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Abstract— The Filipino family is currently navigating a host of challenges that have reshaped its structure and functions. 
Within these transformations, the family environment remains a crucial determinant of learners’ behavior, self-awareness, 
and overall self-concept. This descriptive study, conducted in a public high school in the Philippines during the school 
year 2023–2024, investigated the self-concept of 133 learners from both intact and disrupted families. Data were collected 
through a survey questionnaire and a researcher-developed self-concept assessment tool, and analyzed using descriptive 
statistics, including frequency count, mean, Kruskal–Wallis, and Mann–Whitney U tests. Findings revealed that learners 
from both intact and disrupted families generally exhibited a “high” level of self-concept, with no significant differences 
across sex, age, or grade level. However, nuances emerged: male learners from both family types showed a “moderate” 

self-concept, older learners reported a “moderate” self-concept compared to their younger counterparts with a “high” self-
concept, and learners in Grades 7 and 9 demonstrated a “moderate” self-concept. These results underscore the importance 
of adopting strength-based guidance and counseling programs in schools. Such initiatives can provide learners with 
meaningful activities and supportive opportunities within their social environment, thereby fostering the development of 
a more positive self-concept. 
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I. INTRODUCTION 
A global definition of family environments 
encompasses the social, emotional, and physical 
contexts in which individuals grow, interact, and 
develop within familial units (Fatima & Khan, 2023; 
Ferguson, 2019). It includes the diverse structures and 
dynamics of families worldwide, including nuclear 
families, extended families, single-parent households, 
and non-traditional family arrangements (Murdock, 
1985). Family environments comprises the quality of 
relationships, communication patterns, values, norms, 
roles, and traditions within the family unit. They also 
involve the socio-economic status, cultural background, 
religious beliefs, and geographical location that 
influence family dynamics and interactions (Stacey, 
2011). 

Additionally, family environments extend beyond the 
household to include broader social networks, 
communities, and cultural contexts that impact family 
functioning and individual development (Bott & 
Spillius, 2014). The global definition of family 
environments acknowledges the multifaceted nature of 
families and their profound influence on individuals' 
well-being, identity formation, and life experiences 
across diverse cultural, social, and geographical 
contexts. The Philippine Constitution, the supreme law 

of the land, refers to the family as the "basic social 
institution" and "foundation of the nation." Article II, 
Section 12 of the Constitution provides that, "the State 
recognizes the sanctity of family life" and "shall protect 
and strengthen the family as a basic autonomous social 
institution" (De Leon, 2005). 

During the Spanish period and World War II, Filipino 
families maintained close ties, with the father, as head 
of the family, providing essentials like food, shelter, 
clothing, and education (Bott & Spillius, 2014). On one 
hand, the mother supervised the family's physical, 
social, emotional, religious, and educational needs, 
teaching children to obey, respect, and love their 
parents, even in old age (Zulueta, 2002). The fourth 
industrial revolution, disruptive technologies, 
industrialization, and modernization all impact family 
roles. As learners leave home for school and parents 
work, they are removed from the parents' watchful gaze 
and exposed to the concept of individual freedom 
(Siason, 2022). 

 The critical role that parents play in shaping the self-
concept of learners, posting that the nature of parental 
treatment significantly influences whether a child 
develops a positive or negative self-concept (Amarnani, 
et al., 2018; Mailhot & Feeney, 2017). It emphasizes the 
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importance of positive parenting in developing a 
positive self-image in learners and the negative effects 
of unfavorable treatment on a child's self-perception. 
The study highlights the significant role of parents in 
shaping a child's self-concept, emphasizing the 
importance of positive parental guidance in helping 
learners understand and correct their mistakes. 

The study suggests that positive self-concept is 
influenced by self-assurance, willingness to take action, 
courage, and decision-making, while negative self-
concept, characterized by deficiencies in self-
adjustment, pervasive self-doubt, reluctance to try new 
things, and hesitancy to make decisions, is more 
prevalent in learners subjected to negative treatment. As 
stipulated in the study of Barnard (2023), such training 
begins at home in every society, and parents play 
important roles in shaping an individual's self-concept. 
They teach good decision-making and positive attitudes. 
"A person raised in an upside-down home is expected to 
have an upside-down personality," as it has been said. 
Self-concept formation is typically influenced by 
parental attitudes and treatment, significantly impacting 
one's self-assessment and perception. 

On the other hand, Villanueva (1995) articulated that 
parents often overlook children developing unfavorable 
self-concepts, believing that it is a temporary phase and 
will resolve itself. However, this self-concept tends to 
worsen as children grow older. A study aimed to explore 
variations in the self-concept of learners from intact and 
non-intact families that used a quantitative approach 
with a comparative descriptive method found that 
learners from intact families have a high-level self-
concept, learners from non-intact families have a self-
concept that is relatively high. There is a statistically 
significant difference between the self-concepts of 
learners from intact and non-intact families. 

While the quantitative study highlighted a statistical 
difference in self-concept between learners from intact 
and non-intact families, this qualitative study, according 
to Veronika and Afdal (2019) delves deeper into the 
inner lives of adolescents from broken homes. Exploring 
their self-acceptance experiences provides a deeper 
understanding of how they navigate challenges and 
ultimately build a positive self-image, even amid 
complex family dynamics. Learners' self-concept plays 
a pivotal role in their academic achievement, social 
interactions, and overall well-being (Zhu, et al., 2024; 
Trautwein & Möller, J. (2016). In the context of the 
Philippines, where family dynamics hold significant 

cultural relevance, understanding the influence of family 
environments on learners' self-concept becomes 
paramount (Javier, et al., 2018; Morillo, et al., 2013). 
This study delves into the nuanced relationship between 
family backgrounds—intact and disrupted, and the self-
concept of Filipino learners. 

By examining how these environments shape 
perceptions of self-worth, identity, and resilience, this 
research aims to provide valuable insights that can 
inform the development of a strength-based guidance 
and counseling program tailored to the unique needs of 
Filipino youth. Through a culturally sensitive lens, this 
study seeks to uncover strategies to empower learners, 
promote inclusivity, and foster holistic development 
within the Philippine educational landscape. 

 In light of these findings, Veronika and Afdal (2019) 
suggested that counselors provide various services, such 
as guidance and counseling, information services, 
individual counseling, group guidance, and group 
counseling explicitly tailored to learners from non-intact 
families. The goal is to help these learners develop 
positive self-concepts. The role of guidance services in 
learners' self-esteem is crucial and has been studied 
extensively by psychologists and educators (Dianti, 
2023; Ahmad, 2013). One notable study in this area is 
by Bauman and Kupersmidt (1994), which investigated 
the impact of school-based guidance programs on 
adolescents' self-concept. To highlight, guidance 
services encompass various forms of support and 
assistance provided to learners (Okumu, 2018; Odeleye, 
2017) to help them navigate academic, personal, and 
social challenges. These services may include 
counseling, mentoring, career guidance, academic 
advising, and interventions targeting specific issues such 
as bullying or substance abuse. 

Bauman and Kupersmidt's study (2005) found that 
participation in school-based guidance programs was 
associated with improvements in adolescents' self-
concept. These programs provided learners with 
opportunities for emotional expression, skill 
development, and social support, ultimately contributing 
to their overall well-being. The guidance and counseling 
department in schools, provides explicitly expert 
direction which promotes the learners’ self-growth and 
wise decision-making. This is done through teaching, 
advising, instructing, explaining, and opinion giving 
which enables learners develop self-esteem (Nguyia, 
2010). They also develop their personal needs and 
evaluate the societal challenges facing them, and 
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abilities gradually develop life’s goals that are 

individually satisfying and socially acceptable 
(UNESCO, 2000). 

Anchoring on the concepts presented above, guidance 
services are vital in nurturing learners' self-concept by 
providing them with the support, skills, and resources 
they need to thrive academically, socially, and 
emotionally. 

Research Aims and Focus 
McLoughlin et al. (2020) underscored the limited 
research exploring the potential impact of the family 
environment, particularly parental influence, in shaping 
an individual's beliefs about typically unobservable 
entities and events. Consequently, this study endeavors 
to fill this gap by examining the role of the family 
environment in fostering one's self-concept. 
Recognizing the significance of identifying these 
influences, the study aimed to shed light on the pivotal 
role of the family climate in influencing one's 
perceptions of themselves. Understanding such 
influences is deemed essential for comprehending the 
broader impact of family dynamics on individuals thus 
facilitating opportunities to enhance their pivotal roles 
in nurturing personal development.  

Specifically, this study sought answers to the following 
questions: 

1. What is the level of self-concept of Filipino learners 
from intact and disrupted families when taken as a whole 
and when classified according to sex, age, and year 
level? 

2. Is there a significant difference in the self-concept of 
Filipino learners from intact and disrupted families as a 
whole and when classified according to sex, age, and 
year level? 

II. METHODOLOGY 
Research Design 
 This study employed a descriptive survey research 
design (De Vaus, 2016). This descriptive survey 
research design examined the self-concept of Filipino 
learners from intact and disrupted families in one of the 
public high schools in the Philippines. As pointed out, 
descriptive analysis is a critical component of this 
process because it assists us in observing the world or 
phenomena and, as a result, in identifying research 
questions and hypotheses based on what has been 
observed (Siedlechi, 2020). 

Locale of the Study 
The respondents were selected in a program from a 
premier public high school in the province of Iloilo. 

Sampling Procedure          
The sampling methodology employed in this study 
involved convenience sampling. This approach was 
chosen due to its practicality and expediency in data 
collection within the confines of the study's temporal 
constraints. The convenience sampling method enables 
researchers to select respondents based on their 
accessibility, availability, and proximity (Saunders et 
al., 2012). 

Specifically, respondents were drawn from Grades 7 to 
10 across various sections, comprising individuals who 
were readily available and willing to participate in the 
survey during the designated period of inquiry. The 
response rate was 133 out of 251 learners or 52.99%. 
According to Kantar Group and Affiliates (2023), 
generally speaking, a good survey response rate is 
between 5% and 30%. Anything above 30% is 
considered excellent. 

Data Gathering Instruments 
The study utilized Personal Data Questionnaire to 
determine the demographic profile of the respondents 
and family structure whether they belong to intact or 
disrupted family. Likewise, the researcher-made Self-
Concept Assessment Tool was validated by experts, 
pilot tested and subjected for reliability testing through 
factor analysis and was found to be valid with factors 
ranging from 0.715 - 0.981. After which, final testing 
was conducted. 

Data Gathering Procedures 
Before administering the instruments, the researcher 
explained to the learner-respondents the study's purpose, 
the importance of truthful answers, and assured them 
that their responses would be treated with utmost 
confidentiality in compliance with the Data Privacy Act 
of 2012. Preceding the commencement of the study, 
requisite communications were dispatched to solicit the 
approval of pertinent authorities. Subsequently, consent 
forms delineating the research's objectives and assuring 
the confidentiality and research-specific use of acquired 
data were disseminated among the participants. 

The researcher personally supervised distributing and 
administering questionnaires to ensure uniformity and 
adherence to standardized procedures. Additionally, 
participants were apprised of the study's outcomes after 
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its culmination, thereby fostering transparency and 
accountability in the research process. 

Analysis of Data 
The questionnaires were compiled, sorted, and 
classified, with responses tallied, tabulated in MS Excel, 
and analyzed in SPSS. The analysis of data was divided 
into two parts. The first part, descriptive statistics, 
utilized Mean in order to determine the learners’ level of 

self-concept. Standard deviation was used to determine 
the homogeneity and heterogeneity of the responses. 

In the second part, data were analyzed through 
inferential statistics. Mann Whitney U Test was used to 
determine the significant difference of learners’ self-
concept between the intact and disrupted families across 
sex and age, and Kruskal-Wallis Test was used to 
determine the significant difference of learners’ self-
concept between the intact and disrupted families across 
grade levels. In interpreting the scores on the self–
concept, the following scale was utilized: 

Table 1. Self – Concept Assessment Rating Scale 

Scale of Means Description 
3.01 – 4.00 High Self – Concept 
2.01 – 3.00 Moderate Self – Concept 
1.00 – 2.00 Low Self – Concept 

Source: Researcher’s Own Construct (2024) 

IV. RESULTS AND DISCUSSION 
By analyzing the respondents’ answers regarding the 

influences of family environments on nurturing their 
self-concept, this study concluded that their family 
environment influenced the self-concept of the 
respondents in five aspects. These five aspects as 

illustrated in Figure 1 are: intact family, disrupted 
family, age, sex, and grade level. 

With the primary goal of determining the self-concept of 
Filipino learners from intact and disrupted families and 
the need for a strength-based guidance and counseling 
program, the findings of this study are presented in the 
order of the research questions previously stated in the 
initial parts of this paper. The table shows 98 or 73.68% 
of the respondents are from intact family and 35 or 26.32 
% are from disrupted family, respectively, as indicated 
in Table 2. 

Table 2. Distribution of Respondents 

Family Structure F % 

Entire Group 133 100.0 

Intact Family 98 73.68 

Disrupted family 35 26.32 
Data Source: Researcher’s Own Computation of 

Respondents Based on Non- Random Sampling (2024) 

As shown in Table 3, the observed patterns in self-
concept among Filipino learners resonate with several 
psychological theories that shed light on the factors 
influencing self-perceptions. These findings align well 
with recent studies exploring learners' self-concept in 
various cultural contexts.  

The higher self-concept exhibited by female learners 
and those in higher grade levels is consistent with the 
insights derived from Social Identity Theory which 
expresses that individuals tend to categorize other 
people based on characteristics such as educational 
attainment as a means of self-comparison (Bandura, 
1977). 

Table 3. Self-Concept of Filipino Learners as a Whole from Intact and Disrupted Families 

Variables Categories f M SD Remarks 

Entire Group 
 

133 3.06 .42 High Self Concept 

Sex Male 53 2.98 .44 Moderate Self Concept 
Female 80 3.04 .41 High Self Concept 

Age Younger Group (below 16 years old) 126 3.03 .43 High Self Concept 
Older Group (16 and above years old) 7 2.84 .28 Moderate Self Concept 

Grade Level 7 18 2.90 .48 Moderate Self Concept 
8 42 3.02 .46 High Self Concept 
9 31 3.00 .39 Moderate Self Concept 
10 42 3.07 .38 High Self Concept 

Source: Researcher’s Own Computation from Field Data (2024) 

Furthermore, the Table 3 presents the outcomes align 
with the fundamental ideas of Erikson's (1963) phases 
of psychological growth. Studies on identity formation 

in adolescence conducted recently by Lange et. al (2022) 
are consistent with the findings that younger pupils and 
those in earlier adolescence had greater self-concepts. 
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These studies corroborate the findings highlighting the 
importance of adolescence in forming a cohesive sense 
of self. 

The variations in self-concept across genders are 
consistent with Bandura's (1977) Social Cognitive 
Theory, which highlights the importance of social 
influences and observational learning. The notion that 
role modeling and social circumstances influence 
gender-specific patterns of self-concept is supported by 
a recent study on examining gender variations in social 
behavior and cognition (Felisilda, 2020). This is 
consistent with the increased sense of self-concept 
among Filipino female learners in Table 3. 

Overall, the results point to high self-concept among 
learners from intact family, with differences according 

to gender, age, and grade level as presented in Table 4. 
The study indicates that Filipino learners from intact 
homes often exhibit positive self-concepts, consistent 
with significant psychological theories.  

As per Bowen Family System, Brown (1999), this 
strong sense of self-worth stems from the positive 
effects of intact family systems on personal growth. The 
explanation of gender-based differences provided by 
Social Identity Theory, Tajfel, and Turner (1986) 
reveals that gender norms and society expectations have 
an impact on the strong sense of self that female learners 
exhibit. Age-related differences are also explained by 
Erikson's (1963) Psychosocial Development Theory, 
that younger and older groups have moderate and strong 
self-concepts, respectively. 

Table 4. Self-Concept of Filipino Learners from Intact Family 

Variables Categories f M SD Remarks 

Entire Group 
 

98 3.02 .41 High Self Concept 

Sex Male 43 2.95 .43 Moderate Self Concept 
Female 55 3.04 .39 High Self Concept 

Age Younger Group (below 16 years old) 92 3.02 .41 High Self Concept 
Older Group (16 and above years old) 6 2.82 .29 Moderate Self Concept 

Grade Level 7 13 2.90 .48 Moderate Self Concept 
8 31 3.02 .46 High Self Concept 
9 24 3.00 .39 Moderate Self Concept 
10 30 3.07 .38 High Self Concept 

Source: Researcher’s Own Computation (2024) 

Studies of Abrantes & Casinillo (2020), Monika & 
Afdal (2019), and Janz et. al. (2021) show that 
differences in self-concept between grade levels may be 
attributed to difficulties and successes encountered 
during crucial transitional times. Social Comparison 
Theory explores how individuals make social 
comparisons that influence their self-perception, 
particularly towards individuals belonging to specific 
genders or classes.  

In Table 4, these results, along with those of preceding 
research, demonstrate the complex ways in which 

family structure, gender, age, and educational 
experiences affect the self-perception of Filipino 
learners from intact homes.  

In Table 5, the study found that learners from disturbed 
households have high overall self-concept, with a mean 
score of 3.04 and a standard deviation of 0.46.  

This is in contrast with an earlier study by Abrantes & 
Casinillo (2020) and Janz et al (2021), which also 
discovered that adolescents in dysfunctional family 
settings had lower self-concept. 

Table 5. Self-Concept of Filipino Learners from Disrupted Families 

Variables Categories F Mean SD Remarks 

Entire Group 
 

35 3.04 .46 High Self Concept 

Sex Male 10 3.12 .49 High Self Concept 
Female 25 3.02 .46 High Self Concept 

Age Younger Group (below 16 years old) 34 3.05 .47 High Self Concept 
Older Group (16 and above years old) 1 3.00 . Moderate Concept 

Grade Level 7 5 3.04 .64 High Self Concept 
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8 11 2.78 .43 Moderate Self Concept 
9 7 3.13 .21 High Self Concept 
10 12 3.25 .45 High Self Concept 

Source: Researcher’s Own Construct (2024) 

It also clarifies gender disparities because both male and 
female learners demonstrated high levels of self-
concept, supporting the findings of Felisilda and 
Torreon (2020) in their investigation of gender 
differences in self-concept in various family contexts. 
When considering age groups, the results counter the 
conclusions drawn by Felisilda and Torreon (2020), who 
observed a positive correlation between younger cohorts 
and higher self-concept scores in the context of family 
disruptions. Building on these insights, the study 
introduces a nuanced perspective by delineating a 
moderate self-concept among older learners from 
disrupted families. This nuanced age-related variation 
may be associated with the developmental intricacies 
outlined in Erikson's Psychosocial Developmental 
Theory, which emphasizes the impact of psychosocial 
crisis resolution on self-concept at various life stages. 

The investigation into self-concept across different 
grades further enriches the study. The moderate self-
concept observed in Grade 8 learners aligns with the 

findings of Van der Wal (2019), who noted similar 
trends in self-concept during the early adolescent years. 
In contrast, Table 5 showcases the high self-concept 
scores among learners in Grades 7, 9, and 10 highlight 
the resilience and positive adaptation of learners in 
disrupted families during specific academic phases. 

Presented in Table 6, the contrast between intact and 
broken family situations is not statistically significant, 
according to the study of learner self-concept (p = 
0.557). This conclusion contrasts with that of Lange et 
al., (2022) and Veronika & Afdal (2019), who observed 
significant variations in pupils' self-concepts from intact 
homes and those who were disturbed. The disparity 
suggests that the impact of family structure on self-
concept may vary across different research populations, 
indicating the need for further investigation. Felisilda 
and Torreon (2020) further added that Filipino 
adolescents, despite varying family structures, exhibit 
resilience and resourcefulness in self-acceptance. 

Table 6. Difference in Self-concept of Filipino Learners from Intact and Disrupted Families as a Whole and when 
Classified According to Sex, Age, and Grade Level 

Variables Test Statistics P value Remarks 

Intact and Disrupted 1600.50 .557 Not Significant 

Intact Families 
   

Sex 1012.50 .222 Not Significant 

Age 185.00 .176 Not Significant 

Grade Level 3.839 .279  
Not Significant 
 

Disrupted Families 
   

Sex 114.00 .706 Not Significant 

Age 14.00 .857 Not Significant 

Grade Level 8.17 .043 Significant 
Source: Researcher’s Own Construct (2024). Independent Variables (Sex & Age) test used Mann-Whitney U Test and 
(Grade Level) test used Kruskal-Wallis 

 These findings provide that, even in the presence of 
family disturbances, individual traits may have a greater 
impact on self-concept than demographic determinants. 
The significant grade level difference (p = 0.043), on the 
other hand, adds a new perspective. This is consistent 
with the findings of Lange et. al. (2022) and van der Wal 
(2019) that learners from dysfunctional families may 
have different self-concepts depending on 

developmental stages represented by grade levels. A 
separate study of Felisilda and Torreon (2020) found 
that factors like age, sex, grade level, number of siblings, 
and living situation did not directly impact a learner's 
behavioral development. Nonetheless, the way learners 
behaved had an effect on their academic performance. 
The study concluded that a learner's behavior and 
attitude had a significant impact on their academic 
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achievement and were influenced by the fact that they 
came from broken homes. 

To highlight the results in Table 6, the lack of statistical 
significance in overall self-concept disparities between 
intact and disrupted family contexts underscores the 
need for a comprehensive examination that takes 
individual and familial factors into account. The absence 
of significant differences within intact families and the 
unique impact of grade level within disrupted families 
point towards the intricate interplay of various factors in 
shaping learner self-concept, highlighting the 
importance of incorporating diverse theoretical 
perspectives for a nuanced understanding. The findings 
from studies of Parke and Ladd's (1992) underscore the 
importance of promoting healthy family dynamics, 
particularly in disrupted family settings, to support 
children's self-concept and psychological adjustment. 
Effective communication, conflict resolution skills, and 
fostering a sense of cohesion and belonging within the 
family can buffer the negative effects of family 
disruptions on children's self-esteem and self-
perception. 

V. CONCLUSIONS 
The study's findings yield insightful conclusions that 
Filipino learners, irrespective of family structure, 
exhibited a consistently "high" level of self-concept. 
Remarkably, their social milieu appeared impervious to 
the dynamics or stability of their familial circumstances. 
Notably, they exhibited resilience in adapting to their 
surroundings and engaging with peers, exemplifying 
typical behavioral patterns despite inherent limitations. 
In the study of Janz, et al. (2021), it was highlighted that 
the experiences of learners from broken families during 
the pandemic may be explored, focusing on their 
positive experiences, the challenges they face, and the 
impact of broken family dynamics on their academic 
performance, while also understanding their perceptions 
of these challenges. 

Contrary to popular belief, the study reveals that family 
disruption does not significantly impact learners' self-
perception. This underscores the importance of parental 
involvement in fostering positive self-concepts, 
regardless of family dynamics. Regardless of difficult 
family histories, learners from broken homes report 
positive experiences like personal development and the 
formation of stronger relationships (Janz, et al. 2021). 
By actively engaging in their children's development, 
parents can provide a stabilizing force amidst adversity, 
preparing them to navigate the complexities of the post-

pandemic world with resilience and confidence. In this 
manner, we can address issues on their well-being, 
Mooney et. al (2009) and Amato (1991), beings posited 
that children from divorced families had significantly 
lower scores on a variety of outcomes, including 
educational achievement, behavior, psychological 
adjustment, self-concept, social competence, and long-
term health. 

The findings highlight the significant influence of 
Filipino culture on the development of self-concept 
among learners. Despite varying family structures, the 
consistency of a "high" level of self-concept suggests 
that cultural values and societal norms play a pivotal role 
in shaping individuals' perceptions of themselves. This 
emphasizes the resilience and adaptability ingrained 
within Filipino society, wherein individuals maintain a 
positive self-image regardless of familial circumstances. 
Echoing the viewpoint of Haryati (2022), a certain study 
employs a descriptive qualitative technique as its 
strategy. This study found that despite having different 
familial circumstances, research subjects developed a 
positive self-concept through self-acceptance. This 
process influenced the subject's ability to adjust to their 
surroundings, seek advice from others, and believe they 
have the same rights as others, which includes 
developing their qualities and skills. Following that, the 
subject as a whole develops self-awareness, 
expectations, and acceptance (judgment) in the self-
concept dimensions. 

The study's results demonstrate Filipino learners' 
remarkable resilience and adaptability in navigating 
their social environments. Despite potential challenges 
or disruptions within their families, learners exhibited 
typical behavioral patterns and engaged positively with 
their peers. This resilience speaks to the strength of 
Filipino youth in overcoming adversity and thriving 
within their communities. 

Understanding the robust self-concept exhibited by 
Filipino learners can inform educational practices and 
support systems. Educators and policymakers can 
leverage cultural strengths and resilience factors to 
promote positive development and well-being among 
Filipino youth. Learner success or failure is influenced 
by self-esteem, academic engagement, and motivation, 
which in turn impact academic performance (Acosta–

Gonzaga, 2023). Another study by Chamundeswari et 
al. (2014) revealed a significant correlation between 
self-concept, academic achievement, and learners' study 
habits. This confirms the study of Sikhwari (2014) that 
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there is a significant correlation between motivation, 
self-concept, and academic performance among 
university learners, indicating a positive impact on their 
academic achievements. This may involve incorporating 
culturally relevant curriculum, fostering a supportive 
school environment, and providing resources to address 
specific challenges learners and their families face. 

VI. RECOMMENDATIONS 
While the study provides valuable insights, further 
research is warranted to explore the underlying 
mechanisms driving the observed patterns of self-
concept among Filipino learners.  

Longitudinal studies could examine the stability of self-
concept over time and its relationship with various 
socio-cultural factors. Additionally, qualitative research 
methods may offer deeper insights into Filipino youth's 
subjective experiences and perceptions regarding their 
self-concept and social interactions. Cherry (2022), on 
the other hand, emphasized that the image we have of 
ourselves is our self-concept. Many factors influence it, 
including our interactions with significant people. It is 
how we perceive our own behaviors, abilities, and 
unique characteristics, as well as how we feel about our 
interactions with the rest of the world, such as whether 
we believe we are contributing to society. 

The study on "The Self-Concept of Filipino Learners: 
Insights from Intact and Disrupted Family 
Environments" offered crucial insights that can 
significantly inform the development of a strength-
based guidance and counseling program. By 
comprehensively examining the impact of family 
environments on the self-concept of Filipino learners, 
the study highlighted the importance of recognizing and 
addressing the diverse needs arising from intact and 
disrupted family backgrounds. Through a culturally 
sensitive lens, the findings underscore the significance 
of empowering learners to embrace their unique 
experiences and strengths while promoting resilience-
building and coping skills development. For instance, 
The concept of authoritative parenting as conducive to 
healthier child development has been widely supported 
by subsequent research. This parenting style balances 
nurturing and firmness, allowing children to develop 
autonomy and self-confidence while learning to respect 
rules and boundaries (Portillo, 2007). 

The program can create a supportive ecosystem that 
nurtures holistic learner development by fostering 
collaboration between counselors, educators, families, 

and community stakeholders. In Paul R. Amato's (2005) 
study, "The Impact of Family Formation Change on the 
Cognitive, Social, and Emotional Well-being of the 
Next Generation," a comprehensive examination of how 
changes in family structure, mainly through divorce and 
remarriage, affect children's well-being across various 
domains, including cognitive, social, and emotional 
aspects. Integrating insights from the study into the 
counseling program holds the potential for long-term 
positive impact on learners' self-concept, academic 
performance, and overall well-being, laying the 
groundwork for lifelong resilience and success. 

Acknowledging the diversity of family backgrounds and 
their effects on self-concept, the counseling program can 
empower learners to embrace their unique experiences 
and strengths. Children from intact families often face 
challenges like poverty, parental conflict, violence, and 
poor parenting, while children from separated families 
may not or can cope well with these situations, this was 
revealed in the study of Mooney et. al (2009). 
Recognizing the resilience and adaptability of learners 
from disrupted family environments can foster a sense 
of agency and self-worth. 

The data obtained from this study holds the potential to 
shed light on the intricate workings of adolescent 
behavior, fostering a deeper comprehension of its 
underlying motivations. By leveraging this 
understanding, individuals can embark on a journey of 
self-discovery, nurturing profound self-acceptance 
amidst various circumstances. Moreover, armed with 
these insights, educators and mentors can tailor teaching 
methods and create environments conducive to 
bolstering learners' self-concept. This holistic approach 
not only enhances academic performance but also 
empowers learners to navigate social realms with 
confidence. 
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