UIJRT United International Journal for Research & Technology

m ISSN: 2582-6832

Volume 05, I ssue 07, 2024 | Open Access | | SSN: 2582-6832

Comprehensible Inputsto Scaffold Comprehension of

L2 Learners

Melody E. Enreratand Ana Cristina G. Fortes?
Teacher 11, Casili Elementary School, Gubat Sorsogon, SDO Sorsogon Province
2Associate Professor 11, Sorsogon State University, Sorsogon City

Abstract— Scaffolding second language readers comes in many forms. Researches have shown that picture, picture
books, video, drawing, trandation and gesture aid in listening and reading comprehension. However, little is known about
on how L2 teachers effectively use them to scaffold comprehension, especially in the elementary level. Hence, this study
investigated the comprehensible inputs used by the teachers in second language elementary classroom. Through
classroom observations and interview with teachers and learners, results showed varied comprehensible inputs which the
learners have unique experiences to each of them. Picture, drawing and gesture scaffold comprehension through
visualization of literal and abstract concepts. Tranglation scaffol ds comprehension by way of knowing meaning of English
word which learners are unfamiliar. With the use of video materials, the learners interact with the scenario presented
among them and arouse their motivation to learn. The study confirms that comprehensible inputs scaffolding
comprehension in a condition that teachers provide appropriate context, usage, and relation to the experiences of these
learners.
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INTRODUCTION

Students who read independently have greater reading
comprehension, verbal fluency and general knowledge
than those who do not (Auld, 2019). They become better
readers, score higher on achievement testsin all subject
areas, and have greater content knowledge than their
non-reading peers (Cullinan, 2000). The Dual Coding
Theoretical Model of Reading (Sadoski & Paivio, 2004)
states that reading is a cognitive act that occurs through
the modality of senses then separated as codes either
verbal (verba systems) and non-verbal (imagery
systems). Verbal includes words, speech or language
while non-verbal includes images, pictures, or concrete
objects. Using the two systems works better than alone
during reading (Lai, 2000). Paralelly, the Cognitive
Theory of MultimediaLearning statesthat studentslearn
by using graphics (graphs, photos, maps, animations,
and videos) and printed or spoken text (Mayer, 2008).
These are received in the dual channels which are
auditory/verba and visual/pictorial (Mayer & Moreno,
2003). Learning means deep understanding of the
material by identifying key concepts, mentally
organizing information, and integrating thisinformation
with prior knowledge (Mautone & Mayer, 2001).

Every child’s development begins with the collaboration
of an adult in what referred as the Zone of Proximal
Development (Vygotsky, 1978). Scaffolding is a
temporary supportive structure that teachers create to
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assist a student to accomplish atask that they could not
accomplish aone (Graves, Watt, & Graves, 1994).
Along reading, ZPD means a socia interaction that
requires an active participation, interaction and
involvement of learners (Reza & Mahmood, 2013).
Meanwhile the planned instructional scaffolds are often
provided by teacher (Haghparast & Mall-Amiri, 2015).
Clark and Graves(2005) identified types of scaffolding
in reading, Scaffolded Reading Experience was
included. In this framework, various activities serve as
scaffolding which are before, during, and after reading.
Specifically, under before reading are activating and
building  background  knowledge, pre-teaching
vocabulary and under during reading is Supported
reading.

Comprehensible input as a method of language
acquisition is based on Comprehension Hypothesis
which says that we acquire language when we
understand what we hear or read (Krashen, 2017). There
are optimal comprehensible input whom Krashen and
Mason,(2020)hypothesize  which are stories done
through story-listening and fictional books done through
self-selected pleasure reading. These should always
include sufficient quantity of new, unacquired language
that acquirers are ready to acquire (i+1). Teachers used
Comprehension  Aiding  Supplementation  which
includes drawing, pictures, gestures, brief trandlation,
and the use of context during story-listening with the
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aim of making the unacquired language, words or
phrases made more comprehensible (Krashen, Mason,
& Smith, 2018). However, in this study Comprehensible
inputs refers to picture, video, drawing, trandlation and
gesture. The scaffolding assumption of picture, video,
drawing, trandation and gesture to unknown English
words resulted to language comprehension.

Teaching second language to young children should not
be based on explicit teaching of grammar and a
pronounced focused on form (Kersten & Rohde, 2013).
Teachers should code the content in as many ways as
possible to cater different preceptory channels and
learning preferences of the children (Burmeister, 2006).
Learning of students may increase if auditory and visual
channel are simultaneously use during the learning
process (Mayer, 1997). Information received from the
two channels can be successfully transferred to the long-
term memory when the new information is integrated
with prior knowledge (Mayer, 2002).

Strategies such as gestures, verbal explanations,
repetitions, paraphrasing, lexical networking using
related vocabulary, modification of intonation and use
of pictures, picture stories, CD’s, videos, real objects,
hands-on materials are used to help the child get the
meaning of unknown second language utterances and
helps a child remember new words (Kersten & Rohde ,
2013). Incorporating the media (symbols, images,
pictures, audio, video, animations, or combination of all)
into teaching enhances learners’ interest, understanding,
and interaction (Abdulrahaman, 2020). Goldin-Meadow
(2003);Gullberg (2008) affirm that gestures help to
convey meaning and to compensate for speech
difficulties. Machida (2011) pointed out that ideas and
meanings are attached to a particular language use or
expression of L1 thus when people try to understand
ideas or meaning in a new second language, L1 will
naturally play amajor role in comprehension.

Research studies had been conducted among tertiary
learners of English either as a second language or
foreign language to see the effects of picture, video,
drawings and gestures to vocabulary acquisition.
Tertiary learners were able to comprehend English
during listening and reading through the use of pictures
(Gruhn, Segers & Verhoeven, 2019) videos (Novayanti,
et al., 2018;Yawiloeng, 2020 ), drawings and gestures
(Mason & Krashen, 2018; Mason, Smith & Krashen,
2020). The studies used quantitative method to measure
the effects of picture, video, drawings and gestures to
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vocabulary acquisition. These authors based their
concept of achieving reading comprehension through
vocabulary (Wilkins, 1972). While the authors Mason
and Krashen, (2018); Mason, Smith and Krashen,
(2020) were on their determination on the effects of
storytelling to vocabulary acquisition, they used picture,
video, drawings and gestures for aiding comprehension
of unknown English words during listening and reading.
Similarly the use of trandation (Alaboud, 2022;Amer,
2019) and videos (Ningsih & Ardi, 2020) aids in
listening and reading comprehension among tertiary
learners of English . Dargue, Sweller and Jones, (2019)
measure quantitatively the effects of gestures to speech
for listening comprehension among three years and
older who were English native speakers. They
determined that gestures are both beneficial whether
produced and observed from others accompanied with
speech. Shen and Huang (2021) determined the effects
of picture books to reading comprehension of
kindergarten to elementary English as Foreign
Language learners and found out that picture books aid
in comprehension in the literal level and ordering task.

The Department of Education had tasked several reading
initiatives to improve the reading comprehension of the
learners including Early Language and Literacy and
Numeracy Program (DepEd Order no. 12, s. 2015),
Every Child-A-Reader Program (DepEd Order No. 018,
s. 2017) and Hamon:Bawat Bata Bumabasa (DepEd
Memorandum no. 173,s. 2019). The Department also
capacitate teachers on the use of Information
Communication Technology  through Professional
Standard for Teachers (DepEd order no. 42 s. 2017).
One of its objectivesisto ensure the positive use of ICT
to facilitate the teaching and learning process. It would
be assessed under DepEd Memorandum No. 008, s.
2023 dso known as Results-Based Performance
Management System. Thisis an assessment for teachers
on the use of ICT and learning resources related to it
inside the classroom. However according to World Bank
the learning poverty was 69.5 percent among Filipino
school children before pandemic. By November 2021, it
was as high as 90 percent from the same source. Then
on February 2022, the UNICEF reported more than 85%
learning poverty. This situation means 10-years-old
children cannot read or understand a simple story.

Based on the researcher observation on the review of
related studies, the use of picture, video, drawing,
trandation and gesture to scaffold listening and reading
comprehension has not been studied among elementary
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second language learners of English. Thisresearch study
investigated the comprehensible inputs used by Grade
Four teachers during vocabulary pre-teaching and
during reading of dialogue, poems, and short stories
with picture clues. To seethe real scenesin the teaching
process, the observations of classes were conducted in
naturalistic setting. Further, the scaffolding manner of
comprehensibleinputs were sought to understand how it
scaffolded comprehension.

Research Questions

1. What are the comprehensible inputs provided by
teachers during the teaching process?

2. How did pictures  scaffold learners’
comprehension?

3. How did videos scaffold learners’ comprehension?

4. How did drawing scaffold learners’
comprehension?

5. How did translation  scaffold learners’
comprehension?

6. How did gesture scaffold learners’ comprehension?

RESEARCH METHODOLOGY

Research Design

This study is qualitative research which is under the
descriptive research design to produce data on
comprehensible inputs.  Under this, methods that were
used are: structured observations to produce data on
possible comprehensible inputs, and interviews to
validate the gathered comprehensible inputs and find out
how they scaffolded comprehension.

Research Respondents

The following are the criteria of the informants: for the
Five teachers, they should be English teachersin Grade
Four, male or female, teaching in 5 elementary schools
under Department of Education Province (i.e. school A,
school B, school C, school D and school E) for the
school year 2023-2024; and for the Fifty learners, ten of
them from each observed class whom performed
satisfactorily in English class for the first quarter as
determined by the teachers.

Research | nstrument

To obtain the data of the research questions three
instruments were used. These are the observation tool,
the semi-structured interview schedules for the learner,
and for the teacher.

The observation tool is a self-designed checklist of pre-
determined comprehensible inputs and with spaces for

All rights are reserved by UIJRT.COM.

Volume 05, I ssue 07, 2024 | Open Access | | SSN: 2582-6832

description. Its structure follows the format of a daily
lesson log the teachers are prescribed to use for the
school year. The last part of the checklist is a space for
“other observed but not in the checklist” to give a
possibility for other comprehensible inpuit.

The semi-structured interview schedule for the learners
consists of three parts. The first part focuses on
establishing rapport, stating the purpose of the
interview, giving motivation and the timeline of the
interview. The second part focuses on: determining if
the comprehensible input used is aiding comprehension
of the word/words used aong with; finding out how the
comprehensible inputs scaffold English word/words;
and gathering feedbacks on the used comprehensible
inputs. The last part is thanking the interviewee for
participation.

Also, the semi- interview schedule for the teachers
consists of three parts. The first part focuses on
establishing rapport, stating the purpose of the
interview, giving motivation and the timeline of the
interview. The second part focuses on: determining if
the comprehensible input used is aiding comprehension
of the word/words used along with; finding out how the
comprehensible inputs scaffold English word/words;
and gathering feedback on the used comprehensible
inputs. The last part is thanking the interviewee for
participation.

Data Analysis

The research problems and the methods of the inquiry
favored the use of thematic analysis. For research
guestion one, deductive approach was use since from the
observations comprehensible inputs were pre-
determined. For research question two to six, inductive
approach was use which means the data determined the
themes. Both of these approaches underwent the six
steps which are familiarization, coding, generating
themes, reviewing themes, defining and naming themes
and writing-up (Braun & Clarke, 2006).

RESULTSAND DISCUSSION
The Comprehensible I nputs
The researcher conducted classroom observations and
gathered pictures, drawings, videos, trandations,
gestures and context clues as possible comprehensible
inputs. Based on the interviews with the learners and
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teachers the comprehensible inputs are pictures,
drawings, videos, translations, and gestures.

Picture

Pictures used are the graphics kind which meansthey are
images shown on the screen and on the wall. They are
used in vocabulary pre-teaching which is termed as
unlocking of difficulties. Another use of picturesis clue
to the story. Dialogue, poem, and short stories are the
springboards for the grammar, vocabulary, and
listening/reading comprehension which were the
objectives of the lessons. Specificaly, for the grammar
objectives, pictures represented the singular and plural
concrete  nouns with their names written and
prepositions with context sentences. Likewise, for
vocabulary pre-teaching and during reading context
sentences were given.

Example is the used of picture showing preposition on.
The teacher read the context sentence Tubby is on
Andy’s bed. Then the teacher asked the learners to look
at the picture. After which, the teacher asked the
following questions “What animal is Tubby?”, “Where
is Tubby?”. When the learners answered “sa higdaan”,
“nasa bed”, “nakapatong sa kutson” she pointed out in
English “on the bed”.

Nearly al the pictures used by the teachers were
comprehensible to the learners. This was reveded
during the interviews with the learners when asked what
the pictureswere. According to theteachers, picturesare
comprehensible because they represent the real object.

Teacher M- “Picture is very helpful because it is a
representation of real object.”

Teacher R- “It is real what they can see on the screen, so
it is like just real object.”

The same with the picture clues in the short story,
generally all learners understood the narratives with the
picture clues. Two learners understood completely the
whole narrative and two learners made up new stories
out from the picture clues. In these learners who
understood the stories with picture clues, they left out
some details that were not included in the picture clues.
These details are important to understand the whole
story. Therefore, the picture clues were comprehensible
input for the concrete information as this is one of a
picture’s function in reading. As the teachers said:
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Teacher V-“In there are setting of the story,character,
and the events shown. They followed the flow of the
story  better through picture clues.”

Teacher M-“ Tt is helpful because they get the action,
expression and place where they are.”

A picture becomes a comprehensible input when it is
used along with a context sentence as in the example
above. Context is important for according to the
teachers;, pictures show the real and litera when
referring to isolated pictures during the teaching of
vocabulary like the plate above. Similarly, this proves
why the picture clues in the story serve as
comprehensible inputs since the narrative provides
context to the picture resulting to literal comprehension.
Gruhn, Segers, and Verhoeven (2019) found out the use
of pictures with contexts results in comprehension.
Specifically, Shen and Huang (2021) determined that
story with pictures supported comprehension in the
literal level. In the observations, the teachers activated
prior knowledge through asking questionsin relation to
the content of the picture. Mayer (2002) posited that
when the learners prior knowledgeisintegrated with the
picture and context, greater learning occurs. Moreover,
juxtaposing the drawing avisual, like pictureto its name
promotes comprehension (Mason, 2019). The
juxtaposition of texts related to the pictures were
observed. The teachers observed that pictures are
comprehensible inputs for they concretize the texts and
through the contexts’ provided comprehension of the
whole sentence may have been scaffolded. Context
sentence, activation of prior knowledge, the
juxtaposition of the word with the picture made picture
a comprehensible input for unknown English word.

Trandation

Trandations done were in Filipino, by word or by
phrasal in structure. They were used in grammar lesson,
fluency lesson, and listening/reading comprehension.
They were not part of planned lesson and only done
when the pictures and gestures seemed to not work for
thelearners or when the semantics were abstract. For the
trandations of changed, similarity, earthquake, escape,
sick, kittens, and swollen there were no other
comprehensible input used. However, for the words
under, above, pawprints, imprisoned and veterinarian
they were first shown through pictures with context
sentences. Moreover, for the word lick and chase, they
were gestured then trand ated.
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The objective of the lesson is to use plural form of
regular nouns ending in -f/fe and -y. The translation
occurred when the learners were in their group work
activity and the teacher was facilitating. A learner asked
the teacher about what the word means in the rule of
changing nouns ending with -f or -fe. The teacher
answered “what is changed?”-“pinalitan”. This
trandation is a comprehensible input to scaffold
comprehension of the word changed which is necessary
to carry out the task of forming the plura form. The
teachers observed and all the learners agreed that
trandation to Filipino is a sure way to understand
English words.

Teacher R- “Especially if you want the learners
understand easily, you will say the word that they knew
and they will understand better.”

Learner A- “If the English word is said in Filipino, I can
understand it already.”

Another instance of trandation to Filipino was this, for
the learner to remember that the vowel i should be read
long, she asked the learners to notice the similarity of
the listed words on the visual. Then she said, similarity
is “pagkakatulad”. Through that the learner
comprehended the word- similarity then were able to
learn the structure of the word such as dine and how it
should be read along with other words, which is the
objective for reading fluency. However, the other
teachers used picture and gesture besidesthetrand ations
of vocabularies. Trandation is their last resort when
pictures and gestures seem to fail based on their present
evaluation of the learners' behavior confirmed through
guestions. An example is the word paw print, which is
given context in a sentence then the teacher gestured
showing her palm and said “the paw print of the lion-
marka ng siki ng lion”.

Whether trandation is used singly or with other
comprehensible inputs, teachers did trandation since
they have perceptions that trandating words to their
mother tongue will be comprehensible as Machida
(2011) pointed out that ideas and meanings are attached
to a particular language use or expression of L1 thus
when peopl e try to understand ideas or meaning in anew
second language, L1 will naturally play a major role in
comprehension. In fact, it becomes a natural response
when difficulty arises. This was observed from the
teacher who used translation singly or with other
comprehensible inputs used. Teachers perceive
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trandation is beneficial in clarifying new vocabulary,
checking students’ reading and listening comprehension
(Benelhadj Dijelloul & Neddar, 2017;Mollag,
Taghinezhad & Sadighi, 2017 & Samardali & Ismael,
2017). Trandation is a comprehensible input in
scaffolding comprehension of unknown language since
the first language has its natura role in clarifying
meaning of the target word. Further, with the aid of
comprehensible inputs like gesture and picture it
scaffolded comprehension.

Gesture

Gestures were done during vocabulary pre-teaching for
reading activities. Objectives of the lessons were
listening comprehension/reading comprehension and
writing composition. Poems and short story were used
as springboards. Teachers used gesture either singly or
with other comprehensible inputs. The words pour and
wash were introduced through gesture with texts written
on the board and with speech that gave context. While
the word whisper was shown through a picture with
context sentence then was gestured, also for the word
secret. Gesture of lick and chase were followed by
trandation. However, for the word paw gesture was
singly used.

The word pour was written on the board then the teacher
holding a cup gestured pouring. The teacher said ““ I pour
the water.” It is one of the words the teacher decided to
unlock before reading a poem about cooking. Unlocking
the words is for listening comprehension/reading
comprehension. Teachers stressed those gestures done
to scaffold comprehension were only comprehensible if
the prior knowledge of the learners were considered.

Teacher A- “Based in my present learners, they have
prior knowledge already that is why they understood.”

Teacher M- “It is difficult if you are not going to act it
out,they knew if it was whispered it is a secret. That is
why | thought of that so that they can easily understand.”

All learners confirmed during the interviews that they
understood words in English because the teachers did
gestures.

Learner D- “It is more helpful ma’am if it was act out
because it is comprehensible.”

Learner E-“So that I can understand what it is, helpful
because it is comprehensible.”
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Learner F- “It was done in action so that the learners
can know the English of pour and wash.”

Learner G- “First, it should be written on the board so
that I can understand it then action will be done.”

If the teachers considered the learners’ prior knowledge
before doing gesture for a word and their learners
confirmed that they did comprehend the words through
gestures, therefore gesture is a comprehensible input for
an unknown English word. Adding speech with
gestures, done by the teacher promotes comprehension
(Hostetter, 2011). Also, gestures are beneficial to the
comprehension of learners when they are observed from
others (Dargue, Sweller, & Jones, 2019). The above
implies that gesture observed from others for a second
language becomes a comprehensible input only when
thelearners have experienced of theword being gestured
and it is accompanied by speech that served as context.
Dargue, Sweller and Jones, (2019); Hostetter (2011) had
gestures for first language in their studies. This might
imply that gesture for unknown second language even
with contexts given, if the learners had not experienced
it firsthand will not be comprehensible.

Video

Videos used were less than three minutes with the aims
of introducing vocabularies found in the lesson. They
have subtitles and audio. The lessons have objectives on
grammar, fluency and vocabulary. The videos for
fluency and grammar served as vocabulary pre-teaching.
The other video was used in presenting the new lesson.
Primarily, the teachers’ reason for choosing videos was
to motivate the learners.

For example there is a video with audio and a subtitle
that read “Shine rides a bike.” This is a comprehensible
input for the words ride and bike. The teacher asked,
“Have you tried riding a bike?”, “Who rides a bike in the
video?”, “What did Shine do?”. Additionally, this video
isacomprehensible input for the story to be read by the
learners since this was a part of the story. The objective
of the lesson was to read correctly long | words through
noticing the vowel | and E separated by a consonant.

All the learners confirmed during the interviews that the
used videos were comprehensible to introduced the
words picnic and riding a bike. The teacher said when
asked the reason why a video a comprehensible input:
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Teacher R-“I considered their experiences because
children will get natural to learning since their daily
experiences were integrated.”

Similarly, the second teacher used videos as inputs
together with sentence clues and additional multiple
choices of suffixes. During the interview with the
learners, the videos for painful and pianist were
comprehensible even without the context sentences. The
teacher said during the interview that the videos were
comprehensible to scaffold the words because learners
had prior knowledge of the contents of the words.

Teacher V- They knew that if someone is writhing, it is
painful. The word pianist was unfamiliar that is why
there is a piano. | think we knew as teachers what our
learners knew.”

The answers of the teachers during the interviews
revealed that the consideration of the learners prior
knowledge may have contributed to video as a
comprehensible input. It was posited by Mayer (2002)
that transferring knowledge from the two channels to
long-term memory could be successful when
information is integrated with existing knowledge. The
used of two channels simultaneously may also means
better learning (Mayer, 2014). The visuals-the text and
images and audio on the video were received by the
channels then integrated with the learners existing
knowledge resulting to learning. The above implies that
avideo given the simultaneous presentation of the visual
and audio and with the integration of learners prior
knowledge during the presentation of the lesson make it
a comprehensible input.

Drawing

Three words were represented through drawing during
vocabulary pre-teaching for the poem Cooking in the
Kitchen. The lesson objective was writing composition.
The reading activity was used as a springboard of the
objective. The words were pot, pan and measuring cup.
Hand-drawn objects positioned beside with their names
on a blackboard and speech providing contexts of the
drawing were done by one observed teacher. After each
drawing, dliciting of prior knowledge was done through
guestioning.

Example, a pot was hand drawn by the teacher as a
comprehensible input for the word. The teacher said
after drawing “This is a pot.” and write the word beside
the drawing. After which, he asked “Do you have this in
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your homes?”, and “What is its use?”. The procedures
done above are likewise done to the words pan and
mesasuring cup. All learners confirmed that the drawings
were comprehensible so that they can comprehend the
word pan, pot and measuring cup.

Learner H- “Sometimes I don’t understand it then if Sir
drew it, I understand.”

Learner |- So that I can know what was said.”
Learner J- “I can understand it.”

When the teacher was asked why was the drawing a
comprehensible input for the words drawn, the teacher
said:

Teacher A- “It is like just the picture, maybe because it
is seen and then the learner should have seen the real
objects in real life.”

The drawings considered visual were comprehensible
input to scaffold comprehension of pot, pan and
measuring cup. Based on the above, prior knowledge of
the objects should be present for the drawings to be
effective in scaffolding comprehension of the words.
Studies of Mason and Krashen (2018); Mason, Smith
and Krashen (2020) treated drawings as comprehensible
aiding supplementation for the unknown language.
Juxtaposition of words with drawing support
comprehension of unfamiliar words (Mason, 2019).
When the visual and auditory channels were used and
prior knowledge was integrated there is a chance of
greater learning (Mayer, 2014). The above implies that
a drawing becomes a comprehensible input when the
two channels are used, words were juxtaposed to the
drawing and prior knowledge is integrated.

Scaffolding Learners’ Comprehension Through
Comprehensible I nputs

Clark and Graves (2005) coined activities in pre-
reading, during reading and after reading a Scaffolded
Reading Experience. Activities done during teaching
involved the use of comprehensible inputs, e.g., picture,
drawing, gesture, trandation and gesture which
scaffolded comprehension through: visualization of
picture, gesture and drawing; interaction of video;
clarification of trandation and; motivation of pictureand
video.
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Visualization

Pictures, gestures and drawings scaffolded
comprehension through visualization. Contexts were
given through written text and oral speech. They were
each discussed, supported by data and given
implications below. Pictures scaffolded comprehension
of English words in unlocking of difficult words found
in the text to be read, during reading as picture clues and
in presenting the grammar lesson. Poems, short stories,
and dialogue were used for reading activities. Informing
the plural form of nouns ending in -f/fe and -y, teacher
A and P said respectively:

Teacher A-“ They knew already that plural means many
by using objects. They will know what and how many,
then they will change or add.”

This statement isin reference to the pictures like aknife
and knives presented together during the discussion of
the grammar lesson. Prior to thislesson, the learners had
their learning opportunities in relation to a different
objective of forming plurad nouns. The teacher
perceived that through visuadizing plurdity and
visualizing the object's meaning, pictures for spoon and
spoons scaffolded comprehension of the language.

Teacher P-“Ma’am, if there is a picture, it seems like
they have idea aready about the word that they saw, the
idea was there.”

In here Teacher P pointed out that pictures used to
unlocked the words encountered in the story visualized
the meaning of words even if the words are new to them.
For example, the word thorns were shown through a
picture of a red rose. The learners according to the
teachers, visuaized what thorns meant sincethe learners
knew what arose was.

It can be deduce based on the above that pictures
visualize English words through learners’ familiarity
with some content of the picture like the rose and
plurality of object. This could mean that prior
knowledge with the new text and visual worked together
for visualization. Comprehension that occurred from
such process for example the word thorns and knives
when encountered in the story may support reading
comprehension.

Moreover, picture clues in the story like Androcles
visualized the narratives which refer to what can be seen
on the picture clues. On the visualization of the
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narratives in which picture clues duplicated, teacher P
said:

“Helpful because example this one the action,
expression and place where they are. There are the
words for those.”

Also, picture clues scaffold comprehension of the story
through visualization of the order of events. Teacher P
and teacher V said respectively:

“Because the setting and character are there and what is
happening on the story is seen on the background. They
can follow the flow of the story.”

It can be assumed that the visualization of picture clues
to the text may have activated the content
(i.e.,background knowledge) and language schemata.
Researchers suggest that for reading comprehension to
occur a reader must possess content schemata, formal
schemata (i.e.,, organizational form) and language
schemata (Ahmad, 2006). Carrel (1988) said that these
schemata should be appropriately activated to
comprehend the whole text. The teachers pointed out
that comprehension is only what is seen on the pictures,
such as the characters, settings, events, the order of
events and the expressions of the characters. Which the
study of Shen & Huang (2021) also emphasized that
picture clues only helped in literal level and ordering
task. Pictures shown before listening to words or text
create global spatial information and are reactivated and
used as a mental scaffold to facilitate comprehension of
the text (Eitel, et a., 2013). This implies that picture
clues visualized the texts related to it however some
texts are not supported by the pictures, therefore the
studies and the teachers’ ideas are justified correct. With
the visualization of picture clues and with the help of the
teachers, complete comprehension of the story may
occur.

The words that were gestured were pour, wash, secret,
whisper, lick, chase and paw. They were unlocked in an
activity under vocabulary pre-teaching. They were
accompanied by context, picture and trandation. When
the teacher was asked how it scaffolds comprehension
of unknown English word, teacher A and teacher P
respectively answered:

“Through the body it can be understood because

children like to watch tv. Maybe it is easy for them,
when they saw it they understood it.”
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“Those act-out so that it can be understood. It would be
helpful for them to know the word. It is because it can
be shown and they can see it too.”

Backed up by evidences whatever form or function,
gesture matter for student’s learning (Alibali et al.,
2013;Carlson et. a, 2014). On average, gestures are
beneficial to comprehension of learners when they are
observed from others (Dargue, Sweller, & Jones, 2019).
Speech with gestures promotes comprehension to a
greater extent than none at al (Hostetter, 2011). These
were all observed from the teachers. Additionaly, other
comprehensible inputs were given. Though the teacher
above reasoned out that gesture can visualize because
the learners are used to reading gesture from watching
television, gestures were presented with speech that
provided context like “I wash the plates.”, pictures that
show whisper, and trandation of the words lick. It
implies that the visualization of gestures may had been
supported by the other comprehensible inputs used.
Further, this suggests that multiple use of
comprehensible inputs is beneficial in scaffolding
language comprehension.

The last comprehensible input to visualize is drawing.
Similarly with pictures, they are visuas used in
vocabulary pre-teaching for reading comprehension.
The names of the drawings were written beside them.
Drawings were accompanied by speech. Immediately
followed by asking questions to integrate prior
knowledge.

“You can see it, like this measuring cup. There is a clue
of lines in there. They can aready understand this
measuring cup because it can explain that there is a
measurement.”

“The eyes can see it, that is why it is known.”

The teacher and learner stated that a drawing is
something that can show meaning because it can be
seen. However, during the presentation of drawings, the
texts(name) were positioned beside them. Additionally,
the teachers discussed the used of the drawings through
questioning the learners’ prior knowledge.

Imagery has a central role in unfolding children’s ability
to develop concept in language (Broudy, 1987). Aside
from this, images can maximize meaning (Feldman,
1981). Recently, Mason (2019) posits that juxtaposing
drawing and text increase comprehension in reading.
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Drawings were utilized to give meaning to unfamiliar
words during storytelling. They were juxtaposed with
their names and given context in the story (Mason &
Krashen, 2018; Mason, Smith, & Krashen, 2020).

I nteraction

Videos used were animated song about going onapicnic
and a chant video about a girl riding a bike. The other
videos just have subtitles and audio. All these were used
as vocabulary pre-teach for reading of dialogue and
poem in lessons with grammar and fluency objectives.

Teacher R- “So they watched it, they can relate on the
video to their personal experience. Because most of the
children now at young age they knew how to ride a bike”

Teacher V- “They knew what is piano. It is because they
saw that there is a person on the piano, and then the
person was asked so it was easy.”

It can be deduced that learners interacted with the video
content since their personal experiences were there.
Interaction of the video in the above situations refers to
the learners’ personal experience relatedness to the
video content. Due to this they took part in singing and
chanting. The definition of interaction is about an active
participation and having the audience do something in
virtual learning situation (Nagle, 2023). Video improved
students’ comprehension of English story (Ningsih &
Ardi,2020). Also, it has postive impact on the
development of pupils four language skills which
includes listening and reading. Only the comprehension
of the words shown in the video were explored.
Assessment on the complete comprehension of the
dialogue and poem were not sought therefore this study
cannot make any assumption. However, it does propose
adefinition of interaction occurred through video.

Clarification

Trandation is one of the two comprehensible inputs that
were not planned. One teacher who used them were
unaware that she was trand ating while the other one did
trandation after the use of other comprehensible inputs.
Translation of “similarity” to “pagkakatulad” for
example clarifiesthat the list of words, through noticing
that they havei and e, should be read aslong i sound.

Teacher R-“If you like the children to understand it
easily, you haveto say it in the language that they know.
They will understand it fast. Because they came from
mother tongue so they knew Bicol and Tagalog, | refer
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there. If they did not get the word, | used mother
tongue.”

Teacher P-“If there is no picture, I need to say it in
Tagalog so that it will be easy.”

The teachers used trandation for purposeful reasons
which is for the learners to comprehend fast the
objective of the grammar lesson and the words in
vocabulary pre-teaching through clarification of
meaning. It can be deduced that translation is a handy
comprehensible input since they easily clarify meaning
and is aways available for teachers to use. Teachers
perceived that trandation is effective in clarifying and
explaining new vocabulary (Benelhadj Djelloul &
Neddar, 2017;Samardali & Ismael, 2017). On-the-fly
trandation is trandating for clarification and
explanation. The used of it has positive impact on the
over-all comprehension of the material provided in the
English class (Amer, 2019). Though the clarification of
a word or by-phrasal, it was observed that translation
helped achieved the objectives of the lesson.

Teacher P-“During the evaluations, I always found out
that trandation helped in achieving the objectives.”

Motivation

As mentioned earlier, primarily the used of videosisfor
motivation according to the teachers. Also, the pictures
create the same effect.

Teacher M-"1t is helpful because picture can easily aid
in story, like getting attention.”

Teacher R-“It is because a picture is a sort of aside for
the lesson. It is your motivation so that they can easily
catch up.”

Teacher V-"It is because they are still attach to the things
that has pictures. It is like they were attracted. Their
focustend to last if pictures are there and they can seeit
when its related to the story.”

Teacher A-“Because a video is more on interactive,
colorful,catchy specialy for the children. It is like their
interest were arose.”

Motivation as scaffolding of videos and pictures were
behavioral observations of the teachers among the
learners whenever pictures and videos are used. The
learners become motivated in the lesson. Motivated
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means the learners become interested, their attention is
drawn, and they want to finish the learning situations.
Consequently, motivation may have scaffolded
language comprehension. These findings were
supported by the following studies.

Learners with poor comprehension also tend to lose their
motivation to read (Mol & Bus, 2011). However,
motivation has an impact on the ability to comprehend a
text (Toste et al., 2020). Study of Abdulrahaman (2020)
on the use of pictures and its effects to learners are
enhancement of interests and interaction. Also, pictures
are source of motivation for the learners making the
classroom active and vibrant (Hussain & Khan, 2022).
Similarly, videos served as motivation in learning
language (Ningsih & Ardi, 2020) and is favored by
learners as fun and interesting to usein the class (Jassim
& Dzakiria, 2018).

CONCLUSION
The reviewed literatures state that teaching second

language to children should be coded to appedl in the
different senses, the use of pictures, drawings, videos
and gestures to scaffold comprehension of unknown
second language are undeniably following that concept.
However, based on the discussions made existence of
prior knowledge of thelearnersisafactor for the picture,
drawing, video, trandlation and gesture to scaffold
comprehension. Also, context either written or speech
provides the definition of the comprehensible inputs and
through that they can scaffold for comprehension.
Moreover, the simultaneous use of verba and visual
channels during the delivery of the lessons were
observed among the learners. Given that they
comprehended the unknown English language with the
use of the comprehensible inputs, this statement and
preceding statements support the Multimedia Learning
Theory (Mayer, 2019) and the valuable contribution of
prior knowledge in learning situations. These suggest
that teachers should use learners’ prior knowledge
during the use of comprehensible inputs so that
scaffolding for comprehension can be effective.
Comprehensible inputs scaffold comprehension of L2
learners through visualization, clarification, interaction
and motivation. Picture as a visua is read through the
lens of experience therefore can be interpret
subjectively. For some picture, context and other
comprehensible inputs are needed to be use along with
it for the learners to have comprehension. Iconic
gestures for second language if used in the classroom
should be supported with other comprehensible inputs
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aside from the context. Thisis empirical observations of
the teachers since according to them knowledge on the
content in L1 of the unfamiliar second language should
be present among the learners for the gesture to scaffold
comprehension. This could mean that gesture alone for
unfamiliar second language even with context may not
be comprehensible if L1 content of the second language
is not known to the learners. The motivation of pictures
and videos implies that teachers should be using them
more often so that learning will increase among the
learners. Due to the limited use of comprehensible
inputs, teachers should consider the use of multiple
comprehensible inputs both in grammar lesson and
reading lesson. Additionally, teachers should facilitate
reading of story both giving importance on the narration
and picture clues among learners who have poor
comprehension.
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