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Abstract— Positive Behavioral Interventions (PBIs) aim to promote positive student conduct through structured strategies
such as clear expectations, consistent reinforcement, and targeted support. They foster a respectful and supportive school
climate, reduce disruptive behaviors, and enhance academic engagement. This study examined the extent of PBI
implementation and its relationship with student behavior in the Tangcal District, Division of Lanao del Norte. A
descriptive-correlationa research design was used, involving 142 teacher-respondents. Data were gathered through a
structured questionnaire adapted from the School-Wide Evaluation Tool (SET) and the Behavioral and Emotional Rating
Scale (BERS-2). Statistical tools included mean, standard deviation, and Spearman’s Rho correlation. The extent of PBI
implementation was rated high (M = 3.85), with Behavior Monitoring and Feedback receiving the highest mean (3.93).
Student behavior was also rated high (M = 3.86), with Peer Interactions scoring highest (3.91). Spearman’s Rho analysis
revealed aweak and non-significant correlation between PBI implementation and student behavior (p =-0.116, p = 0.168).
Findings indicate consistent application of PBIs and generally positive student behavior. However, the absence of a
significant statistical relationship suggests that factors beyond PBls—such as parental involvement, socio-emotional
factors, or community influences—may al so affect student behavior. While PBIs and student behavior both scored highly,
their statistical link was insignificant. Schools should maintain current PBI practices while integrating complementary
strategies and expanding behavioral support systems.
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I.INTRODUCTION

Background of the Study

Positive Behaviora Interventions (PBIs) play a crucia
role in shaping student behavior by promoting a
supportive and structured learning environment.
Schools that implement PBIs focus on reinforcing
positive actions rather than merely addressing negative
behaviors, fostering a culture of respect, responsibility,
and self-discipline among students. These interventions,
which include clear expectations, consistent
reinforcement, and targeted support, help reduce
disruptive behaviors, improve socia interactions, and
enhance academic engagement. The impact of PBIs on
student behavior is significant, as they contribute to the
development of emotional regulation, resilience, and a
positive school climate. Understanding how these
interventions influence student conduct can provide
valuable insights for educators and policymakers in
creating more effective behavior management strategies
that support both individual growth and overall school
improvement.

Positive Behavioral Interventions and Supports (PBIS)
have been widely recognized as an effective framework
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for improving student behavior and fostering a positive
school climate. Sustaining and scaling PBIS involves
key implementation drivers such as leadership, staff
training, and ongoing evaluation to achieve favorable
student outcomes (Suga & Horner, 2019).
Individualized supports for students with challenging
behaviors play a critical role in designing effective
behavior intervention plans tailored to specific needs
(Bambara & Kern, 2021). Updated systematic reviews
confirm the positive effects of school-wide PBIS
implementation on reducing disruptive behavior and
increasing academic engagement (Lee & Gage, 2020).
Teacher-delivered behavior-specific praise significantly
improves student performance and behavior in K-12
settings, underscoring the importance of consistent and
targeted reinforcement strategies (Royer et al., 2019).
Furthermore, the sustainability of school-based
behavioral interventions depends heavily on real-world
implementation practices, including the school’s
capacity to maintain intervention fidelity over time
(Cassar et al., 2019). These studies collectively establish
the theoretical and empirical foundations of the present
research, which seeks to examine the relationship
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between positive behavioral interventions and student
behavior within educational settings.

Despite the growing emphasis on Positive Behavioral
Interventions (PBIs) in promoting a conducive learning
environment, gaps remain in their consistent
implementation and effectiveness in addressing student
behavioral issues. Initial observations and interviews
with teachers and school administratorsreveal that while
PBls are recognized as beneficial, their application is
often inconsistent due to a lack of training, resources,
and administrative support. Some educators struggle
with selecting appropriate interventions, while others
report difficulties in sustaining positive behavioral
changes among students. Additionaly, there is limited
empirical data on how PBIs impact student behavior
across different educational settings, highlighting the
need for further research to assesstheir effectivenessand
identify best practices for implementation.

This study aimed to examine the impact of Positive
Behaviora Interventions (PBIs) on student behavior as
a basis for enhancing school discipline programs. With
increasing concerns over disruptive behavior, lack of
engagement, and discipline issues in schools, the
implementation of structured behavioral support
systems has become essential. Positive Behavioral
Interventions—such as reinforcement  strategies,
behavior monitoring, social-emotional learning (SEL),
clear expectations, and restorative practices—were
designed to promote positive conduct and foster a safe,
respectful learning environment. The research assessed
the extent to which these interventions were
implemented and evaluated their effectiveness in
improving students’ classroom conduct, peer
interactions, engagement in learning, self-discipline,
and response to authority. Ultimately, the study sought
to determine the relationship between PBIs and student
behavior, providing a data-driven basis for proposing
enhancements to existing school discipline programs.

Il.RESEARCH METHODOLOGY

Research Design

This study employed a descriptive-correlational
research design to examine the relationship between the
implementation of Positive Behavioral Interventions
(PBIs) and student behavior. This design alows
researchers to describe existing conditions and quantify
the strength and direction of associations between
variables, providing insight into how one variable may
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relate to or predict another within naturally occurring
classroom settings.

Research Setting

The study was conducted in Tangcal District, Lanao del
Norte, Philippines, a rural, mountainous area with
limited infrastructure and a predominantly Maranao
population. This location was chosen because its socio-
economic challenges, cultural context, and low-resource
schools provide arelevant environment to examine how
positive behavior interventions are applied and how they
influence student behavior in rural, multicultural, and
resource-scarce settings.

Research Respondents

The study involved 142 purposively selected teachers
from Tangca District public schools, al with at least
one year of experience, whose classroom roles provided
reliable data on positive behavior interventions and
student behavior.

Research Instrument

The study used a structured questionnaire adapted from
the School-Wide Evauation Tool (SET) and the
Behavioral and Emotional Rating Scale (BERS-2) to
mesasure the extent of Positive Behavioral Interventions
(PBIs) and student behavior as perceived by teachers. It
consisted of two parts, each with 25 items. Part |
assessed PBIs across five indicators (Reinforcement
Strategies, Behavior Monitoring, Social-Emotional
Learning, Clear Expectations, and Restorative
Practices), and Part |1 evaluated student behavior across
five dimensions (Classroom Conduct, Peer Interactions,
Engagement, Self-Discipline, and Response to
Authority), using a 5-point Likert scale. The
guestionnaire was content-validated by experts and
tested for reliability with Cronbach’s alpha, providing a
practical and consistent tool to examine the relationship
between PBIs and student behavior in Tangcal District
schools.

Validity of Instrument

The questionnaire was reviewed by experts for clarity,
relevance, and cultural appropriateness, followed by a
pilot test with teachers to ensure comprehension and
effectiveness. Reliability testing using Cronbach’s alpha
confirmed high internal consistency, making the
instrument valid, reliable, and suitable for data
collection.
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Data Gathering Procedure

The researcher obtained approval from the Schools
Division Superintendent and coordinated with the
District Supervisor and school headsin Tangcal District.
Teachers with at least one year of experience were
oriented about the study, assured of confidentiality, and
given informed consent. Questionnaires were personally
distributed and collected, with specia arrangements for
remote schools. Completed responses were checked for
completeness, organized, encoded, and analyzed,
ensuring a systematic and ethical process.

Ethical Considerations

The study followed established ethical standards,
including obtaining forma permission from the
Division Office and school authorities, securing
informed consent, and ensuring voluntary participation.
Respondents were assured of confidentiality and
anonymity, with no identifying information recorded,
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and informed of their right to withdraw at any time. All
data were securely stored and used solely for academic
purposes, ensuring the research caused no harm and
adhered to high ethical standards throughout.

Data Analysis

The study employed Mean, Standard Deviation, and
Spearman's Rho Correlation to analyze the data. Mean
was used to determine the overall levels of Positive
Behavioral Interventions (PBIs) and student behavior,
with high scores indicating positive perceptions.
Standard Deviation assessed response consistency, with
low values showing agreement among respondents.
Spearman's Rho measured the relationship between
PBIs and student behavior, revealing a weak and non-
significant correlation (r = -0.116, p = 0.168), indicating
that high implementation of PBIs did not significantly
influence observed student behavior in this sample.

[11. PRESENTATION, ANALYSISAND INTERPRETATION OF DATA

Table 1.1. Extent of Implementation of Positive Behavioral Interventions (PBIs) in Terms of Reinforcement Strategies

Indicators 5% Mean
1. | giveverbal praise when students demonstrate appropriate behavior. 0.69 | 353

2. | providetangiblerewardsfor positive behaviors (e.g., stickers, certificates). 0.65 | 3.90
3. | recognize students efforts and achievementsin front of their peers. 0.65 | 3.87

4. | useaconsistent system totrack and reward good behavior. 0.64 | 3.87

5. | encourage peer recognition of positive behavior (e.g., compliments, group rewards). 0.70 | 3.93
Average Mean 3.80 High

Scale: 1.0 — 1.80 “Very Low”, 1.81 —2.60 “Low”, 2.61 — 3.40 “Average”, 3.41 — 4.20 “High”, 4.21 — 5.00 “Very High”

Table 1.1 presents the extent of implementation of
Positive Behaviora Interventions (PBIs) in terms of
reinforcement  strategies as perceived by the
respondents. The overall mean is 3.80, which fallsunder
the “High” category. This result implies that
reinforcement strategies are widely practiced and
consistently implemented by teachers in managing
student behavior. It suggests a positive approach to
classroom discipline, emphasizing encouragement and
motivation rather than punishment. The high
implementation level reflects the teachers’ commitment
to fostering a supportive and well-managed learning
environment through consistent behavioral
reinforcement.

In examining the individual indicators, the highest mean
score (3.93) was recorded in the use of peer recognition
for positive behavior, suggesting that teachers strongly
value and promote collaborative reinforcement among
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students. This is followed closely by the provision of
tangible rewards (3.90), public recognition of
achievements (3.87), and the use of consistent tracking
systemsfor behavior (3.87). The lowest mean (3.53) till
falls under the "High" category and refers to the use of
verbal praise, indicating that while still practiced, it may
be used slightly less frequently compared to other forms
of reinforcement. These findingsimply that avariety of
reinforcement methods are being employed, with an
emphasis on tangible and peer-influenced strategies,
which can enhance student engagement and motivation.

Recent studies support these findings. According to
Simonsen et al. (2020), reinforcement strategies—
particularly those involving tangible rewards and peer
acknowledgment—significantly contribute to improved
classroom behavior and overall student morale.
Similarly, research by Harlacher and Rodriguez (2021)
highlights that schools implementing consistent and
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varied reinforcement methods see more sustained
behavioral improvements among students. These studies
align with the present findings, reinforcing the
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effectiveness of positive reinforcement as a key
component of behavioral intervention strategies.

Table 1.2. Extent of Implementation of Positive Behavioral Interventions (PBIs) in Terms of Behavior Monitoring and

Feedback
Indicators S| Mean
1 | regularly observe and record students' behavior during class. 0.65 | 3.83
2. | provide students with timely feedback on both positive and negative behaviors. 259 | 412
3. I maintain a behavioral chart or log for monitoring progr ess. 0.71 | 3.97
4. | discuss behavior trendswith studentsto help them improve. 0.64 | 381
5. | coordinatewith parentsor guardians about student behavior as needed. 0.66 | 3.89
Average Mean 3.93  High

Scale: 1.0 - 1.80 “Very Low”, 1.81 —2.60 “Low”, 2.61 — 3.40 “Average”, 3.41- 4.20 “High”, 4.21 — 5.00 “Very High”

Table 1.2 highlights the extent of implementation of
Positive Behavioral Interventions (PBIs) in terms of
behavior monitoring and feedback. The overall average
is3.93, which falls under the “High” category based on
the given scale. This result implies that teachers in the
study regularly and actively engage in practices related
to monitoring student behavior and providing feedback.
Such a high level of implementation suggests a strong
adherence to behavior management strategies that can
positively influence classroom discipline, enhance
learning environments, and promote positive student
outcomes.

Analyzing the individual indicators, the highest mean
score was recorded for the statement, “I provide students
with timely feedback on both positive and negative
behaviors,” with a mean of 4.12 and a standard deviation
of 2.59, indicating frequent feedback-giving practices
among respondents. Meanwhile, the statement, “I
discuss behavior trends with students to help them
improve,” had the lowest mean at 3.81, though it still
falls within the “High” category. This suggests that

while teachers often track and give feedback on
behavior, deeper student-teacher discussions around
behavioral trends may require further emphasis or
support. The consistent standard deviations, mostly
under 1.0, except for indicator 2, reflect a generally
uniform response pattern among teachers regarding
behavior monitoring practices.

According to Simonsen et a. (2021), effective
implementation of behavioral monitoring and feedback
isakey component of Positive Behavioral Interventions
and Supports (PBIS) that leads to reduced disruptive
behavior and improved student engagement. Similarly,
Sugai and Horner (2019) emphasized that regular
behavior tracking combined with feedback loops
strengthens behavioral expectations and improves
communication between home and school. These
findings reinforce the current study's implication that
maintaining consistent behavior monitoring and
feedback mechanismsisvital for classroom success and
student devel opment.

Table 1.3. Extent of Implementation of Positive Behavioral Interventions (PBIs) in Terms of Social-Emotional Learning

(SEL) Approaches
Indicators s M ean
1 | teach students how to managetheir emotions effectively. 0.62 3.77
2. | include activitiesthat help develop empathy and social skills. 0.63 3.83
3. | help studentsreflect on how their behavior affects others. 0.56 3.90
4. | facilitate classroom discussions about feelings and relationships. 0.56 3.93
5. | use SEL lessonsaspart of regular instruction. 0.71 3.90
Average M ean 3.87 High

Scale: 1.0 - 1.80 “Very Low”, 1.81 —2.60 “Low”, 2.61 — 3.40 “Average”, 3.41- 4.20 “High”, 4.21 — 5.00 “Very High”
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Table 1.3 revedls that the overall average mean for the
extent of implementation of Positive Behaviora
Interventions (PBls) in terms of Socia-Emotional
Learning (SEL) approaches is 3.87, which falls under
the descriptive scale of “High”. This result implies that
teachers consistently integrate SEL strategies in their
classroom practices to promote emotional regulation,
social awareness, and interpersonal skills among
students. A high level of SEL implementation suggests
that educatorsin the study arearecognizethecritical role
of emotional and social competencies in fostering a
supportive and effective learning environment.

Further analysis of the indicators showsthat the highest-
rated practice is “I facilitate classroom discussions about
feelings and relationships” with a mean of 3.93,
indicating frequent engagement in conversations that
promote emotional expression and relationship-
building. This is closely followed by “I help students
reflect on how their behavior affects others” and “T use
SEL lessons as part of regular instruction,” both with
means of 3.90, highlighting the educators’ emphasis on
behavioral awareness and consistent SEL integration.
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Meanwhile, the lowest yet still high indicator is “I teach
students how to manage their emotions effectively,”
with a mean of 3.77, which may suggest that while
emotion regulation is addressed, it may not be as
emphasized or may require further capacity-building
among teachers. These patterns reflect a generaly
proactive stance toward SEL, though certain
competencies might benefit from enhanced support or
resources.

Recent studies reinforce the importance of SEL in
school settings. According to Cipriano et al. (2020),
effective SEL implementation significantly improves
students’ behavioral outcomes, classroom climate, and
academic success. In a more recent study, Yang et al.
(2022) emphasize that when educators are well-trained
in SEL strategies, students show improved empathy,
reduced behavioral problems, and increased emotional
resilience. These findings aign with the high
implementation levels observed in Table 1.3,
confirming that SEL plays a vita role in fostering
student development and positive behavior within
educational contexts.

Table 1.4 Extent of Implementation of Positive Behavioral Interventions (PBIs) in Terms of Clear Expectations and

Indicators S| Mean
1 | post classroom rulesvisibly for all studentsto see. 0.65 3.86
2 I explain the consequences for breaking rules consistently. 0.67 3.88
3. | involve studentsin discussions about behavioral expectations. 0.67 3.81
4 | reinforcerulesregularly through review and reminders. 0.61 3.79
5 | apply rulesand consequencesfairly to all students. 0.45 3.80
Average Mean 3.83 High

Scale: 1.0 — 1.80 “Very Low”, 1.81 —2.60 “Low”, 2.61 — 3.40 “Average”, 3.41- 4.20 “High”, 4.21 — 5.00 “Very High”

Table 1.4 presents the extent of implementation of
Positive Behavioral Interventions (PBIs) in terms of
Clear Expectations and Rules. The overall average mean
is 3.83, which falls under the “High” category on the
given scale. Thisresult impliesthat teachers consi stently
implement strategies that promote a structured and
predictable classroom environment. The high mean
suggests that expectations and rules are communicated
and enforced, contributing to effective classroom
management and the promotion of positive student
behavior.

Examining the individua indicators, the highest-rated
item is “I explain the consequences for breaking rules
consistently” with a mean of 3.88, followed closely by
“I post classroom rules visibly for all students to see” (M
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= 3.86). This indicates that teachers place a strong
emphasis on visbility and consistency in rule
enforcement. The lowest mean, 3.79, is still within the
high range and corresponds to the indicator “I reinforce
rules regularly through review and reminders,” which
suggests room for improvement in maintaining student
awareness of the rules over time. The consistent scoring
across al indicators reflects a uniform approach to
establishing behaviora norms, reinforcing fairness, and
involving studentsin rule-related discussions.

Recent studies support these findings. For instance, a
study by Simonsen et a. (2020) emphasized that
consistent communication of rules and expectations
fosters a positive learning environment and minimizes
disruptive behaviors. Similarly, research highlighted in
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the Journal of Positive Behavior Interventions (Lee,
2021) noted that when teachers involve students in
defining behavioral expectations and consistently
enforce them, classroom engagement and compliance
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improve significantly. These findings affirm the
relevance and effectiveness of clear behaviora
expectations as a key strategy in modern educational
settings.

Table 1.5 Extent of Implementation of Positive Behavioral Interventions (PBIs) in Terms of Restorative Practices

Indicators S| M ean
1 | hold restorative conver sations after incidents of misbehavior. 0.65 3.80
2. | guidestudentsto reflect on how their actionsimpacted others. 261 3.99
3. | help studentscreate plansto restore relationships after conflict. 0.64 3.87
4. | involve studentsin resolving inter per sonal issues peacefully. 0.61 3.77
5. | userestorative circles or meetings when necessary. 0.59 3.80
Average Mean 3.84 High

Scale: 1.0 - 1.80 “Very Low”, 1.81 — 2.60 “Low”, 2.61 — 3.40 “Average”, 3.41- 4.20 “High”, 4.21 — 5.00 “Very High”

Table 1.5 shows the extent of implementation of
Positive Behavioral Interventions (PBIs) in terms of
restorative practices. The overall average mean is 3.84,
interpreted as High. This suggests that restorative
practices are generaly well-implemented by the
respondents in the classroom setting. The high level of
implementation implies that educators in the study area
actively use restorative approaches to address
behavioral concerns, reflecting a shift from punitive
discipline toward more constructive and relationship-
centered practices. This supports the integration of
restorative strategies in promoting positive behavioral
outcomes and building a more inclusive and respectful
learning environment.

Looking into the specific indicators, the highest mean
score is 3.99, indicating that teachers frequently guide
students to reflect on how their actions impact others—
an essential component of empathy-building and
accountability. Similarly, teachers also show consistent
use of restorative conversations after misbehavior (mean
= 3.80), and strategies such as helping students create

plans to restore relationships (mean = 3.87) are widely
practiced. The use of restorative circles or meetings
(mean = 3.80) and involvement of studentsin peacefully
resolving issues (mean = 3.77) were also evident. These
findings imply a comprehensive and structured use of
restorative practices that not only address misbehavior
but also emphasize relationship repair and community-
building in schools.

Recent studies reinforce these findings. According to
Houchins et a. (2021), restorative practices
significantly enhance school climate and reduce
disciplinary incidents by promoting student engagement
in problem-solving and reflection. Furthermore, a study
by Gregory et a. (2020) found that schools
implementing restorative approaches experienced
improvements in student-teacher relationships and
overall behavioral outcomes. These insights align with
the present findings, indicating that restorative practices
are not only theoretically sound but are also effective
when consistently implemented in real educational
Settings.

Table 1.6 Summary of the Extent of Implementation of Positive Behavioral Interventions (PBIs)

Components M ean I nterpretation
Reinforcement Strategies 3.80 High
Behavior Monitoring and Feedback 3.93 High
Social-Emotional Learning (SEL) Approaches 3.87 High
Clear Expectationsand Rules 3.83 High
Restorative Practices 3.84 High
Average Mean 3.85 High

Scale: 1.0 — 1.80 “Very Low”, 1.81 —2.60 “Low”, 2.61 — 3.40 “Average”, 3.41 —4.20 “High”, 4.21 — 5.00 “Very High”

Table 1.6 presents the summary of the extent of
implementation of Positive Behavioral Interventions
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(PBIls) as perceived by the respondents. The overal
average mean is 3.85, which falls under the
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interpretation of “High.” This suggests that PBIs are
widely practiced and consistently implemented across
the schools in the Tangcal District. A high level of
implementation implies that school personnel are
actively applying structured behavioral strategies to
foster a positive learning environment, which may
enhance student discipline and engagement.

In examining the specific components, all indicators
also registered “High” levels of implementation.
Behavior Monitoring and Feedback obtained the highest
mean of 3.93, indicating that teachers regularly track
student behavior and provide timely feedback. Social-
Emotional Learning (SEL) Approaches (3.87),
Restorative Practices (3.84), and Clear Expectationsand
Rules (3.83) followed closely, which reflects the
schools’ commitment to holistic student development,
inclusive discipline, and the consistent communication
of behavioral standards. Reinforcement Strategies
received the lowest among the five (3.80), but it still
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signifies frequent use, suggesting that while positive
reinforcement is applied, there may be room for
expanding reward systems to better motivate students.
These findings imply a structured and balanced
implementation of PBIs across behavioral support
dimensions.

Recent literature supports these findings. According to
Maggin et al. (2022), schools that implement PBIs with
high fidelity often see improvements in school climate,
student behavior, and academic engagement. Similarly,
research by Wilson and colleagues (2021) emphasized
the effectiveness of consistent behavior monitoring and
social-emotional learning as essential components in
reducing disruptive behaviors and promoting positive
student outcomes. This reinforces the observed high
implementation levels in the current study and
underscores the relevance of PBIs in today’s educational
Settings.

Table 2.1 Level of Student Behavior in terms of Classroom Conduct

Indicators S| Mean
1 Studentsfollow classroom routines and instructions. 0.69 3.54
2 Students respect school property and classroom materials. 0.60 3.94
3. Studentslisten attentively during lessons. 0.64 3.85
4 Students ask per mission before speaking or leaving their seats. 0.70 3.90
5 Students avoid disruptive behaviorsduring instructional time. 0.68 3.96
Average Mean 3.84 High

Scale: 1.0 - 1.80 “Very Low”, 1.81 — 2.60 “Low”, 2.61 — 3.40 “Average”, 3.41- 4.20 “High”, 4.21 — 5.00 “Very High”

Table 2.1 presents the level of student behavior in terms
of classroom conduct, with an overall average mean of
3.84, interpreted as High. This suggests that students
generally demonstrate positive classroom behavior,
following routines, showing respect, and maintaining
order during lessons. The high level of behavior
indicates an environment conducive to learning, where
behavioral expectations are understood and mostly
adhered to by students. This finding reflects positively
on classroom management practices and the potential
effectiveness of behavior reinforcement strategies used
by the teachers.

A closer look at the indicators shows that the highest
mean rating was observed in students avoiding
disruptive behaviors during instructional time (M =
3.96), indicating that learners are mostly focused and
less likely to distract others during lessons. This is
closely followed by respect for school property and
materials (M = 3.94) and asking permission before
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speaking or leaving their seats (M = 3.90), which
highlights students’ sense of responsibility and
adherence to classroom norms. Meanwhile, the lowest
mean score, though still within the “High” range, was
recorded in the following classroom routines and
instructions (M = 3.54), which could imply a need for
more reinforcement or clarity inroutines. Thesefindings
underscore the importance of consistent expectations,
routine reinforcement, and structured guidance in
fostering well-behaved classrooms. According to a
study by Stichter et al. (2020), effective classroom
behavior is positively correlated with structured
behavioral interventions that are proactive and
consistent. Recent literature also confirms that students
tend to show better classroom conduct when behavior
expectations are established and reinforced through
positive behavior support strategies (Horner et d.,
2021). Such interventions not only improve student
conduct but also enhance classroom learning climates
and teacher efficacy.
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n terms of Peer Interactions

Indicators S| Mean
1.  Studentscollaborate respectfully in group work. 0.64 3.89
2. Studentshelp one another during tasksand activities. 0.62 3.95
3.  Studentsresolve disagreementswithout aggression. 0.68 3.98
4.  Studentsinclude othersand avoid exclusionary behavior. 0.60 3.83
5. Studentsdemonstrate care and concern for their peers. 0.62 3.90
Average Mean 391 High

Scale: 1.0 - 1.80 “Very Low”, 1.81 —2.60 “Low”, 2.61 — 3.40 “Average”, 3.41- 4.20 “High”, 4.21 — 5.00 “Very High

Table 2.2 presents the level of student behavior interms
of peer interactions, revealing an overall mean of 3.91,
interpreted as High. This suggests that students in the
study generally demonstrate positive and respectful
behavior toward their peers. A high level of peer
interaction indicates a supportive  classroom
environment where cooperation, empathy, and
inclusiveness are prevaent. These findings imply that
positive peer relationships are being nurtured, which are
essential for emotional development and can contribute
significantly to a conducive learning atmosphere.

The individua indicators further illustrate the
consistency of positive peer behaviors. The highest-
rated indicator was “Students resolve disagreements
without aggression” (M = 3.98), which implies that
learners are developing heathy conflict-resolution
skills. Similarly, “Students help one another during tasks
and activities” (M = 3.95) and “Students demonstrate

care and concern for their peers” (M = 3.90) reflect
strong collaborative and empathetic traits among
students. The indicator with the lowest mean, “Students
include others and avoid exclusionary behavior” (M =
3.83), though till rated high, suggests a slight area for
improvement in promoting inclusivity. Overal, the
consistency of high ratings across all indicators supports
the idea that students maintain a generally positive and
respectful rapport with their peers.

Promoting positive peer interactions significantly
enhances students’ social-emotional learning and
reduces behavioral issues in the classroom. Moreover,
fostering respectful and supportive peer relationships
contributes to a more inclusive and psychologically safe
school climate. These findings affirm the importance of
embedding social interaction strategies within behavior
management programs to sustain positive student
conduct.

Table 2.3 Level of Sudent Behavior in terms of Engagement in Learning

Indicators S| Mean
1 Students actively participatein classroom discussions. 0.70 3.71
2. Studentsstay focused during activitiesor lessons. 0.62 3.77
3. Studentsshow enthusiasm toward lear ning tasks. 0.52 3.85
4.  Studentscomplete assignmentsindependently and on time. 0.55 3.87
5. Studentsseek help appropriately when needed. 0.68 3.80
Average Mean 3.80 High

Scale: 1.0 — 1.80 “Very Low”, 1.81 —2.60 “Low”, 2.61 — 3.40 “Average”, 3.41- 4.20 “High”, 4.21 — 5.00 “Very High

Table 2.3 presentsthe level of student behavior in terms
of Engagement in Learning, with an overall mean of
3.80, interpreted as High. This indicates that students
generally demonstrate strong engagement behaviors in
the classroom, suggesting that the learning environment
supports active participation and promotes interest in
academic tasks. A high level of engagement often
correlates with improved academic performance, better
classroom management, and positive behavioral
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outcomes, reinforcing the importance of cultivating
motivating and supportive learning spaces.

Upon examining individual indicators, the highest mean
score of 3.87 was observed for "Students complete
assignments independently and on time," implying a
strong sense of responsibility and task ownership among
learners. This was followed closely by "Students show
enthusiasm toward learning tasks' (M=3.85) and
"Students seek help appropriately when needed"
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(M=3.80), highlighting not only intrinsic motivation but
aso a hedthy help-seeking behavior. The lowest,
though still high, was "Students actively participate in
classroom discussions' (M=3.71), suggesting that while
students are engaged, there may be room to enhance
verbal participation through collaborative strategies or
inclusive discussion formats.

Recent studies support these findings. According to
Abubakar (2021), high levels of student engagement are
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significantly linked to positive classroom behavior and
academic success, particularly when learners are
empowered to take initiative and supported by
structured behaviora interventions. Similarly, research
by Lin and Garcia (2022) emphasized that classrooms
fostering autonomy, peer collaboration, and teacher
support tend to see more active and focused learners,
aligning with the current study’s implications on the
value of engagement in shaping student behavior.

Table 2.4 Level of Student Behavior in terms of Salf-Discipline

Indicators S| Mean
1.  Studentscontrol their emotionsin challenging situations. 0.59 391
2. Studentstakeresponsibility for their actions. 0.60 3.99
3. Students make positive choices without being told. 0.62 3.87
4. Students persever e through difficult tasks. 0.60 3.86
5. Students admit mistakes and work to improve. 0.41 3.83
Average Mean 3.89 High

Scale: 1.0 — 1.80 “Very Low”, 1.81 — 2.60 “Low”, 2.61 — 3.40 “Average”, 3.41- 4.20 “High”, 4.21 — 5.00 “Very High

Table 2.4 revedls that the overall mean for the level of
student behavior in terms of self-discipline is 3.89,
interpreted as “High.” This indicates that, in general,
students in the study consistently exhibit self-discipline
in classroom settings. The high level of self-discipline
implies that learners are generally able to regulate their
behavior, demonstrate responsibility, and maintain
focus, which are critical components of positive
classroom conduct and academic success. Therelatively
high average suggests that the implementation of
positive behaviora interventionsin the district may have
contributed to the strengthening of students’ self-
regulation and responsibility.

Looking at the individual indicators, the highest mean
score of 3.99 was recorded for “Students take
responsibility for their own actions,” followed by
“Students control their emotions in challenging
situations” (M = 3.91). These suggest that most students
are aware of the consequences of their actions and are
able to manage emotional responses effectively, both of
which are essential in maintaining classroom harmony.
Meanwhile, the indicator with the lowest, yet still high,
mean score was “Students admit mistakes and work to

improve” (M = 3.83), which may imply that while
students generaly behave well, there remains some
room for growth in accepting and learning from personal
errors. The consistency in high means across indicators
supports the conclusion that students exhibit a strong
foundation of self-discipline, likely nurtured by school
policies, classroom routines, and behavioral support
systems.

According to a study by Hassan and Chadi (2021),
students with high levels of self-discipline are more
likely to engage in proactive learning and display
resilience in the face of academic challenges. They
emphasize that behaviora interventions that promote
self-awareness and emotional control  significantly
enhance student behavior and academic engagement.
Furthermore, recent findings underscore the importance
of structured behaviora support in cultivating
responsibility and self-regulation among students,
which aligns with the results observed in Table 2.4.
These affirm the positive impact of behavioral strategies
in shaping disciplined student behavior across learning
environments.

Table 2.5 Level of Student Behavior in terms of Response to Authority

Indicators s M ean
1.  Studentsfollow directionsfrom teachersthefirst time given. 0.73 3.73
2. Studentsrespond respectfully to teacher corrections. 0.65 3.97

All rights are reserved by UIJRT.COM.
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3. Studentsfollow school rules even without supervision. 0.61 3.80
4.  Studentsshow respect to all school personnel. 0.63 3.96
5. Studentsask for clarification rather than defying authority. 0.65 3.94
Average Mean 3.88 High

Scale: 1.0 - 1.80 “Very Low”, 1.81 —2.60 “Low”, 2.61 — 3.40 “Average”, 3.41- 4.20 “High”, 4.21 — 5.00 “Very High

Table 2.5 presentsthe level of student behavior in terms
of response to authority, yielding an overal average
mean of 3.88, which falls under the "High" category.
This result indicates that students in the study area
generally demonstrate positive behaviors when
interacting with figures of authority within the school
setting. The high level of compliance and respect for
authority implies that the implementation of school
behavior policies or interventions may be contributing
effectively to student discipline and classroom order.
This suggests a conducive environment for learning,
where authority is respected and behavioral expectations
are met.

The individual indicators further emphasize this trend.
The highest mean score of 3.97 was observed in students
responding respectfully to teacher corrections, reflecting
a culture of respect and willingness to accept guidance.
Close behind were indicators such as showing respect to
all school personnel (3.96) and asking for clarification
rather than defying authority (3.94), which suggest that
students value communication and clarity in

expectations. The lowest mean, though still high at 3.73,
was for students following directions for the first time
they were given. This may imply that while students
respect authority, thereis still room for improvement in
terms of attentiveness or immediate compliance.
Overdl, the results reflect a structured school
environment where respectful and compliant behavior is
practiced.

According to recent studies, positive school climates
and structured behavioral expectations significantly
influence how students respond to authority. For
instance, research  highlights that consistent
implementation of school-wide behavioral strategies
enhances students' respect for authority and promotes
prosocial behavior (Gregory et al., 2021). Additionaly,
schools that foster open communication and mutual
respect between staff and students are more likely to
develop supportive behavioral cultures (Sulkowski &
Simmons, 2023). Thesefindingsalign with theresultsin
Table 2.5, reinforcing the effectiveness of structured
behavioral approaches in shaping student conduct.

Table 2.6 Summary of the Level of Student Behavior

Components Mean I nter pretation
Classroom Conduct 384 High
Peer Interactions 3.91 High
Engagement in L earning 3.80 High
Self-Discipline 3.89 High
Responseto Authority 3.88 High
Average Mean 3.86 High

Scale: 1.0 1.80 “Very Low”, 1.81 — 2.60 “Low”, 2.61 — 3.40 “Average”, 3.41 — 4.20 “High”, 4.21 — 5.00 “Very High”

Table 2.6 presents the summary of the level of student
behavior based on five components, with an overall
average mean of 3.86, interpreted as High. This
indicates that, in general, students in the study
demonstrate positive behavior across various aspects of
school life. The high level suggests that most learners
comply with behavioral expectations and exhibit
appropriate conduct, which may contribute to a more
conducive learning environment. This finding implies
that students are likely benefiting from structured
behavioral support systems and are responding

All rights are reserved by UIJRT.COM.

positively to the behavioral norms established within
their schools.

Among the indicators, Peer Interactions registered the
highest mean at 3.91, followed by Self-Discipline
(3.89), Response to Authority (3.88), Classroom
Conduct (3.84), and Engagement in Learning (3.80). All
of these components fall within the “High” range,
signifying that students are generally respectful of peers,
follow classroom rules, actively participate in learning,
and respond appropriately to school authorities. These
results imply that positive peer relationships and the
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development of self-regulatory skills are key strengths
among the student population. Moreover, the
consistency across al components may reflect the
effectiveness of the behavioral management strategies
currently employed in the schools within the district.

According to recent literature, the effective
implementation of positive behavior support programs
contributes significantly to improved student behavior
and school climate. A study by Anderson and Spaulding
(2020) reveded that schools utilizing data-driven
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behavioral interventions observed increased prosocial
behavior and reduced disciplinary referrals. Similarly,
research synthesized by Jones et al. (2021) emphasized
that high levels of self-discipline and positive peer
interactions are strongly associated with academic
engagement and reduced behavioral problems in
classroom settings. These findings reinforce the results
in Table 2.6, suggesting that structured and consistent
behavioral expectations positively shape student
conduct.

Table 3. Test of Sgnificant Relationship Between Positive Behavioral Interventions and Sudent Behavior

Test Variables

Spear man Rho P value Decision

Positive Behavioral I nterventions and Student Behavior

Note: If p < 0.05, with a significant relationship

Table 3 presents the test of the significant relationship
between Positive Behaviora Interventions (PBIs) and
student behavior. The computed Spearman Rho
correlation coefficient is -0.116, indicating a very weak
negative relationship. Additionaly, the p-value of 0.168
is greater than the significance level of 0.05, leading to
the decision to retain the null hypothesis. This suggests
that there is no dtatistically significant relationship
between the implementation of PBls and the overall
student behavior. The implication is that while both
PBls and student behavior were rated high in earlier
tables, theinfluence of PBIson actual student behavioral
outcomes may not be as direct or strong as assumed.
Other external factors may also play a role in shaping
student behavior beyond school-based interventions.

Recent literature supports this nuanced view. According
to Donohue and Bornman (2022), while PBlsare widely
accepted as effective tools for promoting positive
behavior in school settings, their success often depends
on the fidelity of implementation and the broader school
culture. Similarly, O’Connor et al. (2021) emphasized
that the impact of SEL and behavior monitoring
strategies varies based on student demographics and the
level of teacher engagement. Therefore, while PBls are
an essential part of behavior management, they must be
implemented al ongside other supportive strategies to be
truly effective.

IV.SUMMARY OF FINDINGS, CONCLUSION,
RECOMMENDATION

Summary of Findings
1. Extent of Implementation of Positive Behavioral
Interventions (PBIS). The study revealed that the

All rights are reserved by UIJRT.COM.

-0.116 0.168 retain the Ho

overall extent of implementation of Positive
Behavioral Interventions among respondents was
high, with an average mean score of 3.85. All
components under PBIs a so received high ratings.
Among the components, Behavior Monitoring and
Feedback recorded the highest mean (3.93),
followed by Social-Emotional Learning (SEL)
Approaches (3.87), Restorative Practices (3.84),
Clear Expectations and Rules (3.83), and
Reinforcement Strategies (3.80). This suggests that
schools consistently employed strategies to
encourage positive behavior, provide emotional
support, and maintain clear expectations for
students.

2. Level of Student Behavior. The findings showed
that the level of student behavior was also high,
with an overall mean score of 3.86. Each behaviora
aspect assessed in the study—Peer Interactions
(3.91), Sdf-Discipline (3.89), Response to
Authority (3.88), Classroom Conduct (3.84), and
Engagement in Learning (3.80)—wasrated as high.
This indicates that students generally demonstrated
positive behaviors in various dimensions such as
following rules, interacting with peers, engaging in
classroom tasks, and responding appropriately to
authority.

3. Relaionship Between Positive Behaviord
Interventions and Student Behavior. Using
Spearman’s Rho, the correlation between the
implementation of Positive Behaviora
Interventions and student behavior yielded a
coefficient of -0.116 with a p-value of 0.168. Since
the p-value is greater than 0.05, the null hypothesis
was retained, indicating no significant relationship
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between the implementation of PBlsand the overall
level of student behavior among the respondents.
This result suggests that while both PBls and
student behavior were rated highly, the connection
between them was not statistically significant based
on the data analyzed.

CONCLUSIONS
Based on the findings of the study, it can be concluded

that the implementation of Positive Behavioral
Interventions (PBIs) in the educational setting was
consistently high across al components, including
reinforcement strategies, behavior monitoring and
feedback, social-emotional learning approaches, clear
expectations and rules, and restorative practices.
Similarly, student behavior in terms of classroom
conduct, peer interactions, engagement in learning, self-
discipline, and response to authority al so registered high
levels. These results indicate that schools are actively
and effectively applying PBIs and that students are
generally demonstrating desirable behaviors. However,
despite the high implementation of PBIsand the positive
levels of student behavior, the statistical analysis
revealed no significant relationship between the two
variables. Thissuggeststhat while both PBIsand student
behavior are individually well-developed, other factors
beyond PBIs may be influencing student conduct, or the
effects of PBIs may not be directly measurable through
the methods used in this study.

RECOMMENDATIONS
For Students. Although the implementation of PBls and

student behavior were both rated highly, students are
encouraged to take active responsbility for their
behavior by internalizing the values promoted through
these interventions. Schools should also provide
continuous reinforcement and student-led initiatives that
promote peer modeling and leadership in positive
behavior.

For Teachers. Teachers should continue using Positive
Behavioral Interventions while aso exploring
complementary strategies that may more directly
influence student behavior. Ongoing professional
development and collaborative planning sessions are
recommended to help teachers refine their behavioral
management techniques and respond to evolving
classroom dynamics more effectively.

For School  Administrators. Given the high
implementation of PBIs but the lack of significant

All rights are reserved by UIJRT.COM.
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statistical  correlation  with  student  behavior,
administrators should consider reviewing and enhancing
current behavioral programs. They may also invest in
targeted training for teachers and support staff, improve
monitoring tools to evaluate the actual impact of PBIs
on student outcomes, and integrate other factors such as
parental involvement and mental health support.

For Parents. Parents should be actively engaged in the
implementation of PBIs by reinforcing expected
behaviors a home and maintaining close
communication with teachers and school personnel.
Parenting workshops on positive discipline and socio-
emotional learning are also recommended to create
consistent behavioral expectations across home and
school environments.

For Counselors and School Support Staff. Counselors
should strengthen their role in the design,
implementation, and evaluation of PBls. More
personalized and data-informed interventions should be
developed to address individual student needs.
Collaborative efforts with teachers and parents should
be fostered to ensure continuity of behavioral support.

For Educationa Researchers. Further research is
recommended to explore other variables that may
influence student behavior and to examine the long-term
impact of PBIs using different methodologies such as
longitudinal studies or experimental designs. Future
studies could aso investigate how different types or
intensities of PBIs affect specific student groups.

For the Community. Community stakeholders such as
local leaders and organizations should be engaged in
school programs that promote positive behavior.
Support from the community can enhance the reach and
sustainability of PBIs, while also reinforcing societa
values that align with respectful and responsible
behavior in and out of school.
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