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Abstract— This study assessed the level of Morphological Awareness among students and its’ effectiveness towards their
vocabulary learning. The participants of the study include 118 high school learners. Using a survey research design, the
participants were given an adopted questionnaire to gather data about their morphological awareness particularly in
identifying affixes and root words to understand the meaning of unfamiliar English texts. The statistical tools used to
measure the level of morphological awareness of the learners were mean and standard deviation. The result of the study
revealed that learners’ morphological awareness was average (M= 3.250, SD= 0.489) which indicates that they were
knowledgeabl e enough to apply morphology in their vocabulary acquisition. Moreover, the consistent responses reflected
by the result of standard deviation below 1.0 for most items, suggested that these patterns are shared across participants.
Acquiring an average level of morphological awareness enables students to grasp the morphology’s benefits and

drawbacks during the process of vocabulary learning.
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I.INTRODUCTION
Morphological awareness, the ability to recognize and

understand the structure of words and their components
(such as roots, prefixes, and suffixes), plays a crucial
role in vocabulary development and language learning.
It is viewed as an important component of linguistic
knowledge since “morphemes have semantic,
phonological and syntactic properties that clearly
express the role of a particular word in its linguistic
context” (Karimi, 2012, p. 452). Not only does it enable
studentsto critically figure out meanings of words from
their constituent elements, but a distinct awareness in
morphology presents students with the opportunity to be
more familiar with the writing system present within a
language.

In the context of education, vocabulary acquisition is
fundamental to academic success, as it directly impacts
students' reading comprehension, writing proficiency,
and ora communication skills. However, research
indicates that many students face challenges in
vocabulary learning, often due to limited knowledge of
morphological structures and their functions. Having
inadequate vocabulary knowledge may even hamper
learners’ discourse comprehension (Ellis, 1997). As
Yunuset al. (2016) mentioned acquiring vocabulary and
expanding vocabulary size would become obstacles for
students due to diverse problems such as learning
disability, lack of self-confidence, lack of exposure to
English, and a lack of comprehension of effective
vocabulary strategies. Vocabulary learning has become
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a significant chalenge for students that traditional
learning methods cannot solve. Therefore, the proper
vocabulary learning strategies contribute a critical role
in acquiring vocabulary.

Considerable research has been conducted in thisareato
assist learners in developing vocabulary acquisition in
various ways. Morphological awareness, for example, is
essential for the proficient use of a language, and
teaching about morphology can facilitate the acquisition
of .new words ' (Sukying, = 2020). . Developing
morphological awareness can address these gaps by
equipping students with strategies to decode and
understand complex words.

Studies have shown that students with higher levels of
morphological awareness tend to perform better in
language-related tasks and exhibit greater flexibility in
learning new vocabulary. As Stoller and Grabe (1995)
observed, students might recognize the meanings of
numerous words by memorizing just a few stems,
prefixes, and suffixes.

These can give students clues regarding the meanings of
dozens of different words. For instance, suffixes are
placed after words in the English language to modify
their meanings or function and utilized to produce arich
vocabulary; when English language |earners analyze the
word hopeless is formed of two morphemes. hope is a
root word and the suffix -less meaning ‘without
something’. By becoming familiar with only a few
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stems, prefixes, and suffixes, studentswill recognize the
meanings of many words; a root or a suffix can often
give students clues to the meaning of dozens of words.

Many words are learned by chance as they are heard or
read rather than being taught directly, and morphology
and context are two readily available sources of
information for learning new words.

This study on students' level of morphological
awareness and the effectiveness of this approach
towards vocabulary learning holds a significant valuein
the field of education and language development.

Karimi (2012) emphasizes that learners with MA
(morphological awareness) can better understand the
morphemic structure of words and thereafter reflect
upon as well as manipulate this word structure in order
to have a greater understanding of the overall meaning
of the word.

MA is frequently associated with the development of
reading and writing skills (Liu and McBride-Chang,
2010), ensuring that reading comprehension translates
into better writing skills (Kieffer and DiFelice Box,
2013). By learning to analyze and break down words
into their morphological parts (such as root words,
prefixes, and suffixes), students can enhance their
comprehension, communication abilities, and academic
performance across subjects.

Additionally, the result of this study may provide
educators with insights into the role of morphological
awareness in vocabulary learning.

It could guide them in adopting effective teaching
strategies such as incorporating explicit instruction on
morphemes and word formation, in order to support
students in developing stronger linguistic skills.
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By examining the interplay between these two aspects,
the research aimed to assess the level of morphological
awareness among studentsin relation to their vocabulary
learning proficiency, to analyzethe relationship between
students' morphological awareness and their ability to
understand word meanings and structures, and to
identify specific areas of strengths and weaknesses in
students  morphological  knowledge, such as
understanding prefixes, suffixes, and root words.

[I.METHODS
Thisstudy isaquantitative type of research which aimed

to measure and assess the level of morphological
awareness among grade 10 learners as well as to
determine the effectiveness of this approach towards
their vocabulary learning.

This study uses a descriptive research design and
collects data through the use of an adopted 20-item
survey gquestionnaire.

The participants of the study included 118 grade 10
learnersfrom a public high school in the Philippinesand
was chosen using simple random sampling method. In
order to obtain the result of the study, the statistical tests
used were mean and standard deviation.

I11.RESULTS
Table 1 below provides the interpretive scale used to

evaluate the level s of morphol ogical awareness based on
the mean scores. The scale ranges from 1.00 to 5.00,
with scores of 4.21-5.00 interpreted as " Strongly Agree”
(Very High Awareness), 3.41-4.20 as "Agree” (High
Awareness), 2.61-3.40 as "Neutra" (Average
Awareness), 1.81-2.60 as"Disagree" (Low Awareness),
and 1.00-1.80 as "Strongly Disagree” (Very Low
Awareness). This scade forms the basis for
understanding the data presented in Table 2.

Table 1. Description Interpretation for the Level of Morphological Awareness

Mean Definition I nterpretation
4.21-5.00 Strongly Agree (SA) Very High
3.41-4.20 Agree (A) High
2.61-3.40 Neutral (N) Average
1.81-2.60 Disagree (D) Low
1.00-1.80 Strongly Disagree (SD) Very Low
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Table 2. Weighted Arithmetic and Standard Deviation of the Level of Morphological Awareness

M orphological Awareness M SD Ranking Interpretation
According to
Difficulties
| believe that identifying the affixes of thewordswill help | 3.534 | 1.068 | 1 High
me improve my vocabulary.
When | encounter unfamiliar words, | alwayslook for its | 3.415 | 1.032 | 2 High
affixesand root word.
With the help of identifying prefixes and suffixes, my 3.390 | 0.979 | 3 Average
vocabulary hasimproved a lot.
| enjoy analyzing how words are for med. 3381 1.045 4 Average
| feel motivated to study more about prefixes and 3373 0941 5 Average
suffixes.
| study the different affixesin order to help meimprove 3.347 1 0.890 6 Average
my vocabulary.
| enjoy learning vocabulary while identifying affixes of 3.331 1.086 | 7.5 Average
new and unfamiliar words.
Learning vocabulary iseasier now that | learn to identify | 3.331 | 0.925 | 7.5 Average
common pr efixes and suffixes of the word.
I dentifying affixeshelp me alot in familiarizing newly- 3271 0975 9 Average
encountered words.
| useroot wordsto understand an unfamiliar vocabulary. @ 3.254 | 0.935 10 Average

The results in Table 2 indicates that learners perceive
identifying affixes and analyzing unfamiliar words as
the most chalenging aspects of morphological
awareness, with these items ranked as "High" in
difficulty. The highest-ranked item, "l believe that
identifying the affixes of the words will help me
improve my vocabulary," has a mean of 3.534 and a
standard deviation of 1.068, reflecting a significant
challenge for learners in this area. Similarly, "When |
encounter unfamiliar words, | alwayslook for its affixes
and root word" has a mean of 3.415 and a standard
deviation of 1.032, further highlighting the difficulty

learners’ face in this skill. In contrast, the item "I use
root words to understand an unfamiliar vocabulary,"
which has a mean of 3.254 and a standard deviation of
0.935, is perceived as the least difficult, suggesting a
relative strength in this area. Overall, most items are
rated as "Average" in difficulty, with means ranging
from 3.331 to 3.390 and standard deviations ranging
from 0.890 to 1.086. These findings suggest a need for
targeted instructional efforts to improve learners' skills
in identifying affixes and analyzing unfamiliar words,
while reinforcing their ability to use root words to
enhance vocabulary comprehension.

Table 3. Weighted Arithmetic and Standard Deviation of the Level of Morphological Awareness

M orphological Awareness M SD Ranking I nterpretation
According to
Difficulties
1 feel confident understanding words I haven’t seen before by | 3.220 | 0.944 | 11 Average
breaking them into parts.
| am good at identifying root words. 3212 | 0.714 | 12 Average
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| feel confident in identifying the correct prefixes and suffixes | 3.178 | 0.844 | 13

of the word.

| can change the form of a word by adding or removing
prefixes or suffixes.

| can identify the rootsin a complex word.

| remove the affixes of the word in order to identify its root

word.

| can recognize the common prefixes and suffixes in words.

| can figure out the meaning of a word by looking at its part

(e.g., root words, prefixes, and suffixes).
| can differentiate the root words and their affixes.

I am fully aware of the different prefixes and suffixesin
English.

The Table 3 provides an overview of individuals' self-
reported confidence and skills in understanding and
analyzing English words based on prefixes, suffixes, and
root words. The average scores, which range from
approximately 3.0 to 3.2, indicate moderate confidence
across al the assessed areas. Higher-ranking items, such
as "I feel confident understanding words I haven’t seen
before by breaking them into parts" suggest that
participants feel relatively more capable in segmenting
unfamiliar words. In contrast, |ower-ranking items, such
as"l amfully aware of the different prefixesand suffixes
in English," highlight areas where participants feel less
confident. The standard deviation values, which range
from around 0.7 to 0.98, show moderate variability in
responses, suggesting that confidence levels are
somewhat consistent among participants.

While participants report an average level of confidence
in skills like identifying root words and recognizing
common prefixes and suffixes, areas such as
differentiating root words from affixes and fully
understanding word parts appear to be weaker. This
indicates potential gaps in awareness and application
that could be addressed through targeted instruction.
Overdll, the findings suggest that while participants
have a foundational understanding of word structure,
there is room for improvement in more specific skills
related to affix identification and word analysis.

V. DISCUSSION
The findings of this study reveal that participants

generally demonstrate an average level of
morphological awareness, as indicated by the mean
scores predominantly falling within the range of 2.61-
3.40. This suggests that while participants possess
moderate familiarity with morphological concepts, such
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Average
3.144 | 0.918 145 Average
3144 | 0.954 145 Average
3.127 | 0.892 16 Average
3.110 | 0.950 | 17 Average
3.102 | 0.982 18 Average
3.051 | 0.714 19 Average
3.025 | 0.832 20 Average

as prefixes, suffixes, and root words, there is significant
room for improvement. These results aign with the
findings of Carlise (2000), who emphasized that
morphologica awareness develops gradually and plays
a critical role in vocabulary acquisition and reading
comprehension. Similar trends have been observed in
studies by Kieffer and Lesaux (2007), where students
exhibited moderate proficiency in morphological skills
but required further instructional support to harness
these skills effectively.

The highest-scoring item, "I believe that identifying the
affixes of the words will help. me improve my
vocabulary" (Mean = 3.534), highlights the participants
strong belief-in the utility of morphological awareness
for vocabulary development. This finding is consistent
with the work of McBride-Chang et al. (2005), who
found that learners’ motivation and belief in the efficacy
of morphological strategies positively influence their
engagement and outcomes in language learning.

Similarly, the relatively high score for "When |
encounter unfamiliar words, | always ook for its affixes
and root word" (Mean = 3.415) suggests that
participants actively apply morphological strategies
when encountering new vocabulary. This observation
corroborates findings by Nagy et a. (2006), who
emphasized the importance of morphological analysisas
astrategy for decoding unfamiliar words.

Conversely, the lowest-scoring item, "I am fully aware
of the different prefixes and suffixesin English" (Mean
=3.025), underscores a foundational gap in participants’
morphological knowledge. This is consistent with the
observations of Goodwin et al. (2012), who reported that
learners often struggle with the explicit identification of
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affixes, which can hinder their ability to fully utilize
morphological strategies for vocabulary expansion.

The study’s findings suggest that while learners
acknowledge the importance of morphological
awarenessand apply it to some extent, their foundational
knowledge of prefixes, suffixes, and root words needs
reinforcement. Research by Apel and Lawrence (2011)
supportsthe need for targeted instructional interventions
to enhance morphological skills, particularly focusing
on explicit teaching of affix identification and
differentiation. Implementing structured morphological
instruction, as suggested by Baumann et a. (2002),
could significantly enhance learners’ ability to analyze
and derive meaning from complex words.

The relatively low standard deviations (<1.0 for most
items) indicate a shared pattern of responses among
participants, suggesting that the observed trends are
broadly representative of the group. This consistency
aligns with findings from other group-based studies on
morphological awareness (e.g., Kirby et a., 2012),
where learners exhibit similar levels of skill and
confidence within a given cohort.

These findings contribute to the growing body of
research emphasizing the critical role of morphological
awareness in language acquisition. They highlight the
need for balanced instruction that not only builds
foundational knowledge of morphological structures but
aso fosters the strategic application of these skills.
Future studies could expl ore the effectiveness of specific
instructional  methods, such as morphological
instruction integrated with reading and writing tasks, to
address the gaps identified in this study.

While the study provides valuable insights, its scope is
limited to a specific population and context. Future
research could investigate morphological awareness
across diverse linguistic and educational settings to
validate and extend these findings. Additionaly,
longitudina  studies could shed light on the
developmental trajectory of morphological awareness
and its long-term impact on language proficiency.

By situating these findings within the broader literature,
this study underscores the importance of targeted
interventions and ongoing research to enhance learners
morphological awareness and, conseguently, their
overall language competence.
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V.CONLUSION
This study aimed to measure and assess the level of

morphological awareness among Grade 10 students at
Jose Monfort National Science High School and to
explore its impact on their vocabulary learning. The
findings revealed that the students generally exhibit an
average level of morphological awareness, as indicated
by their ability to recognize and apply prefixes, suffixes,
and root words in decoding and understanding
unfamiliar words. This suggests that while students
possess a moderate familiarity with morphological
concepts, thereis considerable room for improvement in
their foundational knowledge.

The data showed that students value the role of
morphological awareness in vocabulary development.
For instance, items such as their belief in the utility of
affixes for vocabulary improvement received high
scores, indicating a positive attitude and motivation
toward learning through morphological strategies.
Similarly, the students demonstrated active engagement
in applying morphological skills, such as analyzing
affixes and root words when encountering unfamiliar
vocabulary. These findings underscore the importance
of leveraging students’ intrinsic motivation and positive
perceptions to enhance their vocabulary learning
outcomes.

However, the study also identified key areas where
students face challenges. The lowest-scoring items
highlighted gaps in their understanding and ability to
identify different prefixes and suffixes. Thisindicates a
need for explicit and targeted instructional interventions
to strengthen these foundational skills. Previous
research supports the notion that structured instruction
focusing on affix identification and morphological
analysis can significantly improve students’ vocabulary
learning.

Theresultsfurther reveal ed a consi stent response pattern
among participants, suggesting that the observed trends
are broadly representative of the group. Thisconsistency
provides valuable insights for educators and curriculum
developers. Implementing instructiona strategies that
integrate  morphological awareness into vocabulary
learning can address these gaps effectively. For
example, teaching activities that focus on breaking
down complex words into their morphological
components, combined with contextual and practical
applications, may enhance students’ comprehension and
retention.
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The study contributes to the growing body of research
highlighting the critical role of morphological
awareness in language acquisition. It underscores the
need for balanced instruction that not only strengthens
foundational knowledge but aso encourages the
strategic application of morphological skillsin reading,
writing, and vocabulary learning. Educators should
incorporate explicit teaching of morphemes into
classroom activities to foster a more comprehensive
understanding of word structures, ultimately equipping
students with tools for lifelong language learning.

While this study provides significant insights, its scope
is limited to a specific population and context. Future
research could investigate morphological awareness
across diverse linguistic and educational settings to
validate and extend these findings. Additionaly,
longitudina  studies could provide a deeper
understanding of how morphologica awareness
developsover timeand itslong-term impact on students’
language proficiency and academic performance.
Exploring the integration of morphological awareness
instruction with other literacy skills, such as reading
comprehension and writing, could offer a more holistic
approach to language education, further enhancing
students’ overall academic success.
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