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Abstract— The adoption of home-based learning activities has affected both the learners and the parents. These parents
are expected to play a more active role as learning facilitators essential in their child’s education. Such precept propelled
the conduct of this study which ventured to identify the facilitating skills of the parents in the home-based learning
activities, the level of their facilitating skills, how these facilitating skills affect the learners’ academic performance, and
the challenges encountered in the home-based learning activities. The mixed method of research was employed
particularly the explanatory sequential design in treating the data provided by the __ parent respondents of Buhatan
Integrated National School, Sorsogon City. It was revealed that parents possessed skills in communication, establishing
rapport, patience and empathy, and content knowledge in facilitating the conduct of home-based learning activities for
their children. Parents’ facilitating skills were at the practitioner level. These parents’ facilitating skills have a positive
impact on learners’ performance in the home-based learning activities. On the other hand, the challenges encountered by
parents along with their facilitating skills include the passivity of some learners towards the learning modality and the
absence of capacity building among parents on how to engage learners in home-based learning activities. A home-school
partnership program was proposed geared towards the improvement of the facilitating skills of parents in home-based
learning activities.
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I.INTRODUCTION
One of the basic roles of a parent is to educate his/her

child taking into account the Family Code of the
Philippines. According to Article 220, Chapter 3 (Effect
of Parental Authority upon the Persons of the Children)
of the Family Code of the Philippines, the parents and
those exercising parental authority shall have with the
respect to their unemancipated children towards the
following rights and duties: (1) To keep them in their
company, to support, educate and instruct them by right
precept and good example, and to provide for their
upbringing in keeping with their means;(2) To givethem
love and affection, advice and counsel, companionship
and understanding; (3) To provide them with moral and
spiritual guidance, inculcate in them honesty, integrity,
self-discipline, self-reliance, industry and thrift,
stimulate their interest in civic affairs, and inspire in
them compliance with the duties of citizenship.

school because life's important lessons can also be
learned at home.

Therefore, they should be responsible and interested in
their children's education. Parents can be involved in
their child's learning.and. provide feedback in-a variety
of ways. Parental involvement in education benefits
students; thus, alowing schools to provide important
infformation  about  their  children's academic
performance. This also shows how much parents care
about their children's education. Parents involvement in
their children's education begins at home. Since the
outbreak of coronavirus disease 2019 (COVID 19),
people have been affected in one way or another. The
nationwide quarantine has greatly affected the lives of
people of al waks of life and ages. Current global
health issues are changing education in all affected
countries. School closures have changed the daily lives
of students, their families and teacherslike never before.

Parents create a supportive environment for their
children to learn. Parents should encourage their
children to study and do homework at a specific time
each day and alow them to watch television or play
games for at least an hour each school night. Parents
shouldn't expect their children to learn everything at
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Many teachers, families, and students are not ready for
current changes that involve parents more in
collaborating and helping their children learn. Distance
education at all levels and types. Although different
terms are used in the field, for the purpose of this study,
the terms distance learning and distance learning are
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used together with online, virtual, learning and e-
learning.

In the Philippines, various forms of distance education
are planned and implemented throughout the country.
Distance education refers to the educational processin
which teachers and students receive distance education
during the teaching period. There are three types of this
model: modular distance learning (MDL), online
distance learning (ODL), and TV/radio teaching. Thisis
an Alternative Education Model (ADM) designed to
provide quality education to students in a home
environment with the support of parents, guardians or
trained teachers. It allows families to provide education
according to personal beliefs, feelings and values, and to
make education plans according to the family'stime and
situation. However, many problems continuein practice,
especialy the supervision of authorized teachers and
compliance with the curriculum. This is similar to
parental support.

In traditional schools, parent involvement is critical to
student success. Parental support has been proven to
have a positive impact on student success in a virtual
learning environment. However, when children
participate in online learning, parents are forced to take
on new and unfamiliar responsihilities while taking on
more and more responsibility for their children's
education (Liu et al., 2010). Therefore, it is often
difficult for parents to understand the role they should
play in their child's distance learning. Since parentstake
on the role of educationa facilitator, they must
understand how to provide education for any type of
distance learning, such asin the Philippines where many
prefer modular education. Additionally, study ability
should also be improved.

Modular distance learning is a method of education is
now used in al public schools, and learning through
print and digital models has become the most
comprehensive way to learn. This also includes students
in rural areas who do not have access to the internet for
online learning. If possible, teachers should visit schools
that need treatment or assistance. The teacher will send
a copy to the student, parent, or guardian. Since
education is no longer in schools, parents work with
teachers. Parents play an important role in the family.
Their main role in modular education isto connect and
guide children.
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Child careis not an easy task. There are no hard and fast
parenting rules or one-size-fits-all advice. They are
individuals with unique and different needs, but what
worksfor one child may not work for another. Of course,
in order to be a good person and be successful in the
future, there must be material and spiritual needs. As
parents, they play an important role in their children's
development. Parents have an important responsibility
to support their child's physical and/or health: providing
their child with a safe environment and meeting their
needs. In addition, parents should use respectful
language when establishing relationships with their
children, respect their children's feelings and their own
feelings, provide good and appropriate discipline that is
reasonable, balanced, predictable and in which the child
can participate; education. Finally, people should take
the timeto get to know their children, spend quality time
with them, treat them well, ask questions, talk to them.

II.OBJECTIVES
This study determined the facilitating skills of the

parents in the home-based learning activities of Buhatan
Integrated National School, East District, Sorsogon
City, specificaly, this study answered the following
sub-problems:

Specificaly, it identified the different facilitating skills
of parents in the home-based learning activities. The
levels of facilitating skills of parents. The facilitating
skills of parents affect the performance of the students
inthe home-based learning activities. The challengesare
encountered by parents and studentsin the home-based
learning activities, and parent-school partnership
program may be proposed to enhance parents’ skills in
facilitating home-based learning activities.

[Il. METHODOLOGY
This study used quantitative method of research. This

was also descriptive since it determined the facilitating
skills of parents in the home-based learning activities.
The researcher employed the descriptive-evaluative
method to describe the level of facilitating skills of
parents in the home-based learning activities. The study
also employed adescriptive-correl ation type of research.
This research design was intended to determine the
correlation between the facilitating skills of parents and
students’ performance in the home-based learning
activities.

The respondents of the study were parents of the Grade
10 students of Buhatan Integrated National School.
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They were selected using the Slovin Formula. Parents
were asked to answer the survey questionnaire and
checklist.

Survey and informa/ forma interviews were the
primary methods of data gathering in this study. To
determine the coaching skills of parents in facilitating
study from home and their level of proficiency, the
researcher used survey instrument accomplished by
parents. The researcher aso conducted informal
interviews to the respondents.

Frequency count was used to determine the facilitating
skills of parents in the home-based learning activities.
To measure the level of facilitating skills of parentsin
the home-based learning activities, the researcher
utilized the Likert Scale.

V. RESULTSAND DISCUSSION
The discussions of data were analyzed, and interpreted

in this part. The discussion of data was arranged based
on the specific questions this study seeksto answer. The
data were treated objectively. Tables are given to come
up with accurate interpretation of the collected data.

1. Facilitating Skills of Parentsin the Home-Based
Learning Activities

Based on the result of the survey conducted, parents
observe the following, in communicating with their
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children in conducting the home-based learning
modality:, effectively paraphrasing or restating his
guestions, comments, and observations in an effort to
make sure that he understands , employing voice
projection and body gestures to emphasize certain
contents, allowing sufficient discussion to arrive at the
expected generalization of concept formulation and
initiating conversation to kindle learners’ attention in
modul e learning engagement.

Paraphrasing statements, questions, and commentsto fit
with the learners' level of comprehension is the first
indicator for communication as facilitating skill
employed in the conduct of homebased learning
activities. An Therole of parents asalearning facilitator
in the conduct of home-based learning activities is
indispensable. These parents become the frontline of
learning delivery with their home as the learning space.
This scenario was once noticed in the education
landscape during the COVID-19 pandemic. Modular
distance learning becomes a curriculum delivery mode
and gradually an option when intervening factors block
the conduct of the traditional physical class engagement.

Teachersare considered the partners of learning delivery
and home-based learning facilitators every time the
remote way of learning is adopted. With this, the
teachers have to possess facilitating skills necessary for
the academic endeavor of the learners.

Table 1.1 Communication as a Facilitating Skill Employed in the Conduct of Home-Based Learning Activities

Indicators Frequency | Ranks
Paraphrasing statements, questions, and commentsto fit with the learners' level of 59 1
compr ehension

Explaining to lear ners the module contents without the aid of instructional aids 46 2
Employing voice projection and body gesturesto emphasize certain contents 43 3
Allowing sufficient discussion to arrive at the expected generalization of concept 28 4
formulation

Initiating conversation to kindle learners’ attention in module learning engagement 14 5

Table 1.1 shows the list of indicators reflecting
communication as a facilitating skill employed by the
parent respondents when they adopted home-based
learning activities. Revealed by the data that
paraphrasing statements, questions, and comments
appropriate for the learners’ level of comprehension
have been performed by the 59 respondents and rank 1.
Implied by thisfinding is the strong desire of the parents
to reword the texts of the modules and the learning
activity sheets just to ensure understanding on the part
of the learners.
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Although the learning activity sheets have clear
instructions, the parents must still devote great amount
of timefor them to understand the content and be ableto
teach it to their children. These parents took time and
exerted effort in doing the process of paraphrasing.
Hirvela and Du (2013) identify paraphrasing as a
principal means by which students can demonstrate their
understanding of texts by capturing the original ideas of
the author using their own words. Paraphrasing is an
active learning strategy which helps students to place
information into long-term memory as they move from
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an understanding level to an active comprehension level.
It isan active learning strategy that helps learners recall
what is memorized for along period of time.

Paraphrasing statements, questions, and commentsto fit
with the learners' level of comprehension is the first
indicator, rank first, for communication as facilitating
skill employed in the conduct of home-based learning
activities. Good readers are capable of not only
understanding the content of the text but also using and
applying the content learned in readl-life situations.
Readers who score well in comprehension tests can
reread, locate information in the text, retell what they
have read, summarise the text, visualise aspects of the
text, paraphrase parts of the text, clarify meaning, make
inferences from the text, make connections with the
information from the text to what they already know and
therefore add to the sum of their knowledge.
Paraphrasing involves putting the text into the reader’s
own words. Paraphrasing is expressing same thoughts
using one’s own words. The reader must carefully read
the text, think about the text and then transfer the
author’s message into the reader’s own words. Fifty-
nine (59) parents are capable of paraphrasing
statements, questions, and comments to fit with the
learners’ level of comprehension.

Explaining to learners the module contents without the
aid of instructional aids is the second indicator, rank
second, for communication as facilitating skill
employed in the conduct of homebased learning
activities. An explanation is a statement or set of
statements that elucidates the motives, grounds, setting,
or ideologies that reinforce a specific phenomenon. The
word comes from the Latin term explicatus, which
means to give reasoning for. Explanations instigate
deeper understanding of countless phenomena. In
simple words, explanations clarifies what things are and
why and how they work or occur.

Forty-six (46) parents are capable of explaining to
learners the module contents without the aid of
instructional aids. It means that they identify their
assumptions, use critical and logical thinking, and
consider alternative explana- tions. In this way, parents
actively develop their understanding of the lesson by
combining content knowledge with reasoning and
thinking skills and share their understanding to the
learners.
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Employing voice projection and body gestures to
emphasize certain contents is the third indicator, rank
third, for communication as facilitating skill employed
in the conduct of homebased learning activities. Voice
projectionis the act of adjusting voice and various
prosodic features of speech to deliver the message
effectively. It is actively used as a technique to catch
attention and to hook everyone in the venue. Inside the
classroom, teachers employ it to hold students’
attention. Performers employ effective voice projection
to be heard well in big places. Impactful singers have
voices that can project longer distances. Both heredity
and environment are factors that affect voice projection.
It means practicing voice projection regularly develops
and makes it more effective and powerful. When
somebody sings, his vocal cords are exercised because
of air pressure. The higher the volume is, the higher the
air pressure used is and the quicker the opening of the
vocal cordsis.

The survey revealed that forty-three (43) parents are
capable of employing voice projection and body
gestures to emphasize certain contents. It means that
they know how to adjust the tone, volume, and tempo of
their voice. Moreover, they know how to identify the
right stress, intonation and juncture of the voice.

Projecting voiceis different from shouting. Proper vocal
placement helps them stay calm as they let their voice
goto whereit must go. Voice projection and itsintensity
depends upon the medium:.

Allowing sufficient discussion to arrive at the expected
generalization of concept formulation is the fourth
indicator, rank fourth, for communication as facilitating
skill employed in the conduct of homebased learning
activities. Discussion is vita to learning in al fields
because it assists students in not only receiving
information but al so processing it. I nitiating adiscussion
isnot lecturing. So, it requires different skills. The main
purpose for having a discussion is to let learners think
deeply about a certain topic. Here, parents must act as
facilitators. They lead and facilitate the discussion rather
than presenting information. If they want to hold a
discussion, they need to decide what how the learners
will benefit from the discussion or what they knowledge
they will acquire in the end. Discussion can be done in
several ways such as small groups, debate, writing and
sharing experiences. Generalization is important after
the discussion. Being familiar with the topic discussed
is a great contributory factor to the success of the
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discussion. Setting the objectives and keeping them in
mind helps parents maintain smooth flow of the
discussion.

According to the survey, only few parents, 28, are
capable of allowing sufficient discussion to arrive at the
expected generalization of concept formulation. They
help learners discuss concepts correctly. For example,
they givetheir students an open-ended problem to solve,
a task to complete, a judgment to reach, a decision to
make, or a list to create—something that begs for
closure. Many discussion activities can be used in the
classroom and at home.

Initiating conversation to kindle learners’ attention in
module learning engagement is the fifth indicator, rank
fifth, for communication as facilitating skill employed
in the conduct of homebased learning activities.
Effective communication is a essential feature of social
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skills development. It allows people to connect with
each other, share their thoughts and feelings, and create
meaningful relationships. Initiating conversation is one
of its key components. Initiating conversation helps
develop socia skills in many ways. First, it provides
people with avenues for active listening and speaking
which enhance communication skills. It teaches people
how to understand verbal and non-verbal cues and what
actions to take during conversation. Second, initiating
conversation builds socia ties and links. It creates a
setting for people to meet each other, expand their social
network and build a sense of belonging.

A few parents, 14, are capable of initiating conversation
to kindle learners’ attention in module learning
engagement. It meansthat they what strategiesto take to
start a conversation. By taking the initiative to start a
conversation, individuals can enhance their social
connections and relationships.

Table 1.2 Establishing Rapport as a Facilitating Skill Employed in the Conduct of Home-Based Learning Activities

Indicators Frequency | Ranks
Encour aging learnersto participate by allowing them to discuss 56 1
Involving lear nersin establishing and maintaining the designated learning space at home | 51 2
Under standing the body gestures overtly manifested by thelearners 49 3
Rewarding learnersfor their accomplishmentsthrough praises and incentives 46 45
Accomplishing home-based teaching and learning in a collabor ative way 46 45

Table 2 shows how parents establish rapport as a
facilitating skill in the home-based activities. The result
shows that the most observed indicator for establishing
rapport is encouraging learners to participate by
allowing them to discuss. Others are involving learners
in establishing and maintaining the designated learning
space at home, understanding the body gestures overtly
manifested by the learners, rewarding learners for their
accomplishments through praises and incentives and
accomplishing home-based teaching and learning in a
collaborative way.

Establishing  rapport  with  children, parental
involvement, in general, takes place primarily within the
home Garcia (2018). Since the school, teachers, and
parents all play an important part in a child's overall
development, the results demonstrate that the parental
involvement of parents in facilitating modular
instructionsis necessary for the academic journey of the
students.

The survey implied that mgjority of parents need to
undergo trainings helping them to learn how to
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encourage learners to participate by alowing them to
discuss. Encouraging learners to participate by alowing
them to discuss also helps individua s develop empathy.
By actively listening and engaging in a discussion,
individuals gain insight into others’ perspectives. This
fosters empathy and promotes deeper understanding of
various points of view. Moreover, encouraging learners
to participate by alowing them to discuss improves
problem-solving, critical thinking and conflict
resolution skills. By getting involved in open and fruitful
discussion, individuals can resolve issues, express their
thoughts, and gain knowledge. This promotes more
meaningful interactions and win-win solutions.
Encouraging learners to participate by alowing them to
discussplaysavital rolein social skillsdevelopment and
effective communication. By taking the first step in
starting a dialogue, individuals can enhance their
communication skills, build socia connections, and
develop empathy and problem-solving abilities. It is
important to practice and nurture effective
communication skills.
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Encouraging |learners to participate by allowing them to
discuss is the first indicator, rank first, for establishing
rapport as facilitating skill employed in the conduct of
homebased learning activities. Parents who read to their
children, assist them with their homework, and provide
tutoring using resources provided by teacherstend to do
better in school than children whose parents do not assist
them. If the learners are provided with meaningful
exploration and are effectively encouraged to
participate, they find it easy to understand and master
the knowledge, craft, or skills. The more engaging the
activity is, the better the learning is. It is the asset of
majority of the parents with whom the survey was
conducted. Based on the survey conducted, fifty-six (56)
of the parents are capable of encouraging learners to
participate by allowing them to discuss.

Involving learners in establishing and maintaining the
designated learning space at home is the second
indicator, rank second, for establishing rapport as
facilitating skill employed in the conduct of homebased
learning activities. Considering the following
interrelated el ements when designing and implementing
learning activities may help increase student
engagement behaviorally, emotionally, and cognitively,
thereby positively affecting student learning and
achievement. When students form close and caring
relationships with their teachers, they are fulfilling their
developmental need for a connection with others and a
sense of belonging in society (Scales, 1991). Teacher-
student relationships can be facilitated by caring about
students' social and emotional needs, displaying positive
attitudes and enthusiasm, increasing one-on-one time
with students, treating students fairly and avoiding
deception or promise-breaking.

These strategies are somehow adopted by fifty-one (51)
parents who claimed that they are capable of involving
learners in establishing and maintaining the designated
learning space at home. Effective communication is an
important element of forging strong links with the
learners and making a positive learning environment.
While verbal communication isvital, the impact of non-
verbal cues in communication are amost taken for
granted.

Understanding the body gestures overtly manifested by
the learners is the third indicator, rank third, for
establishing rapport as facilitating skill employed in the
conduct of homebased learning  activities.
Understanding body gestures can significantly improve
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skills in establishing rapport with the students and
support their social-emotional development. Body
language refers to the non-verbal cues used to deliver
message, such as facial expressions, behaviors, posture,
and eye contact. Body language plays an important role
in interactions, as they frequently express emotions,
thoughts, and motives more precisely than words alone.
Recognizing and understanding the basics of body
language leads to deeper understanding of our students’
thoughts and emotions. Being familiar with these
common gestures can help parents better understand
their children’s thoughts and feelings. By recognizing
common signs of discomfort, confusion, or engagement,
we can address students’ needs effectively. This is an
advantage on the part of forty-nine (49) parents who are
capable of understanding the body gestures overtly
manifested by the learners.

Rewarding learners for their accomplishments through
praises and incentives is the fourth indicator, rank
fourth, for establishing rapport as facilitating skill
employed in the conduct of homebased learning
activities. Motivating your students to learn and to
cooperate is often difficult. Many teachers focus on
classroom management to the extent of compromising
the quality of teaching. To stimulate participation and to
promote good attitude towards learning, teachers
give rewards to students. Based on the survey, forty-six
(46) parents are capable of rewarding learners for their
accomplishments through praises and incentives.

Accomplishing home-based teaching and learning in
collaborative way is the fifth indicator, rank fifth, for
establishing rapport as facilitating skill employed in the
conduct of homebased learning activities. Cooperative
learning is an educational approach that promotes
interaction among students and shared responsibility for
academic achievement (Stein, R. & Hurd, S., 2000). It
draws on the concept of teaching as learning and
provides models for peer teaching. Promotes learning
diversity by using different methods (some students
write, some students discuss, some students review,
some students listen and connect, some students act to
gather findings from different peers, etc.). Forty-six
(46) parents are capable of accomplishing home-based
teaching and learning in collaborative way. As they
develop collaborative approaches, they do not simply
put studentsin groups with vague directionsto discuss a
topic. Instead, they focusthe discussions with aquestion
or topical conflict. They whatever is necessary to come
up with satisfying collaborative outputs.
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Table 1.3 Patience and Empathy as a Facilitating Skill Employed in the Conduct of Home-Based Learning Activities

Indicators

Frequency | Rank

Practicing mindfulness of learners’ behavior

Expressing active interest in what learnersare saying

Drawing opinionsfrom thelearners

Embracing therole of acounselor or a coach while engaging with modular instructions 41
Bringing out ideas from the lear ner s necessary for discussion 40

Based on Table 1.3, mgjority of parents demonstrate
patience and empathy, asway of facilitating home-based
or modular distance learning. Particularly, they practice
mindfulness of learners’ behavior (61), express active
interest in what learners are saying (53), draw opinions
from the learners (47), embrace the role of a counselor
or a coach while engaging with modular instructions
initiating the conversation (41) and bring out ideas from
the learners necessary for discussion.

Practicing mindfulness of learners’ behavior is the first
indicator, rank 1, for patience and empathy as a
facilitating skill employed in the conduct of home-based
learning activities. Practicing paying attention to a
student's behavior is a sign. of patience and
understanding and can improve skills' used in
homeschooling. Mindfulness is nothing new. It is
generally believed that this is an ancient practice.
Mindfulnessis a practice that requires one to focus on a
goa in the present moment and without judgment.
Considering the consequences of socia-emotional
learning, mindfulness practice can promote self-
awareness and sef-regulation. For  example,
mindfulness can improve stress management, health,
emotional well-being, and academic performance.
Mindfulness can aso increase awareness, improve
emotional intelligence, improve behavior, reduce stress,
and improve relationships. This can be used for parents
who support education. This can also be used for parents
who facilitate learners’ home-based studies.

This also applies to parents who act as learning
facilitators. Based on the survey, sixty-one (61) parents
are capable of practicing mindfulness of learners’
behavior. This meansthat they are ableto deal with their
children’s behavioral issues effectively. Carolyn
Gregoire (2014) reports that mindfulness practice
“increases the awareness of parents and children and
reduces parental stress,” with good pleasure being the
second indicator of patience and perseverance.

Expressing active interest in what learners are saying is
the second indicator, rank second, for patience and
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61 1
53 2
47 3
4
5

empathy as facilitating skill employed in the conduct of
homebased learning activities. Expressing active
interest inwhat learnersare sayingislistening. Listening
is a form of communication in which a person shows
genuineinterest in others by being sensitive and sincere.
As a teacher, active listening can help create an
environment where students can think clearly about
what they are saying and feeling. Therefore, effective
listening can be a powerful tool to help improve care for
all students, encourage student participation, and
support teaching and learning. (Rogers, Lyons, and
Toush, 2014).

Based on the survey, fifty-three (53) parents are capable
of expressing active interest in what learners are saying.
Thisimplies that several parents can paraphrase student
comments and can reflect back feelings and content
cluesto help demonstrate an awareness of any emotions
associated with their comments. Moreover, they can
show how student comments have value by
remembering and reiterating the main issues and points
made by the student and can use the activity to help
students practice reflecting on the others main intent
rather ‘than analyzing, judging or “leading the
conversation. (Garber, 2008).

Drawing opinions from the learners is the third
indicator, rank third, for patience and empathy as
facilitating skill employed in the conduct of homebased
learning activities. Asking for opinions is important in
communication becauseit shows that you value the
input and perspective of others. It can aso help to
generate new ideas and solutions, as well as foster a
sense of collaboration and inclusivity. Furthermore,
asking for advice can lead to better decision-making.
When we seek advice, we're not only considering our
own thoughts and opinions, but also the thoughts and
opinions of others.

Listening to students is a lesson in patience and
understanding that can be used in home learning. Asking
for feedback is important in communication because it
shows that you value the other person's thoughts and
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feelings. It can also help generate new ideas and
solutions and foster a sense of collaboration and
integration. Additionally, asking for feedback can lead
to better decision-making. When looking for ideas, we
consider not only our own ideas and thoughts, but also
the ideas and thoughts of others. 47 parents who
participated in this survey were able to hear the students
thoughts.

Forty-seven (47) parents who responded to the survey
are capable of drawing opinions from the learners. The
core of the counseling process is the relationship
established between the counselor and the client. The
counselor takes the initiative to establish a climate
conducive to develop mutual respect, trust, free and
open communication and understandingin general of
what the counseling process involves.

Embracing the role of a counselor or a coach while
engaging with modular instructions is the fourth
indicator, rank fourth, for patience and empathy as
facilitating skill employed in the conduct of homebased
learning activities. The basis of counseling is the
relationship between the counselor and the client. The
counselor strives to create a positive environment to
foster mutual respect, trust, free and open
communication, and understanding of what is involved
in the counseling process. It is patience and
understanding that will help improve learning skills at
home. The counselor's behavior and speech are two
important factors in developing a good relationship:
Communication involves listening, understanding and
feeling the client. The quality of the counselor-client
relationship determines the effectiveness of counseling.
The key to establishing a good advisor-client
relationship is interest and respect, agreement and
sincerity. Moreover, to meet these conditions,
counselors must be open: they must be able to
understand their clients, empathize with them, and value
them. These characteristics were presented by
approximately 41 parents who confirmed that they were

Volume 05, | ssue 07, 2024 | Open Access | | SSN: 2582-6832

able to accept the role of counselor or teacher while
receiving modular education. As advisors, they help
students build relationships and keep them out of the
loop. In this case, the consultant assumes the role of the
teacher.

These qualities are presumably shown by 41 parents
who claimed that they are capable of embracing therole
of a counselor or a coach while engaging with modular
instructions. As counselors, they help the students make
effective interpersonal relationships and free him from
unrealistic aspirations. In this the counselor plays the
part of ateacher.

Bringing out ideas from the learners necessary for
discussion teach their children isthefifth indicator, rank
fifth, for patience and empathy as facilitating skill
employed in the conduct of homebased learning
activities.

This explains how forty (40) parents who are capabl e of
bringing out ideas from the learners necessary for
discussion teach their children during home-based
learning activities. It is similar to brainstorming which
is an external thinking process that requires students to
come up with ideas or concepts that may seem crazy or
baffling at first.

Parents attitude towards learning has a significant
impact on students goal setting, problem-solving
ability, belief in learning, and internal“and externa
motivation. These results show that ‘Haller and Novita
(2021) found that parents were interested in continuing
home education during the pandemic period; With the
help of their parents, they can continue learning at home
even if they encounter problems. Positive attitude will
make parents less concerned about their children's
academic performance. Unmotivated distance learners
can benefit from parent-student collaboration.

Table 1.4 Content Knowledge as a Facilitating Skill Employed in the Conduct of Home-Based Learning Activities

Indicators Frequency | Rank
Providing feedback on learners’ acquired knowledge, skills, and attitudes 44 1
Sustaining neutrality on content issues by responding objectively to learners’ points of 35 35
view

Employing varied questionsto elicit learned conceptsfrom the learners 25 4
Becoming familiar with the contents of the modules before engaging learnersin 35 35
Performing the task of being a concept facilitator rather than acting as a knowledge 40 2
presenter

All rights are reserved by UIJRT.COM.
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Based on Table 1.4, majority of the parents know what
to teach or the content of the lessons. It is manifested in
how they facilitate home-based learning activities,
particularly, in providing feedback on learners’ acquired
knowledge, skills, and attitudes, sustaining neutrality on
content issues by responding objectively to learners’
points of view, employing varied questions to elicit
learned concepts from the learners, becoming familiar
with the contents of the modules before engaging
learnersin and performing the task of being a concept
facilitator rather than acting as a knowledge presenter.
Parents can share information and explain specific
topics and provide additional feedback if students are
not participating in the lesson. One of the benefits of
distance learning at home is that parents become more
involved in their children's education. The connection to
be established between parents and children during the
research is an important ideafor parentsto participate in
their children's education from now on.

Providing feedback on learners’ acquired knowledge,
skills, and attitudes is the first indicator, rank first, for
content knowledge as facilitating skill employed in the
conduct of homebased learning activities. Feedback is
any response regarding a student’s performance or
behavior. It can be verbal, written or gestural. The
purpose of feedback in the assessment and learning
process is to improve a student’s performance - not put
a damper on it. It is important that the process of
providing feedback is positive for students or at least
negative from an educational perspective. Feedback
means explaining to students what they did right and
what they did wrong, focusing on what the student did
right. Students learn best when it is explained to them
what isand is not correct in their work. 44 parents were
able to make recommendations regarding the
knowledge, skills and attitudes acquired by their
students.

Based on the result of the survey, forty-four (44) parents
are capable of providing feedback on learners’ acquired
knowledge, skills, and attitudes. It implies that 44
parents take into consideration each individual when
giving student feedback. They know that some students
need to be nudged to achieve at a higher level and other
needs to be handled gently so as not to discourage
learning and damage self-esteem.

Sustaining neutrality on content issues by responding

objectively to learners’ points of view is the second
indicator, rank second, for content knowledge as

All rights are reserved by UIJRT.COM.
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facilitating skill employed in the conduct of homebased
learning activities. The terms “impartial” and “neutral”
appear frequently in discussions of the appropriate
conduct of mediators and in the standards of practice of
various mediation organizations. It is argued that
negative behavior helps mediators build trust,
confidence and respect. It is generally accepted that if a
mediator cannot maintain impartiality, standards of
ethics and conduct require him or her to abandon the
case. This word expresses the role the mediator should
play and how he should behave.

Being mediator is the role that thirty-five (35) parents
play when there are issues to deal with. They are the
parents who are capable of sustaining neutrality on
content issues by responding objectively to learners’
points of view. This means that they understand that
neutrality asimpartiality, holds that the mediator should
be free of bias and should set aside his or her opinions,
feelings, and agendas. Based on this study, thirty-five
(35) parents are capable of sustaining neutrality on
content issues by responding objectively to learners’
points of view.

Employing varied questions to elicit learned concepts
from the learners is the third indicator, rank third, for
content knowledge as facilitating skill employed in the
conduct of homebased learning activities. One issue that
teachers face when using questions is that they do not
use them to assess and stretch students within a
classroom. One:of the problems teachers face when
using tests is that they do not use them to assess and
expand the students in their classrooms. Since the
guestions are not very hot (higher thinking), they often
do not attract students attention. Bloom's (1956)
classification of skillsis a useful tool when considering
our problems.

Ask some students a series of questions. Since
guestioning is an important classroom skill in lifeand in
every teacher, it is important to use HOT in the
classroom. Questions should be part of the performance
evaluation content, but they are often used to check
accuracy and are not used effectively as a tool for
teachers to understand each student's experience and
understand the content.

Higher-level skills such as critical thinking and
problem-solving support the types of adaptive and
critical thinking needed in the 21st century. Twenty-five
(25) parents used various questions to show the content
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their studentslearned. They realize that asking questions
can serve many purposes. When used well, it can engage
students in the learning process and give students the
chance to ask questions.

Based on the result of the survey, twenty-five (25)
parents are capable of employing varied questions to
elicit learned conceptsfromthe learners. They recognize
the fact that questioning can serve many purposes; when
used effectively, it engages students in thelearning
process and provides opportunities for students to ask
guestions themsel ves.

Becoming familiar with the contents of the modules
before engaging learners in is the fourth indicator, rank
fourth, for content knowledge as facilitating skill
employed in the conduct of homebased learning
activities. To teach today's standards to all students,
teachers need to understand content in an accessible and
flexible way to help students devel op a mastery plan that
connects one idea to another and eliminates
misunderstandings.

Shulman (1986) introduced the term pedagogical
content knowledge and added new strength to the
literature on teachers' knowledge of their own content
and the importance of this knowledge for teaching
success.

In Shulman's theoretical framework, teachers need to
know two types of knowledge: (@) content, also known
as "deep" knowledge of itself; (b) knowledge of
curriculum development. Knowledge content includes
what Bruner (as cited in Shulman, 1992) calls
“knowledge structures” — the theories, principles, and
concepts of adiscipline. Of particular importance is the
content and content of the course, the knowledge
involved in teaching and learning, including the most
important ways of representing and communicating
content and how students learn best.
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Based on the survey, thirty-five (35) parents are capable
of becoming familiar with the contents of the modules
before engaging learnersin. Thishelpsalot in achieving
the purpose of teaching their children in modular
instruction and in home-based learning activities.
Especially important is content knowledge that deals
with the teaching process, including the most useful
forms of representing and communicating content and
how students best learn the specific concepts and topics
of asubject.

Performing the task of being a concept facilitator rather
than acting as a knowledge presenter is the fifth
indicator, rank fifth, for content knowledge as
facilitating skill employed in the conduct of homebased
learning activities. Facilitation is the act of engaging
participants in creating, discovering, and applying
learning insights. In contrast to presentations, which is
typically characterized by an expert on the stage
delivering content to an audience, Presentation skillsare
different again. Meanwhile, presentation isan activity in
which someone shows, describes, or explains something
to a group of people. By its nature, presentations are
mono-directional. The presenter stands and presents
information to the audience or learners.

Forty (40) parents are capable of performing the task of
being a concept facilitator rather than acting as a
knowledge presenter. They understand that facilitator
model is based on collaboration. It is a group of peers
who have come together whom- themselves have the
content.

They need a structure to think through the information
they havein away that will result in something new and
different. The facilitator provides the tools, fabric, flow,
cam, presence and energy to guide the group. This
implies that they do not dictate what answer to write.
They help students come up with the right answers.

2. Level of Facilitating Skills of Parentsin Conducting Home-Based Learning Activities

Table 2.0 Level of Facilitating Skills of Parentsin Conducting Home-Based Learning Activities

Domains Weighted Mean Description
Communication 2.67 Practitioner
Establishing rapport 2.73 Practitioner
Patience and Empathy 2.68 Practitioner
Content Knowledge 2.74 Practitioner
Average 271 Practitioner

All rights are reserved by UIJRT.COM.
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Table 1 shows the summary of parent's competencies
and levels of facilitating skills of parentsin conducting
modular  distance/home-based learning activities.
Communication gets a total weighted mean of 2.67,
which denotes a verbal equivalent of Practitioner.
Establishing Rapport obtains 2.73 mean or Practitioner.
Patience and Empathy has 2.68 mean or Practitioner
while Content Knowledge has 2.74, Practitioner. The
grand mean or average is 2.72, interpreted as
Practitioner. Practitioner means parents are capable of
facilitating modular distance/lhome-based learning
however, till, thereis a need for improvement.

Communication can be defined as communication,
while communication can be defined as the
communication of words with a common understanding
of the environment in which communication takes place
(Saunders and Mills, 1999). In teaching, teachers
communication skills are very important in providing
learning to their students Communication includes
listening and speaking as well asreading and writing. To
teach effectively, teachers must have expertise in al of
these areas.

A teacher who communicates well always makes it
easier to be understood (Freddie Silver). Effective
communication skillsare essential for teachersto deliver
classroom learning, manage classrooms, and interact
with students. Teachers should teach students to think
differently.

Good communication skills can reduce negative
emotions when teaching. To learn, students need to
listen to the teacher who speaks. Lost (2000)
recommends teachers to communicate clearly and
understandably. Communication is a dynamic process
that requires thought and courage to confront other
people and express them effectively. The
communication process is successful when we provide
cler and understandable information. Good
communication needs to be transmitted and received in
many situations and circumstances.

Parents of the students of Buhatan Integrated National
School have 2.67 level of communication skills. It
means that they are facilitators who are able to establish
effective communication. If the teacher has good
communication skills then he can easily convey his/her
message or deliver the lecture in an understandable
manner (Maes, Weldy & Icenogle, 1997).

All rights are reserved by UIJRT.COM.
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Kyriacou (1997) wrote that “good rapport between the
teacher and pupils involves their having a harmonious
understanding of each other asindividuals and is based
on mutual respect and esteem”. He further illustrates that
there are three qualities in the teacher’s interaction with
pupilsthat can help to develop good rapport: a) teacher’s
genuine care for each pupils’ progress; b) teacher’s
respect for pupils as learners; and c) teacher’s respect for
pupils asindividuals. There are benefits obtained based
on agood rapport between teacher-students relationship
as stated by the past researchers.

Parents of the students of Buhatan Integrated National
School have 2.73 level of skillsin establishing rapport.
This meansthat parents are practitionersin the strategies
and skills of building rapport with their children. They
often practice using non-verba gestures, act as a
playmate, show full concern, understand pupils’
background as well as showing patience and care were
used to build up good rapport with pupils.

Psychologist Carl Rogers in Freedom to Learn (1969,
157-158) was the first to conceptualize teacher
empathy, saying that, “a high degree of empathy in a
relationship is possibly the most potent factor in
bringing about change and learning.”

Although there is little research on teacher empathy in
higher education, multiple definitions of empathy have
been generated by researchers from various disciplines.
Interpersonal empathy is defined as the processes
whereby one person can come to know the internal state
of another and can be motivated to respond with
sensitive care. Although interpersonal empathy is an
important component of teacher empathy, it is argued
that focusing solely onindividual issuesisinsufficient.

Teacher empathy is not empathy experienced by people
who happen to be teachers; it is an integral part of the
role of teaching. More specifically, teacher empathy is
the degree to which instructors work to deeply
understand students’ personal and social situations, feel
caring and concern in response to students’ positive and
negetive  emotions, and communicate  their
understanding and caring to students through their
behavior. Rather than being a characteristic instructors
do or do not have, teacher empathy exists along a
continuum. Not only do some instructors show more
empathy than others, but instructors find it easier to
empathize with some students and at some times than
others. This definition of teacher empathy involves
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cognitive, affective, and behaviora components.
Cognitively, teacher empathy involves taking students’
perspectives and understanding their personal and social
situations.

Parents of the students who facilitated home-based
learning activities have 2.68 level of patience and
empathy. This means that parents are practitioners in
leading the students who are suffering and struggling.
Because of their empathy, they take the time to get to
know their students and help students reach their true
potential. They encourage and support students so that
students can reach heights they did not know they could
reach.

Content knowledge refers to the body of knowledge —
facts, theories, principles, ideas, vocabulary— which
teachers must master to be effective. The liaison
between content and pedagogical

knowledge determines  teachers’  decisions about
materials, instructional approaches, assessment of
students’ learning and feedback, among others (Cooper
and Alvarado, 2006; Bold et al., 2017).

Pedagogical content knowledge is ‘a conceptual map of
how to teach a subject; knowledge of instructional
strategies and representations; knowledge of students’
understanding and potential misunderstandings; and
knowledge of curriculumand curricular materials’
(Villegas-Reimers, 2003: 39). Content
knowledge and pedagogical content knowledge are
complemented by teachers’ general  pedagoqical
knowledge, as well as skills, attitudes, and beliefs.

Parents of the students who facilitated home-based
learning activities have 2.74 level of content knowledge.
This means that parents are practitioners who are able to
give the knowledge and information that students are
expected to learn in given subjectsor content areas, such
as English, Mathematics, Science, Araling Panlipunan,
MAPEH, TLE, Filipino and Edukasyon sa
Pagpapakatao. Content knowledge generally refers to
the facts, concepts, theories, and principles that are
taught and learned in specific academic courses, rather
than to related skills—such as reading, writing, or
researching—that students also learn in school.

Based on the result of the survey, the level of

competence/facilitating skills of parents indicates that
parents are able to teach their children using a modular

All rights are reserved by UIJRT.COM.
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method; yet, there are problems that they may meet
during the process of teaching and learning.

The connection between the parent and the child in the
learning process is an important idea in the engagement
of parentsin their children's distant learning at thistime.
Relevant to the study results, Guan and Benavides
(2021) cited that subject matter knowledge of the parent
isaconsiderable aspect pertainsto the efforts of both the
parent and the student, wherein the parents ensure that
the student is learning. The student is doing the parent's
job easier by following instructions. He added that
parents’ confidence in facilitating the teaching-learning
process affirmed that they could do it with their children.
Meanwhile, others mentioned that sometimes they are
not confident in delivering instruction to their children.

[1l. How the Facilitating Skills of Parents Affect the
Performance of the Students in Home-Based Learning
Activities

During the COVID-19 epidemic, family as the
educationa environment and parents as facilitators of
education have become the subjects of education.
Distance education has become an option for teaching
and delivering courses. Modular distance education is
very popular and clearly accepted by school
participants. Their role as facilitators of education,
especialy for parents, isnow critically important.

Reaffirming the Parental Role asa Learning
Facilitator

After understanding the situation at school, most parents
are open to using distance learning as a strategy to
enable their children to receive more education. Discuss
why they think modular distance education can replace
the physical classroom; Here are some parents' answers.

“May kasabihan tayo na ang mga magulang ang
pangunahing guro ng ating mga anak, kaya hindi na
siguro kalabisan kung maging learning facilitator tayo
ng module”. (Parents are considered asthe first teachers
of their children, taking the role as alearning facilitator
isjust proper on my part.) Participant 56 stated that.

“Bilang saro na ina, na high school graduate, mapagal
magtukdo sa balay kay masakit na an mga leksyon sa
high school pero responsabilidad ko na madanunan ko
an bata ko namakaaram kaya pipiriton ko na matukduan
siya.” (As a mother, completed only the high school
course, | found difficulty in assisting my child in his
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lesson at home but | will try because | have a
responsibility in educating my chid.” Participant 43
stated that.

The Need for Home-School Partnership

Parental involvement in education is beneficia for
students; therefore, it enables schools to provide useful
advice on what is right and wrong for their children's
education. This also shows how much importance
parents attach to their children's education. Involving
parents in their children's education starts at home. In
practice, schools and families should work together for
the education of children. This connection is natural and
easy to maintain. Parent-to-parent relationships are
abundant and there are many opportunitiesto discussthe
child's development. Teachers and parents are
concerned about the need to meet high standards at
home and school so that children can make connections
between the two. Therefore, Hapsari et al. (2020) stated
that teachers, students and parents all need to adapt to
the new education model of schools. Research also
recommends that parents be involved in their children's
home education and use good practices during COVID-
19.

“Nakakadi ako pag may miting para maaraman ko man
an kondisyon san batit ko nan para mabuligan ko siya
para makapasa” (I come to school whenever there is
meeting to know how my child is doing in school and to
be able help him/her get promoted.) Participant 30
remarked that. This is a common statement that is said
by parents when they are asked why it is important to
attend the meetings and to get involved in children’s
schooling. This is aso one of the responses received
during the survey conducted with the parents. This
supports the claim that parental involvement and
facilitating skills of parents have to beimproved through
home-school partnership because of its impact on
students’ academic performance.

Capacitating Parents to be Learning Facilitators

In traditional schools, parent involvement is an
important factor in student success. According to a study
by Manlangit et a. (2020) Parents or guardians are
teachers. They act as home teachers and additional
teachers who support and guide students in responding
to the modular lessons assigned to them during the
modular study period. Similarly, the results confirm
Garcia's (2018) finding that parental involvement occurs
at home.

All rights are reserved by UIJRT.COM.
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“Kaipuhan i-train an mga magurang sa pagturo san
mapapagal na subject.” (Parents must be trained to teach
difficult contents.) Participant 29 mentioned that. Many
parents responded this way to the question related to the
significance of conducting training with them and
impact of their facilitating skills on students’ academic
performance.

Parents’ Facilitating Skills in Home-Based Learning
Activities as a Factor of Learners’ Performance
Distance education refersto alearning process in which
teachers and students learn from a remote location
during the instructional period. Research for this study
found that 60 out of 69 parents said their support skills
helped them with their child's learning style at home.

As Participant 10 said, “Paano makaturo kung lain aram
ang ituturo?” (How will we teach if we do not know the
lesson/content?” This implies that parents recognize the
fact that content knowledge, facilitating skills, in
general, have great impact on students’ academic
performance. In addition, Participant 4 stated that,
“Kaipuhan na ang magurang ang una na maturuan.”
(Parent must be the first one to be taught.)

The results show that parents have sufficient knowledge
to support modular teaching so that students do not
experience difficulties when dealing with learning
modules. These prove that Alano (2020) believes that it
is important for parents to understand the meaning of
supportive teaching models for parents; their students
self-esteem,  and - their .confidence in -having clear
direction in instruction. Support can be increased by
encouraging children to have confidence in themselves
and their abilities. If parents have the knowledge to help
teach, this will improve students' self-confidence and
ultimately lead to self-esteem. Partnering with parents
provides schools with a significant opportunity to
improve the school's existing curriculum by involving
parents in the learning process. Increased parental
involvement has been proven to increase student
achievement, increase parent and teacher satisfaction,
and improve school climate.

4. Challenges Encountered by Parents Along with
Their Facilitating Skills

The 2019 coronavirus (COVID 19) pandemic has
created major problems for parents and students. This
global health problem has caused changes in the
education system, creating some important problems
and affecting the success of education.
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Based on the result of the interviews and surveysfor this
study, the leading challenges that parents of Grade 10
learners of Buhatan Integrated National School
encountered and hampered effective tutorials during
modular distance learning were: learners’ misbehaviors/
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lack of focus, parents’ lack of knowledge of the content
of the lessons, parents’ temper, lack of instructional
time/household chores and learners’ lack of
knowledge/capabilities towards tutorials or home
studies.

Table 3.0 Challenges Encountered by Parents Along with Their Facilitating Skills in Conducting Home-Based Learning

Activities

Challenges Freguency | Rank
Some learners’ manifest passivity towards modular scheme 43 1
Lack of focusamong lear ners (due to distractionsin the surrounding) 37 2
Limited knowledge of parentson lesson contents 36 3
Lack of knowledge among parents on how to deliver modular instruction 32 4
Absence of continuous capacitating activity for parentson how to facilitate modular 30 5
instruction

Passivity of some parentstowards modular instruction 20 6

Table 3.0 specifically reveals that the following are the
challenges encountered by parents along with their
facilitating skills in conducting home-based learning
activities: passivity towards modular scheme (43), lack
of focus among learners due to distractions in the
surrounding (37), limited knowledge of parents on
lesson contents (36), lack of knowledge among parents
on how to deliver modular instruction/home-based
learning activities (32), absence of  continuous
capacitating activity for parents on how to facilitate
modular instruction/home-based |earning activities (30),
absence of continuous capacitating activity for parents
on how to facilitate modular instruction/nome-based
learning activities and passivity of some parentstowards
modular instruction/home-based |earning activities (20).

According to Usher and Koher (2013), if students are
not motivated, it is difficult, if not impossible, to
improve their learning no matter how good the teacher,
classroom, or school is. Additionally, unmotivated
students may hinder other students' learning. Regarding
the development of students' attitudes, the results are
consistent with Booth's (2011) finding that good self-
esteem is important in academic success and is a solid
foundation for education. Students' self-esteem comes
from the support of parents and school and the
motivation to participate in activities.

Table 3.0 shows that internal factors affecting students’
academic performance such as students’ passivity
towards modular scheme according to 43 parents and
lack of focus among learners due to distractions in the
surrounding according to 37 are the greatest challenges
encountered by parents along with their facilitating

All rights are reserved by UIJRT.COM.

skills in conducting modular distance learning/home-
based learning activities.

Content knowledge (CK) is the teacher's understanding
of what students will learn. It includes ideas, thoughts,
feelings, ways.of ~working, ethical evidence and
knowledge, as well as the practices and processes that
lead to the development of this knowledge (Shulman,
1987). According to 36 parents, lack of understanding of
curriculum content is a problem between parents and
students regarding homework.

Content knowledge and pedagogical content knowledge
are supported by teachers' knowledge, skills, thoughts
and beliefs. Learning how to do thisis one of the biggest
challenges to address when homeschooling, according
to 32 parents.

Parents are working with teachers to decide against
learning in closed schools. As stated by the Department
of Education (DepEd) regarding distance education,
parents have many responsbilities regarding the
education of their children at home. Therefore, they have
a great responsibility. education. Many factors make
parental involvement difficult during this stressful time
(Soriano et al., 2017). Lack of understanding of English
language, speech and communication, and poverty
prevent parents from helping their children improve
their skills, causing parents to use different teaching
methods (Budao, 2021).

However, 20 parents stated that some parents' negative
attitudes towards model teaching were al so difficult.


https://uijrt.com/

DUIIRT

United I nternational Journal for Research & Technology

E ISSN: 2582-6832

V. CONCLUSIONSAND RECOMMENDATIONS
Based on the preceding findings, the researcher

concludes that parents possess skillsin communication,
establishing rapport, patience and empathy, and content
knowledge in facilitating the conduct of home-based
learning activities of their children. Parents’ facilitating
skills are at the practitioner level. The parents’
facilitating skills have a positive impact on learners’
performance in the home-based learning activities. The
challenges encountered by parents along with their
facilitating skills include the passivity of some learners
towards the learning modality and the absence of
capacity building among parents on how to engage
learners in home-based learning activities. A home-
school partnership program is needed to improve the
facilitating skills of parents in the home-based learning
activities.

Finadly, the researcher offers the following
recommendations based on the findings and conclusions
made: (1) Parents as learning facilitators in home-based
learning activities be made aware of various facilitating
skills essential in the delivery of learning modality
through partnering with teachers. (2) The facilitating
skills of parents and the ability to hold home-based
learning activities be determined through a set of
monitoring tools to quantify and qualify their
competencies. (3) Monitoring of the impact of home-
based learning activities on the academic performance
of the students be regularly done both by the parents and
the teachers. (4) Both the parents and the learners be
informed of the instances when to adopt the home-based
learning scheme and how this modality be conducted.
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