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Abstract— This research concentrates on the verification if there was a link between the pedagogical knowledge and
mathematical skills to students’ achievement in the new normal. This ex-post research looked into the relationship and
predictive degree of teachers’ pedagogical knowledge and mathematical skills to students’ mathematical achievement.
Teachers’ pedagogical knowledge were found to be high in the study, whereas teachers’ mathematical skills was found
to be very high and the level of students' achievement in mathematics was also found as high. Both Teachers’ pedagogical
knowledge and mathematical skills does not have a significant impact to students’ achievement in mathematics. The
findings showed the importance of environmental context and appropriateness of online platforms in various strategies in
improving student’s mathematical achievement. The findings suggest that virtual platforms should be suitable to the
instructional strategies and capabilities of teachers and the students. Environmental context also is very vital in this new
normal setting of learning, especially in the provinces where internet connection is not stable in most of the places.
Keywords— MAED-Teaching Mathematics, pedagogical knowledge, mathematical skills, math performance,
Philippines.
I. INTRODUCTION
The low performance of students in mathematics is one
of the serious problems in the academic sector in today’s
generation. The mathematics curriculum in the
Philippines has been revised several times throughout
the years. Despite the many changes to the curriculum,
the goals of mathematics education remain more or less
the same. Even though in its goal in providing
opportunities in the development of skills in every
learner, there are still struggles and challenges as to
instilling it to them. According to the Programme for
International Student Assessment, Filipino students
earned an average of 353 points in Mathematical
Literacy, much less than the OECD average of 489
points, and just one in every five Filipino students
(19.7%) reached at least the minimal competency level
(Level 2) in the same field. Furthermore, the Trends in
International Mathematics and Science Study showed
that the Philippines received just 297 points in
mathematics and 249 points in science, which is "much
lower" than the scores earned by any other participating
nation. Additionally, the nation scored the lowest on
both exams out of 58 participating countries. [38][46]
In addition, the level of students’ achievement in
mathematics is very important and should be
immediately treated, because this result of the
mathematical literacy of the Philippines might have a
greater impact to the national progress. Maintaining the
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world's inventive edge requires, among other things, the
development of a highly skilled workforce of scientists
and engineers. To accomplish this goal, a system of
education must create students with superior math and
science abilities. An urgent need to improve educational
quality has been shown by PISA 2018 findings. This
compelled the execution of a modified professional
development program for teachers and school
administrators. [23][38]
The impact of the pedagogical knowledge of teachers to
student’s achievement in mathematics plays a
significant role. It has been shown that students are more
motivated and engaged when they are able to participate
in cooperative learning activities. Cooperative learning
practices are woven into many aspects of teachers' math
standards. Teachers believe that student progress
depends on a wide range of teaching strategies. It's not
always best to choose one method over another; instead,
consider the learning styles of your students and the
subject matter you'll be covering. Moreover, High
student-score improvements in math were achieved by
using instructional approaches established on research
and national standards, such as strengthening students'
conceptual knowledge, giving greater covering of fewer
mathematical ideas, and drawing links between math
and other subjects. A better understanding of which
standards and practices are related with higher student
accomplishment may help school administrators pick
resources and professional development activities, as
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well as identify specific improvement areas for
instructors with poor student achievement. [1][13]
Furthermore, high teacher effectiveness or mathematical
skills has a direct impact on student achievement in
mathematics. Numerous studies have shown a link
between instructors' mathematical abilities and
improved student performance. A low sense of selfefficacy may result in an unwillingness to undertake an
activity again following a setback. Moreover, how the
teachers view their performance affect how they deliver
information to their students which is crucial in
enhancing and developing students’ performance. In this
case, teachers should have high self-efficacy beliefs and
little mathematics anxiety, as they are responsible for the
early education of students. [7]
Thus, the researcher observed that although there are
already studies conducted about the impacts of the
pedagogical knowledge of teachers and their
mathematical skills to the performance of the students,
the researcher wants to conduct the study due to this new
normal setting of learning which brings new challenges
to teachers especially in instruction in the local
environment. Most of the published studies either
involved the pedagogical skills of teachers or teacher’s
mathematical skills as its independent variable. The
focus of this study is to address and determine which
domain in the teacher’s pedagogical knowledge and
mathematical skills predicts student’s achievement in
mathematics. Further study in the student’s achievement
in mathematics in this new way of learning could
include the strength and weaknesses and the training
needs of the teachers in adapting to this new way of
learning. Math education and learning in the new normal
are very difficult and complex. Uncertainties, concerns,
and fears will abound. Misconceptions and animosity
against the topic or instructor may develop. Therefore,
the urgency to conduct the study is needed to help both
learners and teachers enhance the curriculum in this new
way of learning.
The main objective of this study is to determine which
domain in teachers’ pedagogical knowledge and
mathematical skills significantly predicts achievement
of BSEd – Mathematics students in Davao De Oro State
College. Additionally, the study will seek to address the
following objectives:
1. To assess the level of pedagogical knowledge of the
mathematics teachers in Davao De Oro State
College in terms of:
1.1 Cooperative Learning
1.2 Communication and study skills
1.3 Technology-aided instruction
1.4 Problem-based learning
All rights are reserved by UIJRT.COM.

2.

3.

4.

5.

1.5 Direct instruction
To assess the level of teachers’ mathematical skills
in teaching mathematics in Davao De Oro State
College in terms of:
2.1 Efficacy for Pedagogy in Mathematics (EPM)
2.2 Efficacy for Teaching Mathematics Content
(ETCM)
To describe the level of students’ achievement of
BSEd – Mathematics majors in Davao De Oro State
College.
To determine the significant relationship between:
4.1 Teachers’ pedagogical knowledge and
students’ achievement; and
4.2 Teachers’ mathematical skills and students’
achievement among BSEd – Math majors in
Davao De Oro State College.
To determine which domains of pedagogical
knowledge and mathematical skills of mathematics
teachers significantly predict the level of
achievement of BSED-Mathematics students in
Davao De Oro State College.
II. METHODOLOGY

This research study will use a multiple linear regression
quantitative research design to investigate the
relationships between the predictor variables of
Teachers’ Pedagogical Knowledge which will be
measured by the TIPS that is designed by Haas [22],
Teachers’ Mathematical Skills which will be measured
by the SETMI that is designed by McGee [32] and the
criterion variable of students’ achievement as measured
by the mathematics grades of students in state colleges
of Davao De Oro.
The quantitative technique was adopted for this study
because it was necessary to measure numeric factors in
order to determine if teachers' pedagogical knowledge
and mathematical skills are predictive of student
mathematical achievement in this new normal
environment. Correlational design was adopted because
it enabled the examination of relationships between
variables without manipulating them and the evaluation
of predictor variables' predictive value on a criterion
variable. A correlative approach was justified in this
study because the objective was to ascertain the complex
relationship between variables and to ascertain the
existence of a relationship between the predictor
variables (teachers' pedagogical knowledge and
teachers' mathematical skills) and the criterion variable
(mathematics achievement). Additionally, a correlative
technique allowed for the identification of the predictor
variable's relationship to the criteria variable, as well as
its effect on the criterion variable.
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The sampling technique that was used in the study is
stratified random sampling since Davao De Oro State
College has four campuses and proportional
representations will be done on each group in the
population. There was a total of 462 populations who
were considered as respondents and were students who
are enrolled in Bachelor of Secondary Education major
in Mathematics. The number of samples per campus
were identified through the use of Slovin’s Formula.
The respondents are composed of Bachelor of
Secondary Major in Mathematics students for the
evaluation of their teachers’ pedagogical knowledge and
mathematical skills and the measurement of learners’
achievement will be measured through the average
grades in mathematics of BSED – Mathematics
students. The participants that will be involved in the
conduct of the study will be the Bachelor of Secondary
Education Major in Mathematics Students in Davao De
Oro State College. On the other side, individuals who
are not included in the study's conduct will be those who
do not major in mathematics. Other schools in the
province of Davao De Oro are not included in the
identification of samples in this study because Davao De
Oro State College is the only state college in the
province. Moreover, participants are allowed to
discontinue his or her participation in the study if he or
she feels uncomfortable or to what reason/s (not
required to provide reason) he/she may have in
withdrawing from the study.
III. RESULTS AND ANALYSIS
Descriptive Analysis on Teachers’ Pedagogical
Knowledge, Teachers’ Mathematical Skills, and
Students’ Achievement
The teachers’ pedagogical knowledge with a mean of
4.17 labeled as high and a 0.59 standard deviation, were
presented in Table 1. The high score is likely due to
respondents' strong ratings for all indicators in terms of
cooperative learning, communication and study skills,
technology-aided learning, problem-based learning and
direct instruction. The overall mean score referred to
was the result of the following computations of the mean
scores from greatest to lowest indications: 4.25 and 0.60
or very high for communication and study skills; 4.24
and 0.70 or very high for technology-aided learning;
4.16 and 0.66 or high for problem-based learning; 4.10
and 0.65 or high for cooperative learning; and, 4.09 and
0.71 or high for direct instruction.
It was found out that the level of teachers’ pedagogical
knowledge of the campuses of Davao De Oro State
College was high. This is because of the high rating
assumed by the respondents in terms of cooperative
All rights are reserved by UIJRT.COM.

learning, communication and study skills, technology
aided learning, problem-based learning, and direct
instruction, which means that the level of teachers’
pedagogical knowledge in new normal setting was much
observed. It means that the teachers encouraging
students to inquire when they encounter challenges or
misconceptions, allow students use calculators for
computations, draw mathematical concepts from “reallife” situations, allow students to engage in cooperative
problem solving, and ensure that the majority of the
problems review previously covered material when
assigning practice work.
Table 1. Level of Teachers’ Pedagogical Knowledge
Descriptive
Indicator
Mean
SD
Equivalent
Cooperative
4.10
0.65
High
Learning
Communication
4.25
0.60
Very High
and Study Skills
Technology4.24
0.70
Very High
Aided Learning
Problem-Based
4.16
0.66
High
Learning
Direct
4.09
0.71
High
Instruction
Overall
4.17
0.59
High
The teachers’ mathematical skills with a mean of 4.22
labeled as very high and 0.64 standard deviation, were
presented in Table 2. The high score is likely due to
respondents' strong ratings for all indicators in terms of
efficacy for pedagogy in mathematics, and efficacy for
teaching mathematics content. The overall mean score
referred to was the result of the following computations
of the mean scores from greatest to lowest indications:
4.22 and 0.68 or very high for efficacy for pedagogy in
mathematics; 4.22 and 0.64 or very high for efficacy for
teaching mathematics content.
It was found out that the level of teachers’ mathematical
skills in Davao De Oro State College campuses was very
high. This is because of the high rating assumed by the
respondents in terms of the efficacy for pedagogy in
mathematics and efficacy for teaching mathematics
content, which means that the level of teachers’
mathematical skills was very much observed. It means
that the teachers are very well in helping students give
value in learning mathematics and well enough in
teaching students to explain the goals of the teaching of
mathematics.
Table 2. Level of Teachers’ Mathematical Skills
Descriptive
Indicator
Mean
SD
Equivalent
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Efficacy for
Pedagogy in
Mathematics
Efficacy for
Teaching
Mathematics
Content
Overall

4.22

0.68

Very High

4.22

0.64

Very High

4.22

0.64

Very High

The students’ achievement is defined as the average
grade of the students in mathematics subject. The grades
mentioned was the performance of the students for a
semester. The mean score or the average grade, the
standard deviation and the description for the dependent
variable were presented in Table 3. The high mean score
for the level of students’ achievement can be attributed
to the high performance of students to the subject.
Table 3. Level of Students’ Achievement
Descriptive
Indicator
Range Mean SD
Equivalent
Average
Grade in
Mathematics

85.00
to
96.00

89.91

2.78

High

The table above reveal that the level of students’
achievement specifically in mathematics was described
as high. It also tells that the overall mean was 89.91
which is the result of the average grade of students in
mathematics and it means that the students’ performance
in mathematics was above average. The table also
included the standard deviation which 2.78 that
indicates high dispersion of data. It means that there is a
great difference between the highest and the lowest
grade of students in mathematics in relation to the mean
score.
Correlation Analysis on Teachers’ Pedagogical
Knowledge and Students’ Achievement
Table 4 shows the relationship between the indicators
for the independent variable, teachers’ pedagogical
knowledge which are the cooperative learning,
communication and study skills, technology aided
learning, problem-based learning, and direct
instruction to the students’ achievement in mathematics.

The first indicator has a 0.055* r-value and a 0.426 pvalue which tells that there is no significant relationship
and a coefficient of determination of 0.003, which
shows a negligible correlation. The second indicator has
a 0.051* r-value and a 0.458 p-value which tells that
there is no significant relationship and a coefficient of
determination of 0.0026, which shows a negligible
correlation. The third indicator has a 0.029 * r-value and
a 0.671 p-value which tells that there is no significant
relationship and a coefficient of determination of
0.0008, which shows a negligible correlation. The fourth
indicator has a 0.063* r-value and a 0.358 p-value which
tells that there is no significant relationship and a
coefficient of determination of 0.0040, which shows a
negligible correlation. For the last indicator, it has a 0.025* r-value and a 0.713 p-value which tells that there
is no significant relationship and a coefficient of
determination of 0.0006, which shows a negligible
correlation.
Correlation Analysis on Teachers’ Mathematical
Skills and Students’ Achievement
Table 5 shows the relationship between the indicators
for the independent variable, teachers’ mathematical
skills which are the efficacy for pedagogy in
mathematics and efficacy for teaching mathematics
content. The first indicator has a 0.073* r-value and a
0.284 p-value which tells that there is no significant
relationship and a coefficient of determination of
0.0053, which shows a negligible correlation. The
second indicator has a 0.032* r-value and a 0.643 p-value
which tells that there is no significant relationship and a
coefficient of determination of 0.0010, which shows a
negligible correlation.
Correlation Analysis on the Relationship between
Teachers’ Pedagogical Skills and Teachers’
Mathematical Skills to Students’ Achievement
Table 6 shows that the hypothesis that there is no
significant relationship between teachers’ pedagogical
knowledge and teachers’ mathematical skills to
students’ achievement in mathematics is not rejected.
This result tells that there is no need to proceed for the
identification of significant predictors, since there is no
significant relationship existed between the variables.

Table 4. Significance on the Relationship between Teachers’ Pedagogical Knowledge and Students’ Achievement
Independent Variable (Indicator)
Dependent
r-value
r-square
p-value
Decision
Variable
Students’
0.055*
0.0030
0.426
Ho is not rejected
Cooperative Learning
Achievement
0.051*
0.0026
0.458
Ho is not rejected
Communication and Study Skills
*
0.029
0.0008
0.671
Ho is not rejected
Technology Aided Learning
0.063*
0.0040
0.358
Ho is not rejected
Problem-Based Learning
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Direct Instruction
*Significant at 0.05 level of significance

-0.025*

0.0006

0.713

Ho is not rejected

Table 5. Significance on the Relationship between Teachers’ Mathematical Skills and Students’ Achievement
Independent Variable (Indicator)
Dependent
r-value
r-square
p-value
Decision
Variable
Students’
0.073*
0.0053
0.284
Ho is not
Efficacy for Pedagogy in
Achievement
rejected
Mathematics
0.032*
0.0010
0.643
Ho is not
Efficacy for Teaching
rejected
Mathematics Content
*Significant at 0.05 level of significance
Table 6. Significance on the Relationship between Teachers’ Pedagogical Skills and Teachers’ Mathematical Skills to
Students’ Achievement
Independent Variable
Dependent Variable
r-value
r-square
p-value
Decision
*
Students’
0.038
0.0014
0.584
Ho is not
Teachers’ Pedagogical Skills
Achievement
rejected
*
0.055
0.0030
0.423
Ho is not
Teachers’ Mathematical
rejected
Skills
Regression Analysis on Teachers’ Pedagogical
Knowledge and Teachers’ Mathematical Skills as
Predictors of Students’ Achievement in Mathematics
The results of this study showed that there are no
significant relationships between the variables, which
are the teachers’ pedagogical knowledge and teachers’
mathematical skills to students’ achievement. This leads
the researcher to do not proceed to regression analysis
since there are no significant relationship among the
variables. This is aligned to the assumptions in
regression analysis that before we proceed in regression
analysis, we should consider the five assumptions,
namely; linear relationship, multivariate normality, no
or little multicollinearity, no auto-correlation, and
homoscedasticity.
IV. CONCLUSION
Returning to the research aims' outcomes, the researcher
concluded that the level of teachers’ pedagogical
knowledge in new normal was high. While the level of
teachers’ mathematical skills in new normal was very
high. The level of students’ achievement in mathematics
was high as well the same with the pedagogical
knowledge of teachers. For the significant relationship
between variables, it was found out that the level of
teachers’ pedagogical knowledge has an insignificant
relationship to the level of students’ achievement in
mathematics.
Also, the researcher found out that the level of teachers’
mathematical skills has an insignificant relationship to
students’ achievement in mathematics as well.
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Additionally, virtual instruction as a mode of instruction
is a relatively recent concept. Having said that,
instructors might push themselves to investigate
successful techniques for promoting and managing
small group work. Students need possibilities for social
contact through online technologies in order to continue
exploring and discussing mathematics in the same way
they did during face-to-face training. Although virtual
mathematics training may seem to be different from
face-to-face instruction, the results and students'
mathematical comprehension should be same.
Following a thorough examination of the study's
findings and conclusion, the researcher made various
recommendations regarding how students might
enhance their performance in mathematics.
First, to raise the level of teachers’ pedagogical
knowledge in this online learning to very high, teachers
should be engaged to different professional
development that talks about the proper utilization of
different instructional practices. Teachers should also
consider learning developments that is all about
exploring and understanding different virtual platforms
in learning, specifically on its appropriateness to
different instructional strategies. Moreover, in this new
normal setting or new way of learning teachers should
consider to ensure that the majority of the problems,
review previously covered material when assigning
practice work. Since this is because direct instruction got
the lowest mean score among other indicators. In
addition, school heads should also provide proper
assessment to the instructional materials and online
platforms that will be used during instruction.
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Second, to maintain the level teachers’ mathematical
skills in this online learning which is very high, teachers
should engage also their selves to advance concept in
mathematics so that they can understand better each
principle that will be encountered and also always
update their selves to new trends in dealing with students
to be more efficient in terms of pedagogy in
mathematics. Precisely, to help students give value in
learning mathematics. School administrators also can
provide activities that allows the teachers to exercise
their mathematical skills, like letting the teachers
conduct webinars about teachers’ mathematical skills
specifically in efficacy for pedagogy in mathematics and
efficacy for teaching mathematics content.
Third, to raise the level of students’ achievement in
mathematics in this online learning to very high,
teachers should have an information to the different
backgrounds of the students not just their previous
academic performance. But also, their current economic
status which is not limited to the identification if they
can access the internet or not. Moreover, teachers should
also know what specific environment these students
have. With this, teachers can properly decide to what
specific strategies he/she may apply in order improve
the student’s performance in dealing mathematics. The
institution should provide also budgetary allocation or
look for means in order to have a more reliable internet
connection not just for the teachers but also for the
students, because no matter how high the pedagogical
knowledge and mathematical skills of the teachers if
students doesn’t have enough learning resources
especially in the context of Davao De Oro State College,
learning will still be difficult for the students. The very
dispersed average grades of students maybe because
some of them are not provided or cannot have enough
learning references to understand better the topics.
Lastly, the researcher recommended to provide
orientations or webinars to the students in terms of
utilizing different virtual platforms or tools that are
relevant in understanding mathematics in this new way
of learning. Furthermore, the researcher recommended
to look for other factors that significantly impacts and
predicts the achievement of students in mathematics.
Also, the researcher appreciates other researches that
talks about the reason of insignificance between the
variables, specifically knowing the perceptions of
students to this new way of learning in different context.
REFERENCES
[1]

Akturk, A.O. & Saka Ozturk, H. (2019). Teachers’
TPACK levels and students’ self-efficacy as
predictors of students’ academic achievement.

All rights are reserved by UIJRT.COM.

[2]

[3]

[4]

[5]

[6]

[7]

[8]

[9]

International Journal of Research in Education and
Science
(IJRES),
5(1),
283-294.
https://bit.ly/3h5J5ds
Al-Zoubi, S. & Al-Adawi. F. (2019). Effects of
instructional activities based on Multiple
Intelligences Theory on academic achievement of
Omani students with dyscalculia. Journal for the
Education of Gifted Young Scientists, 7(1), 1-25.
https://bit.ly/3h9X8P7
Aydogan, A., Erbas, A.K., Alacaci, C., Cakiroglu,
E. & Cetinkaya, B. (2017). Evolution of
mathematics teachers’ pedagogical knowledge
when they are teaching through modeling.
International Journal of Education in Mathematics,
Science and Technology (IJEMST), 5(4), 317-332.
https://dx.doi.org/10.18404/ijemst.296552
Azimigaroosi, S., Zhiean, F., & Farahmand, H.
(2015). On the comparison of the effectiveness of
direct instruction method and multimedia
instruction on students suffering from special
learning disorder along with defects in dictation.
International Letters of Social and Humanistic
Sciences, 62, 8-15. https://bit.ly/3BNDkKP
Bhandari, P. (2022), Variability | Calculating
Range, IQR, Variance, Standard Deviation, Scribbr,
1 (2), https://bit.ly/3Ie9Hoi
Billingsley, G.M., Thomas, C.N. & Webber, J.A.
(2018). Effects of Student Choice of Instructional
Method on the Learning Outcomes of Students with
Comorbid Learning and Emotional/Behavioral
Disabilities. Learning Disability Quarterly. 00(0).
1-14. https://bit.ly/3p9dfAV
Brown et al., A. B., Westenskow, A., and MoyerPackenham, P. S. (2011). Elementary preservice
teachers: Can they experience mathematics
teaching anxiety without having mathematics
anxiety? Issues in the Undergraduate Mathematics
Preparation for School Teachers, 5, 1–14.
https://bit.ly/3hexqsA
Buchori, A., Setyosari, P., Dasna, I.W., Ulfa, S.,
Degeng, I.W.S, & Sa’dijah, C. (2017).
Effectiveness of Direct Instruction Learning
Strategy Assisted by Mobile Augmented Reality
and Achievement Motivation on Students
Cognitive Learning Results. Asian Social Science.
13 (9). 137-144. https://bit.ly/3M5G9Me
Cenberci & Yavuz (2018). The Correlation
Between the Creative Thinking Tendency of
Mathematics Teacher Candidates and Their
Attitudes Towards Instructional Technologies and
Material Design Lesson, World Journal of
Education.
8
(3),
https://doi.org/10.5430/wje.v8n3p95

40

UIJRT | United International Journal for Research & Technology | Volume 03, Issue 06, 2022 | ISSN: 2582-6832
[10]

[11]

[12]

[13]

[14]

[15]

[16]

[17]

[18]

[19]

[20]

[21]

[22]

Chonghui, L. (2020) The Star, “Conducive
environment a must for learning”, retrieved on
February 15, 2022 https://bit.ly/35lwfFn
Crowley, B. (2015), "The Effects of Problem-Based
Learning on Mathematics Achievement of
Elementary Students Across Time" Masters Theses
& Specialist Projects.1446. https://bit.ly/3HdxROC
Davis, A. (2018). Evidence-based approaches to
education:
Direct
instruction,
anyone?.
Management in Education. SAGE journals. 32(3).
1-4. https://bit.ly/3IgNhTF
Day (2016). Teacher Self-Efficacy, Instructional
Practices,
and
Student
Achievement
in
Mathematics: A Correlational Study. ProQuest, 59132. https://bit.ly/3oVyB4J
Day, Kristi Lynn, (2016) "Teacher Self-Efficacy,
Instructional Practices, and Student Achievement in
Mathematics: A Correlational Study". Education
Dissertations
and
Projects.
162.
https://bit.ly/35gHj6y
Ernest, P. (1989). The impact of beliefs on the
teaching of mathematics, Mathematics teaching:
The
state
of
the
art,
(249-254).
https://bit.ly/36BrIz9
Eurasia (2016). Elementary Mathematics Teachers'
Perceptions
and
Lived
Experiences
on
Mathematical Communication. Eurasia Journal of
Mathematics, Science & Technology Education,
12(6),
1619-1629.
https://doi.org/10.12973/eurasia.2014.1203a
Firmender, J, Gavin, K, & McCoach, B. (2014).
Journal of Advanced Academics, Examining the
Relationship Between Teachers’ Instructional
Practices and Students’ Mathematics Achievement.
25(3).
https://dx.doi.org/10.1177/1932202X14538032
Gedeborg, S. (2016). Designing social online math
activities. The Mathematics Teacher, 110(4). 272278. https://bit.ly/3H8FbLf
Gillies, R. M. (2016). Cooperative Learning:
Review of Research and Practice. Australian
Journal
of
Teacher
Education,
41(3).
http://dx.doi.org/10.14221/ajte.2016v41n3.3
Gonzalez, T., de la Rubia, M., Hincz, K., Lopez,
M.C., .Subirats, L., Fort, S. et al. (2020). Influence
of COVID-19 confinement in students’
performance in higher education. EdarXiv
PrePrints. https://doi.org/ 10.35542/osf.io/9zuac
Guerriero, S. (2016). Background Report and
Project Objectives, Teachers’ Pedagogical
Knowledge and the Teaching Profession, (4-6).
https://bit.ly/35hZEQu
Haas, M. S. (2002). The influence of teaching
methods on student achievement on Virginia’s end

All rights are reserved by UIJRT.COM.

[23]

[24]

[25]

[26]

[27]

[28]

[29]

[30]

[31]

[32]

of course standards of learning test for algebra I.
Doctoral dissertation, Virginia Polytechnic Institute
and State University. https://bit.ly/3scDTL6
Hanusheck, E. A, Peterson, P. E., & Woessmann, L.
(2010). U. S. math performance in global
perspective: How well does each state do at
producing high-achieving students? Harvard’s
Program on Education Policy and Governance &
Education Next, Taubman Center for State and
Local Government, and Harvard Kennedy School.
https://stanford.io/3sf3ymy
Ho, T., & Krishna, D. (2016). Risk Factors
Associated with First-Year College Dropout. Poster
session presented at Virginia Commonwealth
University Poster Symposium for Undergraduate
Research and Creativity, Richmond, VA.
https://bit.ly/3p9dmfV
Hunt, T & Sari, M (2019) International Journal of
Assessment Tools in Education, An English
Version of the Mathematics Teaching Anxiety
Scale,
6,
(3).
https://dx.doi.org/10.21449/ijate.615640
ION (2021). Collaborative or Cooperative
Learning. Professional eLearning Programs,
University
of
Illinois
Springfield,
1.
https://bit.ly/3Jwj1En
Johnson, D. W., & Johnson, R. T. (1994). Learning
together and alone: Cooperative, competitive, and
individualistic learning. Boston: Allyn & Bacon.
(4). https://bit.ly/3hc6SZ4
Karali, Y. & Aydemir, H. (2018)., The effect of
cooperative learning on the academic achievement
and attitude of students in Mathematics class,
Educational Research and Reviews, 13(21), 12-722,
http://dx.doi.org/10.5897/ERR2018.3636
Lemov, D. (2010) Teach Like a Champion: 49
Techniques that Put Students on the Path to
College.
San
Francisco:
Jossey-Bass.
https://bit.ly/3h5QTvM
Lomibao, L., Luna, C. & Namoco, R. (2016) “The
Influence of Mathematical Communication on
Students’ Mathematics Performance and Anxiety.”
American Journal of Educational Research,4 (5),
378-382. https://doi.org/10.12691/education-4-5-3.
Marzano, R. J., Pickering, D. J., & Pollock, J. E.
(2001). Classroom instruction that works:
Research-based strategies for increasing student
achievement. Alexandria, VA: Mid Continent
Research for Education and Learning &
Association for Supervision and Curriculum
Development. https://bit.ly/3JKyy3C
McGee, J. R. (2012). Developing and validating a
new instrument to measure the self-efficacy of
elementary mathematics teachers. Doctoral

41

UIJRT | United International Journal for Research & Technology | Volume 03, Issue 06, 2022 | ISSN: 2582-6832

[33]

[34]

[35]

[36]

[37]

[38]

[39]

[40]

[41]

[42]

dissertation, University of North Carolina at
Charlotte. https://bit.ly/3LXOmSn
McGee, J., & Wang, C. (2014). Validity-supporting
evidence of the self-efficacy for teaching
mathematics
instrument.
Journal
of
Psychoeducational Assessment,32(5), 390-403.
https://doi.org/10.1177/0734282913516280
Merritt, J. , Lee, M. , Rillero, P. , & Kinach, B. M.
(2017). Problem-Based Learning in K–8
Mathematics and Science Education: A Literature
Review. Interdisciplinary Journal of ProblemBased
Learning,
11(2).
https://doi.org/10.7771/1541-5015.1674
Nyutu, E. N., Cobern, W. W., & Pleasants, B. A. S.
(2019). Student engagement indirect instruction,
undergraduate microbiology laboratories. Journal
of Biological Education, 53(3), 250–264.
https://bit.ly/3HcosHa
Odumosu, M.O & Olisama, O.V (2018)
International Journal of Education and Research,
teachers’ content and pedagogical knowledge on
students’ achievement in algebra, 6 (3),
https://bit.ly/3JImobu
Pardimin, Arcana, N., & Supriadi, D. (2019).
Developing media based on the information and
communications technology to improve the
effectiveness of the direct instruction method in
mathematics learning. Journal for the Education of
Gifted Young Scientists, 7(4), 1311-1323.
https://dx.doi.org/10.17478/jegys.562636
PISA (2018) Programme for International Student
Assessment,
Assessment
and
Analytical
Framework, OECD Publishing, https://doi.
org/10.1787/b25efab8-en.
Ramdani, Y. (2012). “Development of Teaching
Instruments
and
materials
to
Improve
Communication, Reasoning, and Mathematical
Connection Skills in Integral Concepts”. Journal of
Educational
Research.
13(1),
47-48.
https://bit.ly/3JPtefe
Serin (2020). International Journal of Social
Sciences & Educational Studies. The Impact of
Technology-Aided Instruction on Motivation of
Geometry
Learners.
7
(3),
https://doi.org/10.23918/ijsses.v7i3p63
Serin, H., & Oz, Y. (2017). Technology-integrated
mathematics education at the secondary school
level. International Journal of Social Sciences &
Educational
Studies,
3(4),
148-155.
https://bit.ly/35kbDNM
Shim, L. (2020) "The Impact of Direct Instruction
at English Learner Instructional Sites Compared to
Indirect Instruction at English Learner Support
Sites". Dissertations. 43. https://bit.ly/3JPmjD2

All rights are reserved by UIJRT.COM.

[43]

[44]

[45]

[46]

[47]

[48]

[49]

[50]

[51]

[52]

[53]

Suson, R. & Ermac, E. (2020). Computer Aided
Instruction to Teach concepts in Education.
International Journal on Emerging Technologies,
11(3): 47–52. https://bit.ly/3sczS9t
Suson, R. & Ermac, E. (2020). Computer Aided
Instruction to Teach concepts in Education.
International Journal on Emerging Technologies,
11(3): 47–52. https://bit.ly/352G0sa
Swope-Farr, T. (2021), "Examining Virtual
Mathematics Instruction: A Comparative Case
Study of In-Service Elementary Teachers with
Mathematics Anxiety and Mathematics Teaching
Self-Efficacy". Theses and Dissertations. 2736.
https://dc.uwm.edu/etd/2736
TIMSS
(2019). Trends
in International
Mathematics and Science Study. International
Association for the Evaluation of Educational
Achievement (IEA), 60-78. https://bit.ly/3rUT636
Unlu, M., Ertekin,E., & Dilmac, B. (2017).
Predicting relationships between mathematics
anxiety, mathematics teaching anxiety, selfefficacy beliefs towards mathematics and
mathematics teaching. International Journal of
Research in Education and Science, 3(2), 636-645.
https://bit.ly/34VsIhb
Van de Walle, J.A., Karp, K.S. & Bay-Williams
J.M. (2010). Elementary and middle school
mathematics: Teaching developmentally. Boston:
Allyn & Bacon. https://bit.ly/3BJghRm
Winheller, S., Hattie, J. A., & Brown, G. L. (2013).
Factors influencing early adolescents’ mathematics
achievement: High-quality teaching rather than
relationships. Learning Environments Research,
16(1), 49-69. https://bit.ly/3JPkx4Q
Woolfolk, A. E., Rosoff, B., & Hoy, W. K. (1990).
Teachers’ sense of efficacy and their beliefs about
managing students. Teaching and Teacher
Education,
6(2),
137-148.
https://doi.org/10.1016/0742-051X(90)90031-Y
Yaremko, R. M., H. Harrari, R. C. Harrison, & E.
Lynn. (1982). Motivational determinants of risktaking behavior. In A theory of achievement
motivation, Reference handbook of research and
statistical methods in psychology, 11-31.
https://bit.ly/3p4O6Y7
Yew, E. & Goh, K. (2016). Health Professions
Education 2, Problem-Based Learning: An
Overview of its Process and Impact on Learning,
75–79 http://dx.doi.org/10.1016/j.hpe.2016.01.004
Yumusak, A., Maras, I., & Sahin, M. (2015).
Effects of Computer-Assisted Instruction with
Conceptual Change Texts on Removing the
Misconceptions of Radioactivity. Journal for the

42

UIJRT | United International Journal for Research & Technology | Volume 03, Issue 06, 2022 | ISSN: 2582-6832

[54]

[55]

[56]

Education of Gifted Young Scientists, 3(2), 23-50.
https://bit.ly/3JPrOS8
Zakaria et al. (2010) The Effects of Cooperative
Learning on Students’ Mathematics Achievement
and Attitude towards Mathematics, Journal of
Social
Sciences
6
(274-275).
https://bit.ly/33qB0N7
Zerna, E., Cruz, R., & Nuqui, A. (2014). Factors
Affecting Retention and Attrition Rates of La
Consolacion University Philippines: Examining
Students’ Experiences. International Journal of
Trends in Economics Management and Technolog,
3(2). https://bit.ly/3hblzvu
Zuya, H. E., Kwalat, S. K., & Attah, B. G. (2016).
Pre-Service Teachers' Mathematics Self-Efficacy
and Mathematics Teaching Self-Efficacy. Journal
of Education and Practice, 7(14), 93-98.
https://bit.ly/3sej6Hd

All rights are reserved by UIJRT.COM.

43

