asynchronous online
strategies used by the teachers 3. Intervention to enhance
and sustain the asynchronous online teaching strategies
of the teachers. 4. Effectiveness of the intervention as
assessed by the teachers.

4.1 Asynchronous online Teaching Strategies of the
teachers

Thissection presents and discussesthe results of the data
gathered from the responses of the respondents. The data
were transcribed, key themes and sub themes were
identified and analyzed qualitatively. The succeeding
discussions focuses on one of the strategies used by the
informants in carrying out their asynchronous online
teaching through Facebook. The common responses of
the informants were grouped accordingly.

e Key Theme 1: Sharing of Advisory by the use of
FACEBOOK

e Sub Theme 1. Giving assigned tasks and
assignments with modules.

e Teacher 1 “T use it for sending modules and activity
sheets”.

e Teacher 3“To connect with my pupils and send
their activities”.

e Teacher 4 “I use this app whenever I give my pupils
their assignments”.

e Teacher5 and 61 used this app in sending my
modules and assignments.

It seems that all the informants are using social media
platforms using Facebook app. By close analysis on the
responses of the informants, it seems that the platform
helped the teachers very much while giving their pupils
activities and home works and other lectures. This may
indicate that the informants have the knowledge and
skillsin using social media platforms in order for them
to have a more effective communication to their pupils.
This may also imply that by using these apps, the
teachers can create direct messaging to support and can
share class announcements, documents, and reminders.
Therefore, while using the same application can enhance
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classroom deliver of instruction in an asynchronous
mode when used appropriately. Further, Facebook
introduces students to digital literacy tools and online
communication skills. Therefore, it isimportant to help
students explore these platforms responsibly, use
appropriately, and observe privacy and safety.

The findings are supported by the study of Batalla et a,
(2023) investigated the elementary school teachers
practicesin the new normal. Theresult indicatesthat the
elementary school teachers practices are effective in
virtual classrooms, making students more engaged and
actively participating in the class. They recommended
that the result be utilized, improved, and implemented to
ensure the effectiveness of handling the online course.

e Key Theme 2. Archiving lessons

e  Sub Theme: Recording live Lectures for the pupils
to locate and view.

e Common Response: “We usually record some of
our lectures in video clips or conversations for the
pupils”.

The response may indicate that Facebook is a very
useful strategy in engaging pupils to some live lectures
and videos. This may boost their interests and be
motivated while viewing the materials on live
developing them socially and mentally. This may also
suggest that recorded lectures can serve as review
materials for the pupils especially before exams. Pupils
can review difficult concepts severa times for better
understanding. This may imply that Facebook group
becomes a repository of learning materials that can
benefit current and future pupils.

The findings may find clearer understanding from
Amanda et. Al (2023) as they mentioned in their article
that most theories of motivation have largely devel oped
from the work of scholars rather than the perspectives of
teachers. This means that although researchers have
many recommendations to guide the way teachers
motivate students, there is little understanding of what
teachers naturaly do to support student motivation.
They argued that al of the strategies that teachers
identified are align with recommendations motivation
researchers would make with the exception of rewards,
which, from a research perspective, are often
discouraged. Although curriculum, pedagogy, and
assessment are the core canon of the teaching
profession, teachers also report that supporting student
motivation is one of their main responsibilities. To meet
their professional obligations, including that of
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motivating students, teachers combine their personal
histories and beliefs with professional learning in areas
such as content expertise, pedagogical decisions,
assessment practices, and classroom management
strategies. If teachers choose to access edited volumes,
books, dissertations, and journal articles on motivation
they largely encounter constructs, theories, and social
media applications to practice rooted in research and
quite separate from classrooms and teachers.

On the other hand, Messenger is also considered by the
informants as other means or strategy in ther
asynchronous online teaching. The tool as mentioned
help the informants in communicating with their pupils.

e Key Theme. Creation of Group Chats through
Messenger

e Sub Theme. Conducting meetings and class
discussions

e Teacher 1and 3. | usethisfor uploading tasksto the
pupils

e Teacher 4 and 5. | use this to create group chat. |
use this application for some important topics to be
discussed.

e Teacher 2“For my online class meetings and
discussions”.

e Teacher 6 “For my online class meetings”

It can be observed that the mentioned socia media
platform showed support to the teachers in reaching out
their pupils for the purpose of conducting classroom
conferences and group discussions. The tool may have
served as the way to bridge the gap the distance between
the teachers and the pupils to perform asynchronous
online instructions.
Consequently, it highlights the initiatives provided by
the teachers to create an environment conducive for
active participation and involvement in the classroom
activitiesthrough asynchronousonline. Evidenceswere
shown by the teachers who offered the use of socid
media which enticed the interests of the learners. This
may imply that with the provision given by the teachers
to the learners, it may give them the opportunities to
actively participate in the classroom online which may
lead to a better performance among the learners.

It was also accentuated by the study of Agtarap et al.,
(2024). They aimed to determine the assessment tools,
strategies, and challenges that teacher encounter during
online learning. Findings indicate that most teachers
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apply traditional assessment strategies to evaluate
students in online learning. Some online assessment
applications like Edpuzzle, Google Classroom, Kahoot,
and Quizzes are rarely used to assess student learning.
Teachers, however, frequently utilized Facebook and
Messenger in delivering assessments. They applied
multiple assessment strategies in online learning to
accommodate the learning styles of their students.
However, data revealed that most teachers have
difficulty ensuring the quality of participation,
integrating authentic assessment into online learning,
and using online assessment applications. It is
recommended for teachersto provide their students with
balanced  assessment, timely = communication,
congtructive feedback, group multimedia projects,
appropriate instructional materials, and alternative
online tools to enable meaningful learning.

Y outube is another social media platform mentioned by
the informants as a strategy during their asynchronous
online teaching. They considered this as a strategy that
may help and support their online lessons.

o Key Theme: Source of Video Clips for Classroom
Instructions

e Sub Theme. Downloading and Uploading lecture
videos

e Teacher 1 “I use this for my video lessons”.

e  Teacher 2 and 3 “I use it for downloading videos for
my lessons, activities and for pupils’ output”.

e Teacher 4 and 5 “My pupils can watch videos
related to my lessons”.

e  Teacher 6 “It provides me usable video lessons”.

Based on the responses of the informants, they revealed
that Y ouTube provides videos that can be used in their
lessons as a supplementary and important tool to have
the learners engage more actively. The informants
considered videos which often include fun, colorful
animations, catchy songs, or interesting visuals that can
keep young school children focused and excited about
learning.

This is an indication that using YouTube in classroom
instruction for elementary grades can be an effective
way to enhance learning, engage pupils, and provide a
more alive and interactive educational experiences.
Thus, achieving the ultimate goal of asynchronous mode
of instructions which may increase and improve pupils’
academic performance.
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The findings may be verified from the idea Morales
(2023). He dates that the global shift to online
education, accelerated by the pandemic, has posed
unique challenges for educators, especialy those in
private tutoring. Enhancing engagement in the digital
classroom demands innovative approaches that
transcend traditional teaching methods. She added that
there is no right way to do distance learning, especialy
when it comes to private tutoring. Dealing with
individual needs and demands, it is natural that teachers
adapt their approach to students’ goals. With that in
mind, she recommended some strategies that could be
applied to engage students these are: personalize
learning paths, craft meaningful assignments, empower
studentsto own the assessment process, cultivate a sense
of community, harness the power of gamification and
adopt materials to enhance engagement beyond the
classroom using the socia media platforms such as
Facebook and messenger.

The datarevealed can aso be substantiated by the study
of Batallaet a, (2023. They investigated the elementary
school teachers' practices in the new normal. The result
indicates that the elementary school teachers practices
are effective in virtual classrooms, making students
more engaged and actively participating in the class by
the use of Google classroom, Facebook and Y outube.
They recommended that the result be utilized, improved,
and implemented to ensure the effectiveness of handling
the online course.

4.2 Strengths and weaknesses of using the

asynchronous online strategies

STRENGTHS

e Key Theme: Ease of use

e  Sub Theme. Makes the tasks easier.

e Teacher 1 “It makes the task easier and helps me
keep safe records, outputs and documents of the
pupils”.

e Teacher 2, 5and 6 “It is easy to look for the topics
and presentations suited for my lessons”

e Teacher 3 “Very accessible and easy to use”.

e Teacher 4 “The pupils can do their activities at
home especially when there is suspension of
classes”.

The responses of the informants show that the social
media platforms are important to boost the pupils’
enthusiasm to actively engage with the lessons online.
Using a blend of small-group discussions, multimedia,
and written content to teach a lesson can always
motivate learners. In some cases, adaptive or
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customizable software may let pupils work at their own
pace. This is an implication that using appropriate
learning tools online may make pupils intrinsically
motivated to learn and each of them may be provided a
learning journey that fits to their needs and
interests. Further, it can support communication,
enhance learning through multimedia content, and
promote collaboration among pupils.

The results are being emphasized in the study of Zhou
and Zhang (2023) who suggests that online learning
activities may not promote students’ motivation and
learning performance if those activities are not well-
designed and developed. The learning activities need to
be designed to the specific coursework, and continuous
improvements and revisions are necessary to make
learning activities more effective in the course delivery.

Similarly, the findings find support from the ideas of
Jeon and Lee (2023) who stated that with the
development of synchronous videoconferencing
technology, research on the professiona practices of
synchronous online teaching has been growing at an
exponential rate. However, little is known about
synchronous online teachers’ use of motivational
dtrategies, despite the important role of teachers in
fostering student motivation. Methods for how teachers
can effectively support and maintain student motivation
in the classroom have been a centra topic in education
research.

Moreover, according to Navarro and Mcgrath (2022),
proponents and critics of online teaching and learning
have long debated its strengths, effectiveness and
appropriateness compared with traditional on-ground
settingsfor arange of disciplines. Theintense debate has
created significant division among faculty members and
academic administrations, with battle lines aso drawn
among learners. Negative opinions are often formed
based on specific approaches to online instruction (e.g.,
massive open online courses, self-directed courseware)
that generally provide an unassisted learning experience
that relies exclusively on the instructional design of the
course to meet |earning outcomes.

WEAKNESSESS

o Key Theme. Internet Connectivity and Gadgets

e Sub Theme. Accessibility to the internet and the
lack of gadgets.

e Teacher 1 and 2 “Not all the pupils have access to
the internet and some pupils do not have gadgets”.
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Teacher 3, 4, 5 and 6 “The pupils cannot do their
assignments without internet connectivity. “Not all
pupils can access the internet especially those who are
located in the remote areas”. “Some of my pupils do
cannot submit their assignments due to unavailability of
internet access”. “Not accessible to all learners”.

This may suggest that teachers employed other
strategies which can also be offered to the learners that
facilitated the learners to become more active and
participative in the classroom. This may infer that the
with this kind of strategies given to the learners may
caich up their attention and may heighten their
engagement to a better and good performance.

The research of Keyaneshia (2023) may support the
results of the current study. He explored teachers’
perceptions of the best instructional practices to engage
elementary students learning online. He added that
teachers can set clear expectations, make connections to
the real-world, build relationships with students and
parents, collaborate with students, and provide feedback
to students. Additionally, research showed that online
learning was not the most conducive learning
environment for some elementary learners. The study
revealed teachers ‘perceptions of the characteristics
elementary students should have to help them be
successful learning online. He recommended that
students should be disciplined, motivated, have
perseverance, and be technologically savvy to have a
good chance of being successful online learners. In
addition to these characteristics, it is also important for
students to have parental support at home to help them
be successful online learners using the social media
platforms.

4.3 Guidebook to enhance the asynchronous online
teaching strategies of the teachers.

In this era of digital age, integrating technology into
education is not only beneficid but essential.
Introducing social media platformsto elementary pupils
within a safe, structured, and age appropriate
environment suggests significant educational value and
helps prepare young learners for the future.

This handbook introduces the rationae behind
incorporating and the utilization of social mediatoolsin
the elementary classroom which includes promoting
digital literacy among the school children. Early
exposure to guided digital environments allows school
children to begin developing digital literacy skills.
Similarly, it enhances communication and collaboration
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which encourage elementary pupils to engage more
actively in classroom learning and often more motivated
to produce quality work and participate more
enthusiastically in classroom activities. Further, it
allows these pupils to demonstrate their learning in
various ways and supports differentiated instruction for
different learning styles.

Consequently, strengths were identified before the
crafting of this guidebook. While utilizing this
handbook, pupils may learn about online safety, privacy,
and appropriate skills they will need in future
interactions both insde and outside of school.
Therefore, introduction of social media tools, such as
Facebook/Messenger and YouTube in eementary
grades can greatly enhance student learning. Adoption
of digital literacy, creativity, collaboration, and
communication, schools can better develop the pupils
for lifelong successin an increasingly digital world.

Some of the weaknesses and limitations of using this
guidebook is the predicted limited engagement of the
pupils which pupils may simply read the material
without actively engaging with it. Similarly, if

A

HANDBOOK
on the Utilization of Social Media for Effective Asynchronous
Classroom Instruction

Volume 06, I ssue 08, 2025 | Open Access | | SSN: 2582-6832

something is unclear in the guidebook, there's no
immediate way to ask questions or get clarification and
limited peer interaction. These may become the
challenges and opportunities for the users of this
guidebook to encourage them to use effectively.

General Objective: This handbook is designed to guide
elementary teachers in using social media tools to
enhance  pupils’ engagement, learning, and
communication during asynchronous classes.

The following specific objectives are:

1. To Offer best practices for integrating social media
platforms like Facebook/Messenger and Y ouTube
in an asynchronous classroom.

2. Guide the users to demonstrate how to use social
media platforms along collaboration, feed backing,
and community involvement.

3. Provide strategies for managing time, setting gaps,
and maintaining professionalism in asynchronous
mode of instruction.

4. Address issues on digital literacy, accessibility,
privacy and online safety.

All rights are reserved by UIJRT.COM.
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PREFACE
Welcome to the Handbook on Utilizing Social Media Platforms (e.g. Facebook Messenger and Y ouTube for Elementary

Grades). In today’s connected world, social media platforms like Facebook Messenger and YouTube are becoming
powerful tools for communication, learning, and creativity—even for younger students. While these platforms are often
seen as tools for older individuals, they offer a unique set of opportunities for elementary-aged students to engage in
meaningful, interactive learning experiences.

This handbook has been devel oped to guide educators, parents, and school administrators in harnessing the educational
potential of Facebook Messenger and YouTube, while ensuring that students experiences are safe, engaging, and
appropriate for their developmental stage.

Facebook Messenger provides an easy and secure way for studentsto collaborate with peers, ask questions, and participate
in group discussions. With the ability to send text, voice messages, and share multimedia, Facebook Messenger offers a
dynamic environment for students to communicate and learn in real-time. This handbook outlines how to set up a safe
communication space for students, use Messenger for group projects, and incorporate instant feedback loops to keep
students engaged in their learning. YouTube, as a platform rich with educational videos, provides endless opportunities
for studentsto explore new topics, view tutorials, and share their own creative projects. Y ouTube can serve as an excellent
tool for supplementing classroom lessons, allowing students to watch educational content that aligns with the curriculum.
Moreover, it can be a platform for students to create and share their own videos, fostering creativity and digital literacy.
However, aswith any online platform, it iscrucia to guide studentsin using Y ouTube responsibly and ensure that content
is age appropriate.

This handbook not only highlights best practices for using Facebook Messenger and Y ouTube in the classroom but also
emphasi zes the importance of teaching young students about digital citizenship, privacy, and respectful communication
online. By focusing on responsible and thoughtful use, this guide helps ensure that students benefit from these platforms
in away that is both engaging and educational, while staying safe online.

Inside, you will find practical strategiesfor:

e  Setting up private, controlled groups for safe communication via Facebook Messenger.

e Utilizing YouTube as atool for students to explore educational content and create videos.

o Establishing guidelines for appropriate online behavior, privacy, and digital etiquette.

¢ Integrating these platforms into collaborative learning projects that enhance creativity and communication skills.

Whether you are an educator looking to integrate social media tools into your classroom, a parent seeking to better
understand how these platforms can support your child'slearning, or aschool administrator devel oping policiesfor digital
learning, this handbook will provide you with valuable insights and resources.

By exploring the potential of Facebook Messenger and Y ouTube, we aim to empower students to communicate, create,
and learn in a connected world—while keeping their online experiences safe, educational, and enriching.

Netiquette to be observed in an asynchronous online instruction using the Guidebook.

Use clear and concise language in communication avoid jargon or slang terms).
Use proper grammar, spelling and punctuation

Respond immediately to messages and posts in atimely manner.

Consider cultural and individual differences.

Check errors before posting.

agkrwdPRE
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INTRODUCTION
The widespread use of social media technologies (i.e. Facebook, Y outube) of the next generation of students in their

social livesposes a question onhow social mediacan be harnessed and used for enhancing learning in school s today.
The public nature, no-cost and low access barrier of these social media make it very accessible for students to use and
learn. Even with this pervasiveness, many learning ingtitutions in the world are reluctant to embrace  these technologies,
as some are even banning social media websites in schools as they are unable to understand how socia media
technol ogies can enhance the academic experience not only for students but also for faculty members and educators. The
widespread use of social media technologies (i.e. Facebook, Y outube) of the next generation of students in their social
livesposes a question on how social mediacan be harnessed and used for enhancing learning in schools today. The
public nature, no-cost and low access barrier of these social media make it very accessible for students to use and learn.
Even with this pervasiveness, many learning institutions in the world are reluctant to embrace these technologies, as
some are even banning social mediawebsitesin schools asthey are unable to understand how social mediatechnologies
can enhance the academic experience not only for students but also for faculty members and educators. The widespread
use of social media technologies (i.e. Facebook, Youtube) of the next generation of students in their social lives
poses a question onhow social mediacan be harnessed and used for enhancing learning in schoolstoday. The public
nature, no-cost and low access barrier of these social media make it very accessible for students to use and learn. Even
with this pervasiveness, many learning institutionsin the world are reluctant to embrace these technologies, as some are
even banning social media websites in schools as they are unable to understand how social media technologies can
enhance the academic experience not only for students but also for faculty members and educators. Managing social
media tools such as Facebook, Messenger, and Y ouTube for classroom instruction in the elementary school requires
careful planning to ensure a safe, engaging, effective and meaningful learning environment. There are different
definitions givento socia mediatools, as they arealso called social software technologiesor participatory mediatools
and are also included in the wider term known as Web 2.0 technologies. Despite different terminologies, al termsdescribe
a group of technologies that enhances a more socia and participatory environment wherein learning
environments are alowed to be more personal, participatory and collaborative. The widespread use of social media
technol ogies of the next generation of pupilsin their social lives posesa question on how social media can be harnessed
and used for enhancing learning in schoolstoday. The public nature, no-cost and low access barrier of these social media
make it very accessible for studentsto use and learn. Even with this pervasiveness, many learning institutionsin the world
are reluctant to embrace these technologies, as some are even banning social media websites in schools as they are
unable to understand how social media technologies can enhance the academic experience not only for students but also
for faculty members and educators.
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It is an established fact that combining social media usage and education will serve to bring both the ingtitution and
students closer the use of social media (SM) and its potential as a learning tool are becoming topics worthy of research.
Blogs, Wikis, YouTube, Facebook, and Twitter are some of the more common forms of SM It was also pointed out that
Facebook and messenger can be used to collect information be used as a learning tool connect students and propagate
university culture. Another is the YouTube which is also an example of SM that allows for the formation of socia
relationships that revolves around uploaded videos. It was confirmed that many students used Y ouTube to learn and seek
information, however, studies show that the use of Y ouTube for academic learning and its effectiveness as a teaching tool
lag far behind other SM, such as Facebook (Sulaiman et a 2020).

Strategies for effectively using these platforms:

A. Setting Clear Guidelines

1. Clearly communicate the purpose of using Facebook, Messenger, and YouTube in the classroom. Set rules for
appropriate communication and usage.

2. Ensure that parents are aware of the platforms used for instruction and provide consent, especially for younger
students.

3. Protect students' personal information by setting strict privacy settings on these platforms, and ensure no student
information is shared publicly without permission.

THE SOCIAL MEDIA PLATFORMS

FACEBOOK
Using Facebook for instructional purposes in elementary schools requires careful planning and consideration of both

safety and educational effectiveness. While Facebook isawidely used social media platform, it's important to useitin a
controlled, structured way to protect students' privacy and ensure a positive learning environment. Below are strategies
for using Facebook for instructional delivery in an elementary school setting.

A. Create a Private Class Facebook Group

1. Setup aprivate Facebook group specifically for your class. Make
sure that the group is private, so only pupils, parents, and authorized
members can join. This ensures that the content remains within the
classroom community and is not exposed to the general public.

2. Include parents in the group so they can stay informed about what’s
happening in the classroom. This also alows them to be involved in
discussions and provide support at home.

3. Ensure that pupils have parental permission to join the group, as
Facebook’s terms of service require users to be at least 13 years old. For
younger students, ensure that the accounts are set up and monitored by
parents.

4. Use the group to post updates about homework assignments,
upcoming events, and any important classroom news. This makesit easy
for pupils and parents to stay on top of assignments and activities.
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B. Use Facebook for Group Work and Collaboration
1. Facebook groups can be used for collaborative
learning. Pupils can be assigned to small groups
where they can share resources, discuss topics, and
work together on projects. The group chat feature
on Facebook allows learnersto engagein real-time
conversations, which can be helpful for
collaboration.
2. Pupils can collectively contribute to a post by
submitting different sections of a project or sharing
ideas for a class assignment. This fosters teamwork
and cooperationin avirtual space.
3. Create opportunities for pupils to give and receive peer feedback on their work. For example, pupils can post their
creative writing, and classmates can provide constructive comments.

C. Host Virtual Lessons and Discussions

1. Y ou can use Facebook Live to host live lessons,
read-aloud sessions, or Q&A sessions. Students can
watch these sessions in real-time and interact with you
through comments. Afterwards, the video can be saved to
the group for pupils to revisit if they need additional
support or clarification.

2. Host virtual office hours where pupils can tune
in for live homework help. This can be an informal
session where pupils ask questions, and you can provide
clarification on topicsthey may be struggling with.

3. Post adiscussion question in the Facebook group
and let pupils comment their thoughts. This can be away
to encourage critica thinking and have deeper
discussions about subjects they are learning.

D. Foster a Positive and Safe Online Environment
1. Establish rules for online conduct in the Facebook
group. Remind pupils about the importance of
respectful  behavior, avoiding inappropriate

SAFEH |NTERNET UAY comments, and maintaining focus on learning.

2. Regularly monitor the group for any
inappropriate content, comments, or posts. Ensure
that pupils are following the guidelines and keep
the space focused on educational purposes only.

3. Ensure that the group is private and that pupils’
persona information is protected. Avoid sharing
photos of students without parental permission and
make sure the group is only accessible to people
who need to be there.
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E. Integrate Gamification and Fun Learning Activities
1. You can share links to educational games or even create your own gamified quizzes
and challenges within the group. For example, host a spelling bee, math competition,

% or triviaquiz.
‘ ' ) ® .'. ¢

2. Organize fun challenges, such as areading challenge, adrawing contest, or a

. L o creative writing contest. Encourage pupils to share their work and vote for their

' / favoritesin the group.

” - na 3. Post fun, interactive questions like “What’s your favorite book?” or “If you

. “ o could be any animal, which one would you be and why?”” These kinds of posts can spark

engagement and help build strong classroom environment.

F. Engage Parentsin the Learning Process

1. Use Facebook to communicate with parents about their child’s
progress, upcoming events, or specific needs. You can post genera
information for all parents or use private messaging to communicate
individually.

2. Share educational resources for parents, such as helpful articles,
websites, or tips on how to support their child’s learning at home.
This keeps parents informed and involved in their child’s education.

I mportant Points:

1. Be mindful of pupils’ privacy when using Facebook. Avoid sharing personal information and make sure parental
consent is obtained if sharing pictures, videos, or content that includes pupils.

2. Facebook has a minimum age requirement of 13 for accounts, so for younger pupils, you may need to work with
parents to set up appropriate accounts or use other tools that comply with age restrictions.

3. Beawarethat Facebook is primarily designed for older users, so you will need to modify your approach to make
sure the platform is accessible and age-appropriate for elementary pupils.

MESSENGER
Using Messenger (a Facebook-owned messaging platform) for instructional

delivery at the elementary school level can be an effective tool for communication,
collaboration, and providing individual support for pupils. However, since
Messenger is a direct messaging platform, it requires careful management to
ensure that the space remains safe, organized, and effective for educational
purposes only.

Strategies for using Messenger for instructional delivery in elementary schools:
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A. Create a Class Group Chat

1 Create a group chat on Messenger specifically for your class or a small
group of pupils. This allows you to share announcements, updates, and facilitate
discussion in an easily accessible format. You can add pupils parents as well,
ensuring they are involved in the learning process.

2. For better engagement and control, keep each group chat small—a few
pupils or a specific subject group, rather than having al your pupils in a single
chat. This helps reduce distractions and ensures everyone can participate.

3. As the teacher, you’ll need to be the administrator of the group. This gives you full control over who can send
messages, what content is shared, and allows you to keep the conversation focused on learning.

B. Share Learning Materials

1. Send educational videos, files, and links directly to pupils via Messenger. For example, you can share video lessons,
educationa games, or worksheets. Pupils can then access these resources directly on their devices.

2. Share PDFs, worksheets, or other documents in the chat. Y ou can easily distribute homework assignments, reading
materials, or helpful reference guides.

3. Send pupils links to interactive learning platforms such as quiz websites, educational games, or collaborative tools
like Google Docs or Jamboard.

C. Provide Real-Time Support and Feedback
1. Messenger is excellent for providing personalized,
one-on-one support to pupils who may need extra help.
You can answer guestions, give explanations, or
provide feedback on assignmentsin real time.

2. If pupils are struggling with homework, they can

message you for help. You can offer quick assistance *
or guide them through problem-solving processes. This

helps ensure no pupil feelslost or unsupported.

Y

3. Messenger alows you to provide immediate
feedback on assignments or assessments, making it easy to correct mistakes or encourage pupils. This can increase
motivation and understanding.

D. Provide Updates and Reminders
1. Use Messenger to send reminders about homework deadlines, upcoming tests, and any
class announcements. This ensures pupils stay on track and don’t miss important dates.

2. Messenger allows for instant notifications. Whether it’s reminding pupils of a test
tomorrow or informing them about a class schedule change, you can instantly keep everyone
informed.

E. Foster a Safe and Positive Learning Environment

1. Establish clear communication guidelines within the group. Emphasize the importance of
respectful language and keeping the conversation educational. This helps create a safe and
focused space for pupilsto interact.

2. Promote positive communication in the group chat. Encourage pupils to complement each
other'sideas, ask thoughtful questions, and share encouraging messages.
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3. As the teacher, it’s crucial to monitor conversations to ensure pupils are using the space appropriately. Since Messenger
allows direct messaging, it’s important to be actively engaged to guide pupils’ conversations and ensure they remain
respectful and focused on learning.

F. Engage Parentsin the Learning Process

1. You can include parents in the group or start a separate chat for
communication with them. Messenger can be an easy way for parents to
stay updated on their child’s progress, class events, and announcements.

2. Messenger isagreat tool for collecting feedback from parents. Y ou can
send brief surveys or request feedback on assignments, class activities, or
how pupils are engaging with the materials at home.

DIGITAL CITIZEN

3. Parents can use Messenger to ask questions if their child is having trouble with homework, or they can send quick
updates on how their child is progressing with assignments.

G. Promote Digital Citizenship and Safety

1. Since pupils may not be fully aware of digital citizenship at this

age, it’s important to teach proper online behavior. Explain the

=2 ' importance of respecting others, not sharing persona information,
R and thinking before sending messages.

n 2. Ensure that all communication stays within the designated groups
P : or individual conversations, and remind pupils to never share
1 personal information like their address or phone number through

‘ Messenger.

H. Track Progress and Engagement

r 1. You can track how engaged pupils are by reviewing their
‘ ' participation in the group chats. If a pupil hasn’t responded to any

- messages or homework challenges, it may be a sign they need

additional support or a different form of engagement.

2. Use Messenger to periodically assess pupil understanding by
asking questions or requesting that they share what they’ve learned
from the lessons. Their responses will help you gauge their comprehension and adjust instruction as needed.

3. Messenger when used properly, can be a highly effective tool for personalized learning,
communication, and collaboration at the elementary school level. It can support individual pupil
needs, foster parent engagement, and provide a space for real-time feedback and support,
helping to make the educational experience more interactive and accessible.
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YOUTUBE
Using YouTube for instructional delivery at the elementary school level can be a powerful tool for enhancing learning,

engagement, and creativity. YouTube provides avast array of educational videos and also allows teachers to create and
share their own content, making it aversetile platform for both pupils
and educators. However, to ensure safety and effectiveness, it is
essential to useit in a controlled and structured way.

Strategies for using YouTube for instructional delivery in an
elementary school level:

A. Create a Classroom YouTube
Channel

1. Create a private or unlisted
YouTube channel specifically for
your class. Thisallows you to post videos that are not publicly accessible, ensuring pupils
safety. Share the link only with your pupils and parents.

2. Use playlists to organize your content by subject or topic (e.g., Math Lessons, Science
Experiments, Storytime). Thiswill help pupils easily access videos based on their learning needs.

3. Ensure that the videos you upload are age-appropriate and safe for children. Y ouTube provides features like Y ouTube
Kids for younger viewers, but it’s still important to carefully screen content.

B. Create and Share Educational Videos

€ YouTube 1. You can create and upload your own instructional videos for students to
watch. For example, you can record yourself explaining a math concept,
reading a book, or demonstrating a science experiment.

2. Make sure the videos are engaging by using visuals, animations, props, and
aclear, enthusiastic voice. Keep videos short and focused on one specific topic
to maintain attention (usually under 10 minutes).

3. Incorporate interactive elements like pauses where pupils can answer
guestions or solve problems before the video continues. This encourages active participation rather than passive viewing.

4. Use YouTube to post weekly recaps or reviews of the lessons you’ve taught. This can serve as a helpful resource for
pupils to revisit key concepts.

C. Use YouTubefor Storytelling and Reading Aloud
1. Record yourself reading aloud stories or books that are relevant to the
curriculum. Post these videos so students can listen to the story’s multiple
times, which is especially useful for reinforcing literacy skills.

2. Encourage pupilsto create their own stories and upload them to your class
YouTube channel. This promotes creativity and gives pupils a sense of
ownership over their learning.

3. Organize a story time playlist with a variety of books for pupilsto listen
to, especialy during quiet reading time or as part of aliteracy lesson.
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D. Host Live Streaming Lessons and Q& A Sessions
ﬁ\ 1 Use YouTube Liveto broadcast livelessons or Q& A sessions where pupils
‘ can ask questions and interact with you in real-time. Y ou can explain a lesson and
invite pupils to post comments or respond to your questionsin the live chat.

2. Encourage pupils to participate by posting answers in the chat, asking
questions, or even submitting examples related to the lesson.

T (\\
n ™

E. Showcase Pupils Projects and Presentations

1. Encourage pupils to create their own YouTube videos on topics they are
learning about, whether it’s a book report, a science experiment, or a math
problem-solving video. You can upload these projects to the class channel,
showcasing pupil work and building their confidence.

2. Have pupils record and present their projects or research findings through
video. This not only builds presentation skills but also allows students to learn
how to use technology as atool for communication.

3. After uploading pupil projects, organize a peer feedback session where pupils
can watch each other’s videos and leave encouraging comments. (=N~

F. Promote Critical Thinking with Educational Videos
1. After pupils watch an educational video, encourage them to reflect on it and discuss key points in class or in small
groups. You could also ask them to create a video response that answers a question related to the video’s content.

2. Post ashort quiz or activity related to the video pupils watched. For example, after a history video, ask pupilsto answer
guestions about the historical event. Y ou can use tools like Google Forms or even have pupils respond in the comments
section (if the video is public).

G. Use YouTube to Enhance Digital Literacy Skills

1. Teach pupils how to create their own educational videos.
This teaches them basic video production skills, such as
scripting, filming, editing, and uploading videos, which are

important aspects of digital literacy.
-\ 2. Use YouTube to teach media literacy, helping students
2 critically evaluate videos. Discuss the difference between fact
> and opinion, identifying reliable sources, and analyzing the

content of videos.

3. Introduce pupils to simple video editing tools (like iMovie, Windows Movie Maker, or online editors) and let them
practice creating videos for class. This can help foster creativity and improve their tech skills.
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H. Engage Parents and Families

1. You can use Y ouTube to keep parents and families updated on classroom  ~w (& AV
activities. Share highlights of projects, field trips, or special eventsthrough .~

videos.

2. Create videos for parents to explain homework, classroom activities, and
educational strategies. This keeps parents informed and involved in their

child’s education.
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3. Upload tutorial videosfor parents on how to help with specific homework
tasks or learning activities at home. If you're using YouTube in the
classroom, it’s important to create a private or unlisted channel to ensure

that only pupils, parents, and authorized individual s can access the content. Avoid making videos public unless absolutely
necessary.

Using YouTube for instructional delivery can make learning more engaging,
accessible, and interactive for elementary school pupils. It allows for a diverse
array of content delivery, from instructional videos to pupil-created projects, all
while fostering creativity and critical thinking skills.

Creating a structured, engaging, and safe school classroom environment,
Facebook, Messenger, and Y ouTube are highly recommended to use to effectively
deliver instruction and support pupil learning in the elementary schools.
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4.4 Effectiveness of the Guidebook as Assessed by the
Teachers.

A. Effectiveness

The succeeding discussions are forming part of the
common responses of the informants on the
effectiveness in using the intervention (Handbook). All
responses were categorized as the key themes and from
the key themes, sub themes were identified and were
presented thematically.

e Key Theme: Pupils’ Academic Performance and
Engagement

e Sub theme: Increases academic performance and
involvement of the pupils
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e Teacher 1. When using the handbook, | observed
that it enhances the learning experience, increased
engagement and performance of the pupils which
resulted in getting a higher rating.

e Teacher 2. There was an impact in the pupils’
academic performance, improved their
understanding, engagement and time management.

e Teacher 3. It helped improved the academic
performance of the pupils because it provided us
users clear guidelines on how to meet pupils’
expectations.

In the present digital era, most school learners are
aready familiar with the platforms like YouTube,
WhatsApp, Instagram, and Facebook/messenger. Most
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of them have acquired gadgets like cellphones and
laptops to access the platforms. Nowadays, they were
used to these platforms which they themselves
discovered for learning. In using the handbook, it seems
that the learners feel more comfortable because they
may have encountered and experienced that the contents
are more relevant and very timely in an asynchronous
mode of learning.

The informants agree that using the social media
platforms through the handbook boosts pupils’
academic performance. There may have an
improvement and increase with the learners’ school
standings and achievements. This may imply that using
the handbook, most likely equips the teachers with
strategies that make the asynchronous learning more
engaging, accessible, and personalized which directly
resulted to a better academic outcome.

On the other hand, for some reasons, the teachers
affirmed that sociad media alows for the use of
multimedia content like videos, infographics, interactive
posts which makes lessons more active and
engaging. They revealed that pupils are more engaged,
participative and active which they have absorbed and
retained information from the lessons, leading to
improved academic performance. Further, social media
platforms are already part of pupils’ daily lives.
Integrating them into instruction makes learning feel
relevant, enjoyable, and less formal. This is an
implication that the pupils are aso provided with the
tools in which they are more likely to participate and
interact in the lesson actively. Consequently, pupils are
more engaged when they can freely communicate,
collaborate, express their own ideas and respond using
the platforms.

It was concluded in the study of Reantaso and Digo
(2022), that the participating teachers were very active
in mentoring the students, assessing the learners, and
designing instructional materials. However, they
encountered varied problems in implementing modular
distance learning modality. They need improvementsin
instructional design, interactive technology, curriculum
development, learning assessment, and mentoring. The
teachers need the most assistanceininstructional design,
while needing the least in mentoring on the varied
problems encountered in implementing modular
distance learning modality. Keywords. distance
learning, educational technology, modular learning,
online learning, learning modality.
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e Key Theme 2. Self-Paced learning

e Sub Theme. Pupils can do their classroom
activities at their own pace.

e  Teacher 4. “The pupils were able to study and
do their homework at their own pace”.

This goes to show that with the clear instructions
provided in the handbook, the argument underscored by
one of the informants gave a simple meaning that social
media allowsthelearners any time which they can chose
and consider materials they need. Similarly, the
handbook may have provided the informant on how to
guide the learners participate in the discussions and do
their assignments at their own pace.

The study of Herwin et a., (2022) is related to the
present one which aims to prove the effect of mobile
assessment on the learning motivation of elementary
school studentsin online learning. The study concludes
that mobile assessment has a significant positive effect
on thelearning motivation of elementary school students
in online learning. There is an increase in students
learning motivation after the application of mobile
assessment in learning activitiesin online classes.

o Keytheme3. Easeof Use

e Sub Theme: The handbook helps to lessen the
difficulty of the tasks.

e Teacher 5.” It lessens our burden in giving the
pupils’  instructions  from  traditional to
asynchronous mode of instructions”.

This may mean that the handbook contributes and help
the teachersin giving the learners appropriate and up to
date classroom instructions from a face-to-face mode of
instruction to an online mode of instructions. The
informant may have experienced stressfreein providing
tasksto the learners.

Furthermore, the teachers may have used the handbook
in providing the learners with screenshots or examples,
which simplifies complex tasksamong the learners. This
may suggest that the handbook may have focused on
practical applications, making it easier for the users to
adapt the content to their teaching style and learners’
needs.

The results are in consonance with the research
conducted by Ondras and Alvero (2023). They
presented that elementary teachers faced challenges
such as learners lack of interest and attention, teachers
overlapping tasks, the complexity of students' learning
needs, and inadequate support from parents or
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guardians. Secondary school teachers encountered
difficulties including students' low motivation, teachers’
overlapping tasks, insufficient administrative support,
and the complexity of students' learning needs. These
challenges werefound to have potential risksto students
learning, impeding their learning progress and
potentially leading to permanent disconnection from
school. This study concluded that teachers were
struggling in addressing learning gaps among students
after the pandemic. The need of alowing them to
concentrate in teaching struggling learners must be
given importance by school administrators. Strong
collaboration between teachers, parentsor guardiansand
other stakeholders in fostering student motivation to
continue their education must also be prioritized.

e Key Theme 4. Teacher’s confidence

e Sub Theme Increases confidence in giving
instructions to the learners.

e Teacher 6. When | used the handbook, it gave me
more confidence in communicating and giving
instructions to my pupils.

The informant may have seemed to be very certain of
her statement which may mean that the handbook
provides her with the knowledge, tools, and step-by-step
instructions needed to effectively integrate social media
into their asynchronousteaching. Other reasonisthat the
handbook may have improved her technical skills and
digital literacy, making her become more comfortable
and confident with online tools and trends.

This may indicate that using the handbook may have
increased the informant’s proficiency which resulted to
have self-assurance and confidence when designing and
delivering lessons. It may have also gave the informant
reliable and specific methods for delivering
contents. The handbook may have given the informant
the knowledge on how exactly setting up lessons and
engage with the learners asynchronously that increased
her confidence.

The findings can be connected on the revealed findings
inthe study of De Jesus and Digo (2024. They found out
that teacher-writers faced hurdles due to pandemic
limitations, lack of resources, and limited training in
crafting IMs. These challenges made it harder to gather
information and collaborate traditionally. However, the
teacher-writers showed amazing resilience and
resourcefulness. They found dternative research
methods (books, lesson plans, online resources when
possible), embraced collaboration through messaging
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platforms, and stayed motivated to create IMs for their
students. This study highlights how different learning
theories were used: connectivism through building new
connections to navigate the changing knowledge
landscape, self-directed learning through taking
initiative to find resources, socia learning theory
through seeking help from colleagues and using
available stimuli, and sociocultural theory through
adapting communication methods for a remote setting.

CONCLUSION AND RECOMMENDATIONS
There were basic social media applications that were

identified by the informants as their asynchronous
online teaching strategies. The topmost identified
strength of the identified social appsisit iseasy to use.
Inaccessible internet connectivity is the most identified
weakness among the strategies. Most of the informants
considered academic performance and engagement of
the learners that was affected in using the intervention.
The guidebook in the utilization of socia media
platforms may be used as reference to gain significant
information and insights to better the asynchronous
online teaching strategies of the teachers. Contents and
other information in the intervention may be subjected
for critiquing and analysis that would serve as basis for
amore improved, acceptable and usable one.

Other online teaching strategies that were not often used
maybe employed to address other needs of the teachers
and learners. Teachers, parents and the school heads
may collaborate through conferences and meetings to
address the weaknesses identified by the teachersin an
asynchronous online teaching. The need to adopt and
implement the guidebook that was developed is hereby
recommended to better the asynchronous online
teaching strategies of the teachers. Findings of this study
may be used asreference by other researchersto conduct
study using other asynchronous online teaching
strategies.
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